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Preface 



This 'Application Booklet for Physical Activit/ Specialists" is one 
supplementary component of a multi component workshop package developed by 
the Resource Center on Sex Roles in Education under a subcontract with the 
f™wn?- ^CCSSO). This pacakge. entiiled 

Implementing Title IX and Attaining Sex Equity: A Workshop Package fnr 
Elementary-Secondary Educato rs, was designed to assist el ementary-second ary 
education personnel to gain: v.uriuaijr 

• an understanding of the manifestations and the effects of sex 
discrimination and sex bias in education 

• an understanding of the reguirements of Title IX and its 
implementing regulation, and some of the steps reguired 
to achieve compliance 



skills and capability for the development and implementation 
of policies, programs, and management systems to ensure 
educational eguity. 

, I'^ylementing Title IX in Physical Education a nd Athletics was designed 
as a rererence dook wmcn can be used by physical activity specialists to 

?: understandings of sex equity in physical education and athletics 

and the steps which need to be taken to achieve such eguity. 

rh,-n/5J,5f ^" ^" education and the Council of 

Chief State School Officers are indebted to Barb Landers, California 
booklet^''^ °^ Education, Sacramento, California, who prepared this 

The author acknowledges the following persons for their timely contri- 
butions of resource materials, insights, and assistance: 

Kent Boesdorfer, Resource Center on Sex Roles in Education. 
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Rita Bornstein. Florida Desegregation Center. University of 

Miami. Coral Gables. Florida 

Mary Cooper. California State Department of Education, Sacramento. 
California 

Scott McDonald. Evaluation Consultant, PROJECT EQUITY, California 
State University at Fullerton, Fullerton, California 

Shirley McCune, Director, Resource Center on Sex Roles in Education, 
Washington, D.C. 

Dorothy McKnight, Director, Athletic and Sports Consultants. Inc. 
Chevy Chase, Maryland 



Martha O'Reilly, New England Equal Education Center, Hartford, 
Connecticut 

Barbara A, Peterson, Coordinator, PROJECT EQUITY, California 
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Phil Roundtree, Florida State Department of education, 
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Karalyn Schmidt, The Center for Co-Equal Education, University 
of Nebraska, Lincoln, Nebraska 
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M. Patricia Goins, Project Monitor, Women's Program Staff, U. S. Office 
of Education, and Joan Duva^l, Director, Women's Program Staff, in the 
implementation of the Title IX Equity Workshops Project contract. Grateful 
acknowledgement is also given to Sarita G. Schotta, Senior Research Associ- 
ate, National Institute of Education, for ixnitoring the contract which 
provided funds for the editing and printing of the field-test materials. 
Special gratitude is extended to the personnel of the 15 organizations 
who field-tested the Package in regional workshops for their efforts, 
their patience, and their support throughout the implementation of the 
Title IX Equity Workshops Project. 
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INTRODUCTION 

Perhaps no other part of the instructional services found in schools, gr-^des K-12, 
provides a more visible challenge or testing ground for the implementation of the 
Title IX regulations of the Education Amendments of 1972 than physical education 
and athletic programs. Title IX provides that: 

"No person. . .shall , on the basis of sex*, be excluded from 
participation in , be denied the benefits, or be subjected 
to discrimination under any education program or activity 
receiving Federal financial assistance." 

The implications for physical education and athletics are broad and will 
necessitate that individuals, school staffs, central office personnel, sports 
governance officials, and the publ ic-at-large review existing attitudes, 
philosophicvtenets, policies, programs, and procedures in order to assure that 
jTO students are discriminated against and that aJX students are provided 
equitable opportunities in physical education and athletic endeavors in accordance 
with their individual needs, interests and abilities. Further, ancillary issues 
such as employment practices, student activities, honors and awards, codes of 
conduct, and treatment of pregnant students must be considered. 

The intent of this booklet is to provide a positive base for Title IX 
implementation as it relates to physical education, athletics, and ancillary 
areas. It is based upon the premise that once physical education personnel and 
governance officials become aware of Title IX and its regulations, they will 
wish to take the suggested action steps so that program improvement will result. 
This booklet makes no attempt to dictate specific programs of physical education 
and athletics. Models presented are intended to serve as touchstones for 
comparison, not sole standards. 

Although the information can be used independently, persons wishing broader 
knowledge or serving as trainers of others in the area of Tit'e IX as it relates 
to physical education and athletics are also encouraged to consult the following 
booklets: 

• Blaufarb, Marjorie et al. Complying ^ith Title IX of the Education 
Amendments of 1972. in Physical Education and High School Sports Programs . 
Washington, D.C. : American Alliance for Health, Physical Education, and 
Athletics, 1976. 

• Blaufarb, Marjorie et al. Title IX and Physical Education: A Compliance 
Overview . Adapted by the Resource Center on Sex Roles in Education, 
Washington, D.C: RCSRE, National Foundation for the Improvement of 
Education, 1976. 
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• Dunkle, Margaret. C ompetitive Athletics: In Search of Equal Opportunity , 
Washington, D.C.: Resource Center on Sex Roles in Education, National 
Foundation for the Improvement of Education, 1976. 

• Clement, Annie and Hartman, Betty. A Guide to Equity Planning in Secondary 
School Required Education . Washington, D.C.: Department of Health, Educa- 
tion, and Welfare, 1977-78. 



Together with the resources listed above, this booklet will provide the 
following: 

§ background material related to physical education and athletic 
programs, including the many unresolved problems in these areas 

• knowledge of the law, its requirements, and the subsequent effect(s) 
they will have in physical education and athletics 

• a model fo^ equitable programs 

• practical alternatives for effecting change 

• additional resources for study 

institutions are also urged to consider the information presented here, 
to explore the procedures presented for staff inservice training for review, 
analysis, and possible change methodology and to develop needed instruments 
for data gathering and subsequent planning for change appropriate for pro- 
grams offered in the local setting. 
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PART I: BACKGROUND 



Change mandated by law often results in a complete spectrum of reactions. 
Radicals want action, conservatives want to wait and see, Pragmatists want 
a sure-ftre model to copy, and diehard adversaries want the law, its enforcers, 
and all advocates to go awayl 

Merely passing a law and presenting regulations for its implementation 
does not, in reality, guarantee its benefits. D^'versionary tactics and outright 
defiance are sometimes used. by those who should oe acting to bring about compliance. 
Other leaders, however, embrace the concepts and intent of the legal mandate and 
are quick to see that ongoing review and revision are good for growth, self- 
renewal, and can serve as opportunities for improved services and programs. 

This part of this booklet presents some of the reasons why diverse responses 
to Title IX of the Education Amendments of 1972 as it affects physical education, 
athletics and selected areas of ancillary concern exist. We will look briefly at 
present and past beliefs and attitudes, practices and policies. 

Responses to Title IX 

Some reactions from educators are these: "Why must we change what already works?" 
"Where will tha money come from to make these changes possible?" "What do you 
mean, I must teach boys (or girls)?" "We don't want to fall into the exploitative 
trap of boys* athletics!" "Where will we get the coaches for all of these new 

teams?" "Why must all discrimination be rectified in the schools?" "Coed P.E 

you've got to be kidding!" 

Still others say: "So what's new? We've had coeducational physical education 
and good girls' athletics for years!" "It's about time we re-evaluated our programs., 
sometimes I think we don't know what we're trying to do!" "Maybe this Title IX 
stuff will make us start talking to one another. . .and, better yet, listening to 
one another." 

Title IX will mean little or no change to many who have embraced the concept 
of equal opportunity, created programs which are responsive to student needs, 
interests and abilities, and implemented them in a nondiscriminatory fashion. For 
others, however. Title IX may mean massive, perhaps traumatic change. Basic 
beliefs, attitudes, day-to-day practices and policies will bc^ challenged. Change 
may be slow, but change must occur, for there must be compliaice with the law. 

Beliefs and Attitudes 

One belief that needs challenging is that everyone has a pre-identified life's role 
to play, and that changing these roles will undermine our society. Another belief 
is that, even if women are given equal opportunities in physical education, they will 
never be aa "good" as men. Title IX cannot equalize physical ability, but will 
ensure that each boy and qirl will have equal ODDortunitles for physical development 
available in the programs provided bv educational aaencies receiving Federal funding. 

Present attitudes which communicate that all boys are superior in physical ability 
and that all girls should be assigned to less vigorous activities and denied 
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opportunities to take pare in competitive events are results of stereotyped 
thinking that must be challenged. Title IX seeks to ensure that all students, 
no matter what their physical, emotional, psychological, or genetic makeup 
will have opportunities to become competent in physical activity. Further, 
should a district decide that certain physical activities are to be required 
for anyone, they will now be required of everyone. Each educator, each admini- 
strator, each policymaker, each student, and each parent is now required to focus 
on values, set priorities, and adjust attitudes so that students are served as 
human beings without regard to their sex. 

There are many myths, misinterpretations, and misconceptions that support 
prejudices held by some parents, some students, and even some trained educators 
regarding the inadvisability of requiring coeducational physical education pro- 
grams. One misconception is that girls are generally less strong than boys. 
Thus, to include girls would dilute the quality of the programs and limit tne 
growth of boys in competitive astuteness. 

However, numerous professionals have reported that boys and girls mature fairly 
evenly from birth until age nine. Then the girls mature more quickly and, in 
general, are heavier, taller, better coordinated (if exposed to regular movement 
activity), and fully able to master movement concepts and comoetencies. This 
continues until they reach maturity at age 15 to 16. Boys, however, continue 
growing until they are 20 to 21 and thus are usually taller, heavier, and 
stronger as young adults than girls. 

This information should destroy the myth of superior masculine ability, in 
the first 15 years at least, b"t somehow it lingers on. Since opportunities for 
motor proficiency development are usually more readily available for boys than 
girls during vhe first 6-8 years of school, and since motor cpippetence is often 
equated with "manliness," boys are encouraged to become regularly involved in the 
serious business of play and sports; girls are not encouraged to gain competence 
(particularly of a competitive nature). Separate physical education programs 
usually offer girls activities of a less active nature. Obviously then, i^ven 
though the potential for learning motor skills is at least equal for boys and 
girls, if the opportunities are not equal, then the old myth will persist. 

What other past influences have contributed to the present atti tudina** , policy, 
practices, and procedural dilemmas? Well, diverse emphasis at the teacher training 
institutions ranks high as a contributing factor to today's plight. Some colleges 
have not allowed women to learn about coaching, nor the men to learn about effective 
methods of teaching. Many men have come into the public school teaching ranks 
primarily because of their successful athletic records and their passing marks in 
minimal professional coi'rses. Many women, on the other hand, have been thwarted 
and denied opportunities to compete but deluged with methods classes and three 
hundred ways to "get along with whatever you have." Now, with the liberation 
movement and the increasing awareness levels of many of these somewhat frustrated 
individuals, the cries from the men are^ "You're taking everything we've worked so 
hard for." and the responses are: "It's our turn. We want what we need and we 
want it now.*' Title IX does not suggest alternatives for such confrontations. 
It does, however, provide for an adjustment period so that men and women may, if 
they communicate with each other openly and honestly, arrive at che necessary 
decisions and plan the needed changes in time to meet the fi;<al deadline for 
compliance, July 21, 1978. There is no waiting period and past differences must be 
i^esolved into future programs. 
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Still other past influeiices to be considered, discussed, and analyzed include: 

9 the initial history of physical activity in America 
f the wealth of completed research done mostly with all male or 
all female groups, and the more current research which delves 
into studies dealing with members of both sexes (see AAHPER 
Research Quarterly, NAGWS Research Reports, Volumes I, II, III; 
and the NASPE series "What Research Tells the Coach About (various sports)" 
f the leadership resources, past and present 

f the male-dominated National Federation of State High School Associations 

f the local sports heritage and cultural influences 

t The historical significance of the National Association of Girls' and 

Women's Sports in general and its philosophic impact on women physical 

educators/coaches in particular 
• the community responsiveness to change 
t the local budgeting policies related to athletics 

Existing Programs and Procedures 

Day-to-day practices and procedures are the direct results of existing policies 
of the community, school board members, central administrative staff, school 
administrators and staff, and individual teachers. Present observation of physical 
education classes in schools K-12 reveMs a wide range of practices. Styles of 
teaching include dictatorial, direct, nondirect, self-directed, problem-solving 
emphasis, individualized instruction, laissez faire, and the age-old "throw out the 
ball " Title IX does not dictate which types of day-to-day practices or procedures 
are best, but it does require that whatever practices and procedures exist be 
applied equitably to members of both sexes. As practices are so diverse and so 
often sexist, staffs will need to review "what is", consider 'what should be" 
(for all students), agree on "what will be," and inipiement the best policies, 
practices, and procedures possible. (See Part III of this booklet for applicable 
alternatives. ) 

Discrimination between the sexes is also apparent in a review of athletic 
policies, practices, and procedures across the country. Many staces have had 
strong programs of diversified competitive activities for all students for many 
years. Other have had comprehensive programs for males and no activities or limited 
activities for females. 

Tables 1 and 2 reflect "what is" in certain states and reveals chat, in general, 
competitive sports offerings for girls are not as extensive as those for the boys. 

Title IX does not require parity in dollars expended for athletics nor does it 
require that sports be provided on a team-for-team basis unless the interests and 
abilities of the boys and girls indicate that such equivalence is required. Title IX 
dOG<; require, however, that the opportunity to benefit from participation in athletic 
programs be the same for both sexes and that, if separate teams in like sports are 
provided for girls and boys, the seasons be equal in length, the number of contests^ 
the same, the services provided be equal, and the opportunity to play before an audience 
be equitable. This is contrary to many existing daily practices and procedures at 
numerous schools. 
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Table 1. Boys* Interscholastic Athletics Participation Survey In California (1975-76) and Ten other States (1974-75) 



SPORT 



California Illinois Indiana Icwa Michigan Minnesota New York Ohio Pennsylvania Texas Wisconsin 



BASEBALL 

Schools 905 

Participants 36,950 

BASKETBALL 

Schools 931 

Partlclp&'its 40,159 

CROSS COUNTRY 

Schools 746 

Participants 21 Ml 

FOOTBALL-11 Nan 

Schools 834 

Participants 90,882 

GOLF 

Schools 638 

Participants S,642 

GYMNASTICS 

Schools 111 

Participants 2,609 

SKIING 

Schools I 23 

Participants ^ 609 



SOCCER 



\ 



Schools >I66 

Participants 18,420 

SHIMMING 

Schools 556 

Participants 19,174 

TENNIS 

li^ K)ols 745 

Participants 17,721 

r<UC;C & FIELD 

Schools 856 

Partlclp^'^'^s 52,188 

WATER POLO 

Schools 317 

Participants 11.164 

WRESTLING 

Schools 657 

Participants 26.980 
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20,500 
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15,120 
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23,190 


22,838 
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19,500 


1 COM 
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1 ii34 
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422 
32,136 


473 
13,925 
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12,000 


216 
5,400 


'^,160 
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cot 

4,802 


5bD 

6,700 


703 
13*060 


373 
7,640 


822 
24,000 


286 
5,583 


568 
35,800 


424 

28,500 


435 
21 ,750 


vv 1 

48,400 


AAA 

32,338 


29,000 


1 ,JU<f 

61 ,918 


911 
72,880 


908 
121,000 


405 
43,270 


435 
12,625 


401 
5>000 


5>O40 


5,240 


J T f 

5,441 


5,000 


7,558 


ill c 

415 
6,225 


964 
20,000 


287 
5,679 


88 
3,250 


50 
1,000 


18 

270 


33 
485 

78 
1,370 


. 66 
1,582 

52 
1,536 


120 
1,450 

7A 

1,500 


92 
1,533 


65 
1,300 




40 
1,316 

16 
281 


60 
1,890 






27 
640 


43 
2,668 


480 
13,000 


72 
1 ,320 


5,000 






51 
5,820 


146 
4,000 


49 
1,470 


205 
6,840 


119 
3,708 


248 
4,500 


175 
4,491 


156 
3,432 


615 
25,000 


82 
3,322 


275 
6,375 


249 
3,500 


83 
830 


344 
5,850 


177 
3,831 


489 
4,800 


403 
6,846 


224 
3,360 


1,029 
22,000 


140 
4,401 


700 
28,475 


528 
20,500 


486 
24,300 


666 
25,200 


470 
17,601 


660 
19,500 


1,370 
42,806 

17 
30 


717 
21,510 


1,134 
75.000 


390 
24,122 


400 
19,000 


372 
9,000 


304 
12,160 


449 

15,716 


373 
18^582 


562 
18,000 


816 
25,063 


682 
27,280 




370 
19,304 
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Table 2. Girls' Interscholastic Athletics Participation Survey In California (1975-76) and Ten Otiicr States (1974-75) 
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Schools 
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150 


41 
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23 
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1? 

1 c 
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3,500 


400 
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362 


2,500 
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Schools 


809 


300 


343 


2Z6 


627 


422 


613 


839 


397 


789 


281 


Participants 


19,230 


7,000 


5,150 


7,980 


18,810 


9,796 


12,000 


14,026 


11 ,910 


36 ,000 


9,319 
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260 
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460 
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Participants 
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900 
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426 


100 


99 


18 


161 


99 


176 


68 


85 


511 


83 


Participants 


12,593 


2,000 


1 ,500 


360 


3,100 


2,714 


3,500 


1 ,340 


1 ,870 


21 ,000 


2,737 
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691 


200 


136 


92 


218 


144 


303 


213 


90 


990 


86 


Participants 


14,798 


5,000 


1,350 


1,380 


3,680 


2,568 


3,600 


2,771 


1,350 


16,000 


2,040 
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392 


300 


409 
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345 


792 


67 


906 


348 
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8,500 


20,446 


2,010 


35.000 


16,028 


VOLLEYBALL 
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839 


500 


413 


237 


315 


370 


581 


718 


96 


920 


282 


Participants 


21 ,301 


10,000 


8,300 


740 


4,410 


8,591 


11,000 


14,026 


1,910 


28,000 


9,304 



Further, the governance by-laws to which most schools volunta'rily subscribe 
is often the rationale for the existence of many discriminatory policies and 
practices. Title IX requires that school personnel use their influence to 
change such noncompliance or, failing to do so, that the school withdraw from 
membership in the discriminator/ association. Adherence to this dictate will 
require that the dedicated leadership of those who can see that Title IX is the 
law of the land step forward and offer enlightened solutions so that sports 
govornance organizations not only embrace the letter of the law but work to 
achieve the spirit of the law. 

New Programs 

Fortunately, throughout the country, more and more elementary schools are 
implementing coeducational programs of movement education, expressive and creative 
dance, and perceptual motor activities in place of or in addition to the traditional 
programs* This approach allows for more individualization and opportunities to 
encourage boys and girls in efficient, effective development of common movement 
competencies, as well as the growth of cooperation instead of competition. Positive 
self-image, good social behavior, motor skills acquisition, physical fitness, and 
wise use of leisure time can all be achieved J)y these programs. The mere imple- 
mentation of Title IX will not guarantee that the programs outlined above will 
be achieved. But the self-evaluation process in which each school must engage could 
serve as an effective vehicle for evaluation of existing programs and an oppor- 
tunity to make constructive comments on new program goals and directions. 

What about the high school years? Dorothy Harris in Physical Sex Differences 
(1974) has pointed out that although the maturation process eventually produces 
a stronger, faster male (on the average), "at every stage of development, the 
male and female share the same plan for development " (pp. 117-24). Thus, at 
any given point there will be some highly skilled boys and girls, some moderately 
skilled, and some lower skilled depending partly on body type. In competitive 
athletics, skills are enhanced with training, coaching, experience, and commitment, 
and as boys are typically stronger, faster, and more powerful thai% girls, they 
should be able to do better than female competitors. Title IX allows for 
separate competitive teams in all contact sports and in all other sports for 
which competitive skill is a criterion for selection. 

In the instructional program, however, where the emphasis is on the learning 
of skills and the mastery of sports concepts which may or may not be pressed to 
competitive levels, the law takes a different direction. Simply stated, classes 
must be open for enrollment by any student without regard to sex. However, 
groups may be separated by skill for instruction and grouped by sex for actual 
participation in contact sports. (See Part II of this booklet for explanation 
of the regulations). The law has provided for the differences commonly found 
in the high school age group. There may be some transitional problems: a 200-1 b. 
boy crashing into a ^/Q-lb. girl will do §ome damage, but so will any 200-lb. 
student running into any 90*1 b, student. 

Much discrimination may be eliminated by redesigning instructional programs 
and grouping high school students according to their levels of skill. Highly- 
skilled girls will not be held back. Low-skilled boys might not be ridicu^::! and 
might receive tne encouraging instruction they need to accept themselves and 
leister some skills once a level of confidence is established. The obese, under- 
n.')urished, and handicapped may receive the attention they need so that physical 
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activity prograniSi become a meaningful part of the school day instead of a 
dreaded arena for embarrassment. Sports opportunities will be equalized so that 
those who want dance instruction or instruction in football might receive it 
although it was not available previously because they were of the wrong sex. 
U all of this guaranteed through the application of Title IX? No, but much 
of it could happen if the law is looked on as an opportunity instead of an 
obstacle. 

What does the future hold for physical education and athletics, K-12? Will 
it be doom and gloom because no cooperative compromises which embrace the basic 
concepts of Title IX can be reached? Will it be a glorified recreation program 
in physical education because the only answer everyone could agree on was "Give 
'em what they want!" Will it be blood and guts on the fields, courts, and 
diamonds because winning is the main thing? Will staffs sit back and watch 
a few eager "equal ists" carry the load for all of the nonbel ievers? Will 
administrators elect to hide in the office? Will parents demand that programs 
be stopped before their little girls get hurt? 

Or will students receive from physical education an opportunity to grow, 
to be challenged, to compete in an environment of good sportsmanship and keen 
competition, and to become aware of their capabilities in order to plan suitable 
personal programs of activity for both now and later? Will students who want the 
joy and challenge of club, intramural, or interscholastic sports competition know 
they will be welcomed whether they are girls or boys? Will the public support 
all new school programs? 

Different situations will occur in different locales. More research will 
be done to prove and disprove various teaching theories and physiological differences. 
The nonsexist movement will have sociological impact. In-service training sessions 
to raise awareness levels, teach conflict management skills, and orient new 
personnel will abound. Progressive districts will grow and improve as Title IX 
becomes a reality. Regressive districts will wait and see, or wind up in court. 
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PART II: TITLE IX AND ITS RAMIFICATIONS 



After the passage of Title IX in 1972, HEW developed the Federal Regulations for 
the actual implementation of this law,. These regulations, completed and adopted 
in 1975, spell out the necessary steps and the parameters of the law as they will 
be applied. 

Many of the sections of the Title IX regulations are addressed to physical 
education and athletics directly. Others relate in an ancillary way. This 
part of the application booklet points out the most pertinent sections of the 
regulations, their possible effect(s) and some suggested steps for action. 

FXCERPTS OF TITLE IXl 

§86.34 ACCESS TO COURSE OFFERINGS 

A xe.cipiznt 6haZl not pn.ovide. any coaue. oK othvwxUe. cjolaajj out any o^ ajU> 
Q-duaxtion pAagAam ok activity 6e.paAcutzly on the. ba&li, o^ &e.x, ox /ie.q(jUAe. ox 
Je((u4£ pa/it<£Apata>n thdAJun by any o£ U6 Atudznti on 6uck ba&li, incZutUng 
htalth, phyAicat e.ducaU.on, induAtAAXxl, faoi-oieAA, vocational, te-chUcaZ, 
hone. e.canomic&, nmic, and adult e.dacatxon couaau. 

iu) W^h Kt&pQ,ct to cZoAAzi and activXZLu in phy&icaZ e.dacation at the. 
eZzmntojuf school level, tiie fiecA^lent &haU. comply ^ulty mth tkU &ecUon 
OA txpedltlou&ly ai po&6ible but in no event lateA than one yeoA. ^Jiom the 
elective date oi thi& regulation. WiXh respect to phy&ical educxUion cla&6z& 
and activities at the Aecondaxy and po6t-&econdany levels, the Kecipienti 
i.iall comply ^uUy mXh this section as expeditiously as po66ible but in no 
event lateA than three yexvis ixom the elective date 0(J this njegulation. 

(6) This section does not pnokihit grouping 0(J students in physical education 
classes and activities by abitUy as as&es&ed by objective htandohds o^ in- 
divixiual performance developed and applied uoithxtut regard to sex. 

(c) This AectUon does not prohibit AepaAjotion of students by 6ex mXhin physical 
education clashes or activities daring poAticLpation in mestUng, boxing, 
rugby, ice hockey, football, basketball and other Aports the purpose or major 
activity of wfU.cA involves bodily contact. 

id) Where use of a single standard of measuAing 6kill or progress in a phyAical 
educatijon clasA has an adverse effect on members of one 6ex, the recipient 
shall use appropriate htandards which do not have such effect. 

(e) Portions of classes in elementarif and secondary schools uihich deal exclu- 
sively laith human sexuality may be conducted in separate iessijons for boy& 
and girls. 

i 

86.33 COMPARABLE FACILITIES 

A re.cipient may provide separate toilet, locker room, and shower facilities on 
thz basis of sex, but 4uc/i facilities provided for students of one &ex shall be 
compoAoble to such facilities provided for students of the other sex. 
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«6.3(c) SELF-EVALUATION 

Each ^Q^CLiaioyvt Qslacation in^tUiitlon Ahalt, mXkin ont yoxui the. eK^ecttve 
date, 0^ thU pcuiZ; 

Ul EvoCuo^e, Aji tejm oi tha Atq^iLUiejfnejvU tkiA p<vU, Iti cuAAe^nt poticle^ 
and pnacticeA and the, e,{f^e,cU tkeAzo^ conceAning admU^ion 0|J 6tudmt&^, tAojout- 
mnt 0^ AtudentA^ and esnploytnent tiotk acadzmuL and non-acadmic peMAonneJi 
iMAiung in conmcZion mXh the. AZCA^plent'A tdUcMUon pAognxm qa activiXy; 

[iX] Modify any tke^e. policies arid pAcicticzA M^Lccfi do not oA may not me,eX 
the, Ae,qLUAemeyit& o^ tkU paAt; and 

iiii] Take, appAopAAJXte, Aememdiat 6te,p6 to zJUminate, the, e,U^cX6 o^ any 
di^cAAjninatlon i^)hlcJi AZ6uZte,d oA may have, AeMiZte,d iAom adherence, to the^e, 
policies and pAactice>6. 

i6.36ic) DISPROPORTION IN CLASSES 

iflheAz a Azciplent ^ind6 that a poaXa^cuIoa. qJUu>6 contains a 6ub6tantAMly da^- 
pAopontionate, nmbeA o^ individuals oi one, 4ex, the, Ae,cJjplpjnt shall take, 
such action as Is ne,ctssaAy to assuAe, iZseli that such dlspAopoAtlon Is not 
the, AeMult OjJ dlscAlminatlon on the, basis o£ se,K In counseling oA appAoltat 
mateAljals oA by counseloAS. 

i6.3Ub] EDUCATION PROGRAMS AND ACTIVITIES 

SPECIFIC FROHlBJTlOhlS. Except as pAovldcd in this subpaM, In pAovidlng any 
aid, benefit, oA seAvlce, to a studejnt, a Aaclplent shall not, on the, basis 
0^ se,x: 

{/) TAeat one, peASon dl^^eAcntly ^Aom anotheA In detoAmining iJoheXkeA 4^uch 
peAson satZs^es any AcqulAejntnt oA condition ^oA the, pAovlslon o^ such aid, 
benefit, OA seAvlce,; 

(2) VAovide, dl^^eAcnt aid, benefits, oA seAvlce>s oA pAovlde, aid, benefits, oA 
seA\^re^ in a diUeAent wanneA; 

(3) Veny any peASon any such aid, benefit, oA seAvlce; 

[4] Subject any peASon to sepaAote, oA dl^^eAent Aule^s o^ bchavioA, sanctions, oA 
otheA tAcatmejnt; 

(5) VlscAiminate, against any peMon in thz application o^ any Aules o^ appeanance,; 

[6] Apply any ^Mxle, conceAnlng the, domicltt ca Accidence, a student oa applicant, 
including eZiglbility ^oa in-state, ^e,e,s and tuition; 

(7) Kid OA peApetuate, dlscAiminaA.ion against any peASon by pAovidlng slgnl^cant 
assistance, to any agency, oAganlzation, oa peASon vohich dlscAlmnate6 on the, 
basis 0(J se,x in pAovlding any aid, benefit oa seAvlce, to students oa er )toye,e,s; 

[S\ OtheMilse, limit any peASon in the, enjoyment o^ any night, pAlvilcge,, advan- 
tage OA Opportunity. 

o 20 
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S6.40 MARITAL OR PARENTAL STATUS 

ia\ STATUS GEHEIiALLY. A Azcipitnt 6haJU not apply my mxlz conceAnlng a 
tKzaXA 6tadejit& di^^tKzntlt^ on thz ba^A^ o{^ 4ex. 

[61 PREGNANCY AND RELATEV COWITmS. U) A.Kzclplwt thaJUL not dUcAiminatz 
dQdun^t any stadznt, ok zxcXudz any student ^Kom zducjxtlon pKogKom ok 
acUvUif, deluding any ok zxtAacuKKiculoA acZivUy, on thz ba6l6 o^ 

6uch 6tudznt'6 pAzgnancy, duMbAJUk, iaUz pKzgnancy, tzKmination oi 
pKzgnancy ok KzcovzAy thzAziKom, unlzs6 thz student Kzquut6 votuyvtaAAZc; 
to poAticAjpatz in a ^zpoAotz portion oi thz pKogKom oK ac^UvXty o^ thz 
KzcJjpiznt. 

(2) A KzclplzYit my KzquiKz 6uch a ttwdont to obtain thz czKXi^lcatlon o^ a 
phyticAjxn that thz 6tudznt phytlcuaLtij and zmotionaZltf ablz to contLnuz 
paktLclpation in thz normal zdacatlon pKogKom oK activity 6o long 06 6uch 

a czAtL^cation U KzquuKci o^ alZ 6tajdznt6 ^oK othzK physical ok motional 
conditions KzqitOUng thz attzJ^vUon o^ a phy^lcAMi. 

(3) A K^^cJjplzYvt which opzAotu a poKtlon o^ Its zducation pKognxm oK activiXy 
szpaKxitzly ^ok pKzgnant 6tadznt&, admUtancz to oMch U comvlztzly votuntoKy 
on thz pant oi thz studznt as pKovldzd in poAagKaph [b] (/) o^ this szation 
shaZt znsuAz that thz instAuctionat pKogKow in thz szpoAotz pnogfum is com- 
poAabtz to that o^^zAzd to non pKzgnant students. ^ 

14) A Kzclpiznt shall tAzat pKzgnancy, cliildbiA;th, ialsz p^izgnancy, tzAm^jiation 
oi pKzgvuincy and KzcovzAy thvizi^jom in tin z samz mannzK and ixndzK thz Samz policyizs 
as any othzK tzmpoKOKy dlsabitUy mth Kzspzct to any mzdioal ok hospital 
bznziit, SQAvicz, plan ok policy u)hiah such Kzcipiont administzAS, opeAotzs, 
oU^p poAticipatzs in uxUh Kzspzct to studznts admittzd to thz Kzclpiznt^s 
zducational pKogKom ok acXlvity. 

(5) In thz CjOSz oi a KzcipiznX, u)kich dozs not maintain a Izavz policy ioK iXs 
studznts, OK in thz auz oi a student voho dozs not othzmijt^z qualiiy ioK Izavz 
undzA such a poticy, a Kzcipiznt shall tKejot pKzgnancy, chiJidbiAJth, ialsz 
pKzgnancy, tzAmination oi pKzgnancy and KzcovzAy thzAziKom as a justiiication 
ioK a Izavt oi abszncz ioK so long a pzAiod oi timz as Is dzzmzd mzdi^cojUy 
nzczssaKy by thz student^ s physician, at thz conclusion oi i/okich thz student 
shall bz nj^JjistaZzd to thz status which shz held t/ohzn thz leave bzgan. 

86.51 EMPLOYMENT 

(a) GEUEIiAL. [1] Uo pzASon shall, on thz basis oi szx, bz zxcludzd iix}m paAZi- 
CAjpojtion in, bz denied the beneiiXs oi, ok be Subjected to diAcKiminaXion in 
employment, ok KecKuitment, consideAotion, ok selection thzKeioK, lohetheA 
iaH-time ok jooAt-time, undzK any education pKogAam ok activity opeAoted by 
a Kecipient lAikich Keczivzs ok benziiXs iKom FedeKol iinancial assistance. 

[i\ A Kz/iipient shall make all zjmployment decisions in any education pKogKam 
OK activity opzAoXed by such Kecipiznt in a nondiscK/jninaloKy manneA and shall 
not Lmitp szQKZQote, ok classiiy applicjoLits ok employees in any my i/ohick 
could adveASzly aHect any applicant's ok employee's employment oppoAtunoUes 
OK status because oi sex. 
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(3) A ^zcUpiznt 6haU, not znteA into any contAXLctuaZ ok oth^i KzZjouUoYU^hip 
which dUizcXly ok indvizctly hcu thz zHzcX o^ 6ubjzcting zrrployzu on, 
6tudQjvU to dlAcAAjtUncition pKokibiXzd by thi^ 6ubpaAt, including Kolatlon- 
6hip6 jAuMi mploymznt and KZ^tnAcl agencies, uoith taboK unions, and wiXh 
OKganlzationA providing ox adrriinl6tQAing ^KAjngz bznz^iX^ to mployzi^ o^ 
the Kzc^ipidnt. m 

^^•6' SEX AS A BONA-FIDE OCCUPATIONAL QUALIFICATION 

, A n^zcyipicnt my take action otheAwi^z pnjokibiZzd by thU 6ubpant pKovidzd it 
l6^6hom that 6ZX i4 a bonaf^idz occupational qualification ^on. that action, 
6uch that cOMidoAotion oi 6zx with KzgoAd to 6uch action i^ ej^6zntial to 
4acce^^(Ja£ opzAoXion o^ thz mploymznt (junction concerned , A KccJjpicnt. 
6hall not take action pun^mnt to tki6 section which ^ ba^cd upon alleged 
compoAotive employment choAacteAl&tic^ ok ^-^vizo typed choAacteUzatioM oi 
one OK the othvi 4ex, ok upon pKe^eKence ba^ed on 6ex o^ the Kecipient, 
mployeu, 6tudent6, ok otheK peMoM, but nothing contained in tkU 
section 6hall pKevent a Keclpimt ^Kom coMideKing an mployee'6 4ex in 
KelntLon to employment in lockeK Koom ok toil,eJ: {^acltlty u6ed only by 
membeu o^ one 6ex. 

86.41 ATHLETICS 

(a) GENERAL. No pennon 6hall, on the ba^ls o^ 6ex, be excluded ^Kom poAti- 
cipation in, be denied the bene^ita o^, be tKeated di{^{^eKently ^Kom 
onotheK pennon ok oikemi^e be dlscKiminated ogaiMt in any int^chola&tic, 
inteKcoltegiate, club ok intKomuAjol athletics o^^^d by Kecipient, and no 
Kecipiervt shall pKovide any 6uch aihlcjUcA sepoKotety on 6uch bai>a>. 

(fa) SEPARATE TEAMS. Notuxitk&tanding the KequiAements o^ panagKaph (a) o^ 
tkU secXion, a Kecipient may operate ok tpoMoK tepamte team ^ok memfam 
Oj{ each 6 ex wheKe selection ^ok 6uch team i^ based upon compeJUZive 6kill 
OK activity involved l& contact 6pont. HoweveK, voheKe a Kecipient opwatu 
OK 6pon60K^ a team in a poAticuloA ^ponZ ioK membeu o{^ one 6ex but 
openatu ok 6poru>oK& no such team {^ok membeu o{^ the otheA 6ex, and athletic 
oppontuniXlu ioK mmben^ o^ that sex have pKeviou^ly been tmited, member 
oi tlze excluded 6ex must be allowed to tKy-out {^ok the team o^eKed unless 
the sponjt involved is a contact spont. Tok the puAposes 0({ this poKt, 
contact spoKts include boxing, mestling, Kugby, ice hockey, {^ootball, 
bas^ketbalt and othcA spoKt/, the puApose oi which involves 
bodily contact, 

(c) E^UAL 0PP0RTUNI7/. A Kecipient which openjxtes ok sponson^ inteucholastic, 
intcKcoltegiate, dab ok ivvtnmunal athletics shall pKovide equal athl^Jxc 
oppoKtunlty ioK membcKS 0(J both sexzs. In detenmining whcthcK equal oppoK- 
tunltics axe available the ViAectoK wltt consideA, among othcK iactoKs: 

U) WhcthcK the selection oi sponts and levols oi competUlon eHecUvety 
accommodate the inteKests and abilities oi membeAs oi both sexes; 

iil) The pKovision oi equipment and supplies; 
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iiii) Sche^duLing QomoM and pAnctlce tlmu; 
[Iv] Tnavtt and peA diejn aiZotmnce.; 

ivl Oppoxtunity to xo^cuvt coclcIoajiq cuA acaxlzmlc tiUonAng; 
ivl) Kb^lgmont and compzyiAotlon OjJ coache^ and tutoK^; 

P^ovUlon 0^ tockeA njoom, pfmiX^ict and competitive. ^acAJtUlu; 
{viyoDP^vlslon 0^ me^dicjoZ and Vuujung ^acAJJJxu and 6ZAvlcu; 
Ux] Vnovi^ion 0(J hou64ng and dining ^aclUtiu and 6zAvlcu; 
(x) PubticAXy. 

Une^quaZ agg/ie^gate. e.xpzndUuAU io^ mzmbeM o^ eacfi 4 ex o^ une^quaZ expendituAU 
ion. male, and ^maZe. te.am li a xtcJjplent opanatk-j^ ok 6pon6oU 6e.paAate. tojomb 
i^xiti not constitute, noncompliance. uUth tku section, bat the. ViAccton my 
consideA the. ia/JjuJie. to provide. ne.ces6aAy iund6 ^on texim ion one. 6e.x in 
a^6e^6ing equatity OjJ oppoAtuniXy ion membeM oi each 6e.x. 

id) AVJUSTMEUT PERI (TP, A recipient M^ch opoAJXteM on 6pon&on6 inteA^chola^tic, 
inteAcoUcgiate., club on intnamAal athletics at the. elemeyitcvrxf 6choot tcveZ 
6hatl comply iuJULy uuth tht6 section a& expeditious ty a6 possihle but in no 
event laten than one yean inom tht eHective date oi tkU negixlation. A 
necipient u)hich opeAotes on. spon&ons intzA&chotastic, intencoltegiate, cZub 
on intnamuAol athletics at the secondary on po6t-6econdaAy school level 6 hall 
comply iulty with this section as expexUtlousty as possible but in no event 
laten than th/iee yeoM inom the eiiective date oi this negulaticn. 

S6.6 EFFECT OF RULES O R REGULATIONS OF PRIVATE ORGANIZATIONS , 

(c) The obligation to comply mth this pant is not obviated on alleviated by 
any note on negulation oi any onganization , cPab, athletic on othen league, 
on association tjohich m}uld nenden any applicant on student ineZigible to 
panticipate on limit 4:he eligibility on paAticipation oi any applicant on 
student, on the basis oi sex, in any education pnognjm on aitivity opeixited 
by a necipient and (A)hich necetves on beneiits inom Tedenal iinanclal 
assistance. 
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REQUIREMENTS OF THE LAW 
TITLE IX AND PHYSICAL EDUCATION 



PERTINENT SECTION OF 
THE r^EGULATIONS 



$86.34 

ACCESS TO COURSE 
OFFERINGS 
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EFFECT(S) 



• "GIRL? PHYSICAL EDUCATION" and "BOYS' PHYSICAL 
EDUCATION" win become "STUDENT PHYSICAL 
EDUCATION." 

Elementary grades (K-6) by July 21, 1976* 
Secondary grades (7-12) as soon as possible 
but no litter than July 21, 1978.* 

f Physical education units of Instruction 
required for one sex must be required for 
everyone . 

• Elective units must be scheduled on an open 
enrollment basis. 



• Positive counseling regarding physical educa- 
tion opportunities must be In evidence. 



f Grouping by ability Is permitted as long as 
objective standards of Individual performance 
related to the unit being studied are applied 
without regard to sex. 



♦Reasons for not becoming coeducational at once 
must be substantiated and strategies to overcome 
obstacles carefully outlined In the district 
plan tor Title IX compliance. 



POSSIBLE ACTION STEPS INDICATED 



f Review cou^'se descriptions. 

f Eliminate sex-designated course titles and require- 
ments 

f Create or update the coeducational program for all 
students. 

• Establish uniform policy regarding course/unit 
requirements, class attendance. 



• Evaluate the outcomes of open access by noting class 
jnroHment statistics (oercent boys, percent sirls). 

• Establish or update counseling procedures so 
Title IX implications are taken Into consideration. 

• Implement counseling processes with a positive tone 
and manner. 

• Where course prerequisites exist, ensure that they 
do not have an adverse impact on members of one sex. 



Physical Activity Facilitator 
Chart 1 
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REQUIREMENTS OF THE LAW 
TITLE IX AND PHYSICAL EDUCATION 



PERTINENT SECTION OF 
THE REGULATIONS 


EFFECT{S) 


POSSIBLE ACTION STEPS INDICATED 


S8f .34 con't 

ACCESS TO COURSE 
OFFERINGS 


t Students may be separated by sex for actual 
participation In contact sports such as 
wrestling, boxfng, rugby. Ice hockey, foot- 
ball, and basKetban. Other sports may be 
classified as contact sports, but permission 
to so label must be obtained from the Office 
for Civil Rights (OCR) of H£w. 

t Evaluation outcomes may not adversely affect 
members of one sex. All measures of skill, 
knowledge, or progress must be nond1scr1;;n1- 
natory. This may mean the maintaining of 
separat levels of expectation until the 
effect of past discriminations are over- 
come. 

• Students bt separated for Instruction 
which deals exclusively with human sexuality. 


f Design units of Instruction for contact sports 
which take Into consideration the students' past 
exposures. Interest, and current abilities. 

f Establish policy regarding contact sports In 
physical education. Will students' be separated 
by sex for actual participation? (Separation is 
permitted only during artual game play or skills 
Dructice which involves bodily contact.) 

f Consider using contact sports unfamiliar to 
students as the initial coeducation activities 
(example: korfbal 1). 

f Consider the safety of students In contact sports, 
and take necessary preventive measures. 

f Review past programs to ascertain whether or not 
evaluation procedures and program expectations 
were different for boys and girls. 

» Develop Immediate, short-range, and long-range 
evaluation designs based on the existing needs and 
abilities of the students and the long-range goals 
of the department. 

• Revl^ew school policy regarding Instruction In 
l)Wfllarr^exuality. Recommend the alternatives which 
j^could qe used to fulfill the district policy and 
^^till be In compliance with Title IX. 



Physical Activity Facilitator 
Chart 2 
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REQUIREMENTS OF THE LAW 
TITLE IX AND PHYSICAL EDUCATION 



THE REGULATIONS 



§86.33 



• 86.3 

SELF-EVALUATION 



i 86.36 

DISPROPORTION IN 
CLASSES 



EFFECT(S) 



• Students may be assigned one responsible adult 
for locker and shower room supervision and a 
physical education teacher for the class in- 
structional phase. 



f Renovations or shared-time plans will have to 
be made if the facilities provided for one sex 
are not comparable to those provided for the 
other sex. 



Philosophic tenets, programs, policies, and 
practices must be reviewed; analyzed for 
possible discriminations; and necessary 
changes planned and implemented so as to be 
In full compliance with the law as soon as 
possible and no later than July 21, 1976 
(elementary, K-6) or July 21, 1978 {seco.idar>» 
7-12). 



f Classes or units required of all students 
should be fairly equal in enrollment of both 
sexes. 

f Classes or units open as electlves may or may 
not have equal representation of both sexes 
as enrollees. 



POSSIBLE ACTION STEPS INDICATED 



f Work out the alternatives for supervisory duties 
and select the most feasible. 

f Orient students and the administration to the 
system. 

f Develop plans for needed locker room improvements 
or shared-time plans. Submit to the administratior^ 

i 

f Make all necessary renovations by July 21, 1978 ! 
(secondary) or by July 21, 1976 (elementary). 



f Involve all staff if possible. 

t Provide Inservice training for the staff so the 
law and the regulations can be understood, 
attitudes explicated and explored, and the process 
of review initiated. 

f Analyze the results of the Institutional self- 
evaluation, consider alternatives and constraints, 
formulate plans for needed change, obtain authori- 
zation, communicate intentions, and Implement the 
changes. 

f Review the results of compliance efforts. Analyze 
why classes are/are not prooortionately integrated 
by representation of both sexes. 

t Review the counseling processes used to Instruct 
students about physical education requirements, 
elective options, and departmental exoectations. 



Physical Activity Facilitator 
Chart 3 



REQUIREMENTS OF THE LAW 
TITLE IX AND PHYSICAL EDUCATION 



PERTINENT SECTION OF 
THE REGULATIONS 



§ 86.36 cont. 

DISPROPORTION IN 
CLASSES 



ERIC 
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EFFECT{S) 



• Classes with 80% or niore enrollment of one 
sex must be closely scrutinized to ensure 
that bias does not exist in the counseling 
of students Into such classes.* 

• Counseling procedures, prerequisite require- 
ments, written course descriptions, and 
advertisements will be perused for all 
classes In general and for classes with 
disproportionate enrollments in specific. 



♦Since the rendering of the Bakke decision, 
HEW has Indicated that while definite quotas 
(e.y. 801) are not Inherent In the enforce- 
ment of Title IX. affirmative actions plans 
are encouraged and will be scrutinized In all 
OCR reviews/Investigations. 



POSSIBLE ACTION STEPS INDICATED 



t Maintain statistics on class enrollment jkeup. 
Analyze why the enrollments are as they are. 



• Make changes as necessary to overcome any dis- 
criminatory practice, policy, or process uncovered 
during the reviews, 

• Consider individual staff member's attitudes as 
possible positive or negative influences on class 
enrollment outcomes. Provide inservlce training 
opportunities for increasing staff understanding 
and capability. 



I 
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REQUIREMENTS OF THE LAW 



TITLE IX AND PHYSICAL EDUCATION 
Ancillary Concerns 



PERTINENT SECTION 0 
THE REGULATIONS 



EFFECTS 



POSSIBLE ACTION STEPS INDICATED 



S 86.31 

EDUCATION PROGRAMS 
AND ACTIVITES 

Specific 
Prohibitions 



• Student aides must be selected through use of 
nondiscriminatory criteria/process. 



I Treatment of students must be the same for 
both sexes. 



I After-school use of facilities by outside 
agencies must be nondiscriminatory on the 
basis of sex if the agency Is provided 
significant assistance. 



Clubs which are an outarowth of physical 
education Instruction (synchronized swimming, 
modern dance, etc.), if provided, wst be 
provided on a nondiscriminatory basis. 



• Develop and apply criteria for student aide 
selection which is the same for males and females. 



• Review policy regarding boy and girl athletes as 
related to physical education (during season, on 
game days, etc.). 

• Adopt uniform dress requirements, (Note: This 
regulation is still under consideration for 
revision. Apparently It will be permissible to 
have comparable but different dress standards. 
Case law has yet to be established. Districts 
may wish to say that students are required to wear 
cle?n, safe attire suitable for the activity 
being pursued. This will Include: tennis shoes, 
socks, a change of clothes which is either a pair 
of shorts and a shirt or a one-piece suit suitable 
for activity. Personal safety is the responsibil- 
ity of each student, and it is recommended that 
protective attire be worn as needed.) 

• Establish and apply criteria for after-school use 
of facilities which will ensure nondiscrimination 
on the basis of sex» 

• Check periodically to see that the policy Is, In 
reality, working. 



0 Maintain records of the positive steps taken to 
attract and encourage members of both sexes to 
join and participate In the special activites. 



ro 
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REQUIREMENTS OF THE LAW 
TITLE IX AND PHYSICAL EDUCATION 
Ancillary Conceris 



PERTINENT SECTION Of 
THE REGULATIONS 


EFFECT(S) 


POSSIBLE ACTION STEPS INDICATED 


S 86.40 

MARITAL OR 
PARENTAL STATUS 

i 86*51 
EMPLOYMENT 


0 Students who are pregnant, have given birth 
to children, experienced false pregnancy, or 
who are recovering fron terminating a preg- 
nancy may not be excluded from any class or 
educational activity unless the student 
voluntarily requests to participate 1n a 
separate portion of a program or activity. 

0 A physician's permission for participation 
may be required only if required of other 
students who have had temporary physical or 
emotional impairment. 

f A consistent leave policy must be established 
which ensures that pregnancy is treated as 
any other temporary disability, 

0 Recruitment, advertising, and the process(es) 
used for hiring must be free of sexual dis- 
crimination, 

• Decisions regarding upgrading, tenure, fringe 
benefits, leave policy, demotion, layoff, and 
rehiring must be free from sex discrimination. 


0 Review pregnancy policy of the school/district. 

0 Recommend any changes necessary in order to comply 
with Title IX and develop guidelines fcr parti- 
cipation in physical education programs. 

f Review special programs offered for pregnant stu- 
dents to ensure they include activities provided 
other students. 

0 Review requirements for a physician's note for 
re-entry following any/all illnesses. 

0 Consider requiring a physician's -^ote for re-entry 
for all absences which have required the attention 
of a physician's services. 

0 Publish and publicize the leave policy for 
pregnant students as part of the regular leave 
announcements. 

0 Review denartment/indi vidjal teacher's treatment 
of students returning from extended leave. Ensure 
that treatment of pregnant students or students 
returning after childbirth or termination of a 
pregnancy is the same as that expected of all 
students returning from a medical leave. 

0 Review district/school policy and process(es) for 
hiring. 

0 Review job descriptions and eliminate sex stereo- 
typing requirements/statements. 

0 Review the policy(les) related to these issues and 
the overall effect of their implementation since 
1972. 
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REQUIREMENTS OF THE LAW 
Title IX and Physical Education 



Ancillary Concerns 



PERTlriENT SECTION OF 
THE REGULATIONS 



I 86.51 cont. 
EMPLOYMENT 



§ 86.61 

SEX AS A BONA FIOE 

OCCUPATIONAL 

QUALIFICATION 



EFFECT(S) 



No district may enter into a collective bar- 
gaining agreement which prescribes or results 
in discriminatory outcomes on the basis of 
sex. 

» Selection of teachers to receive financial 
aid in order to attend professional meetings 
and conferences » receive leaves of absence 
for sabbaticals^or to pursue additional 
training must be free from sex discrimination. 



Social or recreational activities, if provided, 
must be free of sex discrimination. 



Any and all qualified candidates for employ- 
ment must be considered on merit and on 
thorough application of nondiscriminatory 
criteria which do not reflect "alleged 
comparative employment characteristics or 
stereotyped characteristics of one or the 
other sex" or "preference based on sex of 
the recipient, employees, students, or other 



POSSIBLE ACTION STEPS INDICATED 



f Correct past discriminations in employment when 
possible and establish policy/procedure to ensure 
nondiscriminatory Implementation/policy in the 
future. 

t Check to see that members of one sex are lot 
adversely affected by employment policies In 
teaching or administrative roles. 

t Review collective bargaining sections related to 
teacher rights and behovior. 



0 Review poi;cy(1e^.; and budget allocations related 
to leaves, conference selection, and reimbursement. 

0 Publicize opportunities for district/school 
support for conferences, leaves, etc.. equitably 
to all employees. 

0 Review the patterns of traditional gatherings. 

0 Eliminate one-sex school/agency-sponsored 
activities (men's goU tourney, women's auxiliary, 
etc.) or provide for members of both sexes (Scotch 
foursome tourney, etc.). 

0 Review the hiring policvffes) and procedures used 
by the district/school and eliminate discriminatory 
criteria and processes. 

0 Check to see that the overall staffing patterns 
reflect an afvlrmatlve h^tlon orientation. 



Physical Activity Facilitator 
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REQUIREMENTS OF THE LAW 
TITLE IX AND PHYSICAL EDUCATION - Ancillary Concerns 



PERTINENT SECTION OF 
THE REGULATIONS 


EFFEC',:: 


POSSIBLE ACTION .STEPS . INDICATED 


§ 86.61 cont. 

SEX AS A BONA - 
FIDE OCCUPATIONAL 
QUALIFICATION 


• Persons hired for locker room attendants or 
for supervision and maintenance of toilet 
facilities used only by irembers of one sex 
may be hired with sex as a bona-flde occupa- 
tional qualification. 


• Realize that It Is permissible to hire male 
locker/bath attendants for the boys' locker 
room duties and females for the girls' locker/ 
bath areas. 

• Establish eoual pay for equal work for all such 
job categories. 

• ?? "?t arbitrarily make male attendants 

technicians" and female attendants "matrons." 
thus establishing different job categories 
for what is in fact the same duty/ 
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REQUIREMENTS OF THE LAW 
TITLt IX AND ATHLETICS 



PERTINENT SECTION OF 
THE REGULATIONS 



5 86.41 cont. 
ATHLETICS 



EFFECT(S) 



Interscholastic sports, Intramurals, and/or 
club sports shall be provided equitably to 
members of both sexes In accordance with their 
needs, Internists, and abilities. 



0 Separate teams may be provided If selection 
for the team(s) In question is based on 
competitive skill or 1f the activity Involved 
Is a contact sport. 

t If a school offers a team for one sex but does 
not cffer a team for ,.he other sex in the same 
sport, member- of the excluded sex must be 
allowed to try out unless overall athletic 
opportunities have not been limited In the 
past or the activity Is a contact sport: 

t Equal opportunities In Interscholai^tlc, Intra- 
mural, and/or club sports for members of both 
sexes must be provided. Determining equality of 
opportunity will require answers to these or 
similar questions: 

1. ?o the sports program offerings effec- 
tively accommodate the interests and 
abilities of members or both saxes? 

2. Are the equipment and supplies provided 
for athletic teams adequate for their 
needs ond suitable for the services 
needed? 



POSSIBLE ACTION STEPS INDICATED 



f Review past and existing programs, policies, ?ro- 
cea -^s and gather baseline data. 

0 Survey students, parents, administration, and 
staff to determine needs. Interests, abilities, 
and feasibility for sports program decisions. 

t Establish sports program offerings In accordance 
with decisions made In response to baseline dat- 
analysls and survey results. 

t Establish try-out prerequisites inkeeping with 
nondiscrimination requirements of the Title IX 
regMlation. 

0 Periodically review the process, pollcy(les), and 
procedures used In establishing t^v« sports pro- 
gram offe ngs. 



0 Have evidence of student Interests and levels of 
ability on hand (surveys, past participation 
statistics, etc.). 

0 Work toward offering comparable levels of 
competitive teuins in hke bports. 

0 Have evidence of purchasing pol1cy(1es) and pro- 
cedures used by the coaches to equip and supply 
teams they lead. 
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REQUIREMENTS OF THE LAW 
TITLE IX AND ATHLETICS 



PERTINENT SECTION OF 
THE REGULATIONS 


EFFECT(S) 


POSSIBLE ACTION STEPS INDICATED 


S 86.41 con't. 
ATHiniCS 


3. Do schedules of games and practice 
sessions reveal that equal opportunity 
for the number of contests exists In like 
sports, students all have opportunities 

to play before an audience, and that 
"prime time" and adequate/best facilities 
are shared for practice sessions and 
contests? 

4. Are travel arrangements and per diem 
allowance similar and adequate? 

5. Are the coaches of 
comparable skill? 


0 Review the various services provided to ensure 
that they are equal (example; whirlpool and tape 
for male teams? Then whirlpool and tape for 
females; etc.). 

0 Maintain inventories of equipment and supplies 
used by each team. 

0 Review schedules with emphasis on those sports for 
which separate but equal teams are provided. 
Guarantee that in like sports all scheduling for 
practice and games is equitable. 

0 Make corrective steps, if needed, as far as 
possible, but by July 21. 1978 without fail 
(secondary. 7-12). Indicate why delays are 
necessary and have on file as part of the district 
plan made as a result of the self-evaluation 
process. 

0 Realize that parity of spending is not required by 
the Title IX regulation, but that equal services 
are. Therefore, .if transportation is provided to 
some teams, the service should be provided for all. 

0 Review and establish equal policy regarding travel 
and per diem provided players and coaches. 

0 Make every effort to find the best qualified coach 
for each and every team. Avoid discriminatory 
behavior by providing highly-skilled coaches for 
teams of one sex and inexperienced ones for the 
other sex. 
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REQUIREMENTS OF THE LAW 
TITLE IX AND ATHLETICS 





PERTINENT SECTION OF 
THE REGULATIONS 


EFFECT(S) 


POSSIBLE ACTION STEPS INDICATED 




§ 86,41 cont, 
ATHLETICS 


6, Do coaches recelv© comparable assignments 
and compensation? 


0 Review salary scales for after-school activities. 
Create justifiable, equitable formulas which 
guarantee equal pay for equal or comparable work. 

0 Eliminate any policy which allow*; members of one 
sex to accrue more stipends and thus a higher 
gross than members of the other sex. 

f Review policy{1es) regarding released time from 
instructional or administrative duties. Equate 
so opportunities for released time are equitable 
for female and male staff who qualify. 


4 




7. Are the locker rooms, practice and 
competitive facilities provided -on an 
equitable base? 

8* Are the training and medical services 
provided equitably to all teams? 


0 Maintain records ot what fjnds a^e paid to whom 
for what services as related to athletics and 
after^school sports activities. 

• Schedule teams In like sports to use the same 
or comparable facility for oractjce a;)d 
competition. 

0 Eliminate titles such as "girls' gym" and ••bovs' 
gym," 

t Place sports practices and games In the best sultec 
facility. 

• Eliminate obvious discrimination features of 
facilities with all possible dispatch. File the 
timelines for needed renovations in the district 
compliance statement. 

• Review the access that students of each sex 
Involved In athletics have to medical and training 
services. 
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REQUIREMENTS OF THE LAW 
TITLE IX AND ATHLETICS 



PERTINENT SECTION OF 
THE REGULATIONS 



S 86.41 
ATHLETICS 



EFFECT(S) 



Are housing and d1n1ng services and 
facilities equitable? 



10- 



Would review of efforts to publicize all 
athletics reveal equitable treatment of 
boys' and girls* teams? 



POSSIBLE ACTION STEPS INDICATED 



0 Eliminate discriminating practices by ensuring 
that insurance coverage provided by the school Is 
equitable in like sports, medical examination 
process the same for all athletes, and that train- 
ing services and supplies are provided adequately 
to male and female athletic teams. 

0 Review the training process made available for 
student trainers. If members of one sex are sent 
to inservice training provided by commercial 
enterprise, plan to send members of the other sex 
so the level of expertise Is similar for all 
student trainers. 

0 Realize that If a professional adult trainer Is 
employed by the school, policy and practice must 
be set so that each and all athletes are treated 
equitably, should the need arise. 

0 Realize that ipost schools (grade K-12i do not have 
housing and dining services provided on a regular 
basis. 

0 Review the policy and practice followed regarding 
food and lodging for away games and play-offs. . 
Make sure no discriminatory practices of differentia 
treatment on the basis of sex exist. Correct all 
that do* 

0 Review student publications to determine what 
treatment has been given both boys* and girls* 
athletics. 

0 Provide Information and training to student body 
groups as to the necessity for equitable treatment 
of all school teams. 

0 Review local media coverage. Equal coverage 
Is required. 
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REQUIREMENTS OF THE LAW 
TITLE IX AND ATHLETICS 



PERTINENT SECTION OF 
THE REGULATIONS 



i 86.41 cont. 



ATHLFTICS 



i 36.6 

EFFECT OF OTHER 
REQUIREMENTS 



43 

erJc 



EFFECT(S) 



t Redlize that aggregate expend1tt»^s need not 
reflect parity, but that the kinds of 
services provided teams should be aqultable. 



• All athletic programs must comply with the 
Title IX regulations by July 21. 1976 (grades 
K-6). and by July 21 » 1976 (grades 7-12). 



No league, section, or state regulations may 
supersede the Title IX regulations unless they 
are more stringent. League, district (region/ 
section), or state regulations governing 
athletic eligibility for participation In 
programs may not be In conflict with the 
Title IX regulation 



POSSIBLE ACTION STEPS INDICATED 



t Review the pep rallies conducted in the past and 
scheduled for the future. Make sure that rallies 
are scheduled for both girls' ann boys' teams. 

t Keep records of the pep rallies, cheerleader 
services, pep band performances, etc. and be aWe 
to demonstrate that both girls' and boys' teams 
receive equal opportunity for support, and presti- 
gious recognition/publicity. 

• Maintain records of policies, practices, and pro- 
cedures used in financing all after-school sports. 

• Balance budget where needed in order to provide 
equitable supplies, services, and suooort. 

• Assess the current status of all athletic programs 
in I 86,3 and plan the changes necessary. 

• Implement the plan. 

• Maintain a record of the projected timetable for 
change and the steps taken to accomplish the 
needed modifications. 

Review all athletic rules and by-laws to which 
the school subscribes. 

Eliminate all areas of conflict and make equal 
opportunities for each and every student to parti- 
cipate in athletic programs. 
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REQUIREMENTS Or THE LAW 
TITLE IX AND ATHLETICS 



PERTINENT SECTION OF 
THE REGULATIONS 


EFFECT(S) 


POSSIBLE ACTION STEPS INDICATED 


§ 86.6 

EFFECTS OF OTHER 
REQUIREMENTS 




t Realize that critical areas of concern will 
include: numbers of teams and sports to be 
offered; numbers of allowable contests and lengths 
of seasons; Dlay-off<> ;ind orocessps 
for establishing champions; awards and recogni- 
tions to be provided; requisites for eligibility; 
and representation on Governance bodies. 

0 Eliminate all existing discriminations and take 
action to overcome past discriminatory practices 
by providing affirmative action opportunities, 
involving women in the governance process, and 
making inservice training opportunities available 
in order to develop leadership/coaching skills 
in parties (male and female) interested in further, 
ina the sports programs for the ^ex which has been 
denlea opportunities in ine past. 
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REQUIREMENTS OF THE LAW 

TITLE IX AND ATHLETICS . Ancillary Concerns 



PERTINENT SECION OF 
THE REGULATIONS 



i 86.31 (b) 

EDUCATIONAL 
PROGRAMS AND 
ACTIVITIES 



EFFECT(S) 

t Awards and recognition bestowed for performance 
In athletics must be the same for boys and 
girls. 

t Activities and clubs related to Intramura'is, 
club sports, and athletics such as letter- 
person's clubs, athletic associations, or 
Intramural clubs may not be offered on a 
single-sex basis. 



t Rules of behavior, standards of compliance, 
and penalties for violations must be the same 
for students In like sports. 



• Rules related to training requirements, grade 
point maintenance, and appearance must be the 
same for students In like sports. 



• Support groups such as cheerleaders, song 
leaders, drill teams, and pep squads must 
be open to enrollment from members of both 
sexes. 



POSSIBLE ACTION STEPS INDICATED 

t Review award a.^d recognition practices and make 
them comparable. 



t Review clubs related to sports. Merge when 
necessary by relHpntifvlna the purposes, policies, 
and practices to be provided by the clubs ana/or 
associations. Establish criteria ( which are the 
same for boys and girls) for entry to honors 
groups. 

• ^1^*^"^ (Girls' Activities Association) to 

SAA's (Student Activities Association). 

t Have coaches of all like teams (basketball, 
sw.mming, tennis, etc.) meet and agree on 
standards of behavior to be expected of students 
on boys' and girls' teams; estaollsh parameters 
for enforcement of these standards; and appeal 
processes to be followed. 



• Consider establishing department-wide policies 
which are uniform or allowing each coach to be 
autonomous In regard to these areas. Should the 
autonomous decision be reach*^. then coaches of 
like sports would still need to arrive at a 
consensus or agreeable compromise which could be 
applied equitably to all boys and girls partici- 
pating in the teams of like sports* 

• Review criteria for current selection process. 

• Modify as needed in order to encourage and allow 
membership on the part of the sex which has pre- 
viously been excluded from trying out. 
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REQUIREMENTS OF THE LAW 

TITLE IX A^'D ATHLETICS - Ancillary Concerns 



PERTINENT SECTION OH 
THE REGULATIONS 



EFFECT(S) 



I 86.31 (b) cont. 



EDUCATIONAL 
PROGRAMS AND 
ACTIVITIES 



I 8:. 40 

MARITAL OR 
PARENTAL STATUS 



S 86.51 
EMPLOYMENT 



Students who are pregnant, recovering from 
childbirth or termination of pregnancy cannot 
be denied access to educational orograms 
(which Includes athletics). No special 
physician* s permission can be required 
unless required of all students who are re- 
turning from a temporary Impairment, 



(Refer to physical education - ancllla'^v 
concerns charts 5-8) 

• Overall staffing patterns should not reflect 
adversely on one sex. 



Based on n clarification memorandum published 
by HEW 111 September 1976, administrative posts 
related to athletics should not reflect an 
adverse effect on members of one sex. 
Therefore, the hiring of athletic directors 
should be based on equitable criteria which, 
when applied, will ensure the hiring of 
qualified administrators representative of 
both sexes. 



POSSIBLE ACTION STEPS INDICATED 



t Provide positive counseling for students regarding 
the open enrollment policy, 

t Maintain records of the students who tried out for 
sports and those who were selected. 

t Review the outcomes of the process and revise as 
needad in order to overcome past/existing 
discriminations. 

t Review existing policies/standards related to 
presjnant students and athletics. 

t Revise as needed, 

• Review the overall requirements for re-entry to 
after-school programs following a temporary 
impairment and modify so as to be consistent with 
the Title IX regulation. 



(Refer to physical education 
rharts 5-8) 



ancillary concerns 



• Resist hiring only members of one sex. Attempt to 
meet the program needs by seeking oualified 
candidates of both sexes. 

• Review the outcomes of current staffing poliries. 
Modify or design a program of affirmative action 
to overcome any discriminatory practices which 
..«y exist. 

• Consider using co-directors or having separate 
athletic directots at least during the adjustment 
period (1975-78) so ^hat both departments have 
equitable input during the critical time of 
coming into complian ce. 
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PERFINENT SECTIONS OF 
THE REGULATIONS 



EFFECTO 



REOUIREMFi^S OF ThF LAW 

TITLE IX AND ATHLETIC3 - Ancillary Concerns 



POSSIBLE ACTION STt^S INDICATED 



§ 86.54 
COMPENSATION 



§ 86.66 



0 Districts must pay equal wages for equal or 
comparable work. 



• Only locker/bathroom attendants may be hired 
based on sex. 

0 All coaching positions tpust be open to candi- 
dates from either sex and (86.41) the best 
qualified must be hired. 



0 Conduct a time study to determine an average 
number of hours spent in conducting after-school 
sports programs. 

0 Formulate nondiscriminatory criteria to be con- 
side'^ed for after-school compensation stipends. 

0 Construct a salary scale for all after-school 
functions. 

• Review the internal consistency of wage scales. 

0 Apply equitably to all employees in lighi of their 
responsibilities. 



0 Review existing job descriptions and remove sexist 
qualifications such as "must be personally 
responsible for locker room discipline," etc. 

0 Advertise and hire in accordance with Title IX 
mandates and establish separate locker room super- 
visory duty assignments should a member of the 
opposite sex be hired to coach an all-girl team 
oy* vice versa. 



ERLC 
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I SUMMARY OF GUIDELINES 

The following basic guidelines* seem appropriate for the application of the Title IX 
regulations: 

Physical Education 

1. Physical education programs, courses, classes, or activities may not differ- 
entiate between students on the basis of sex. 

• Any requirements for participation in physical education must be the 
same for females and males. Male and female students may not be re- 
quired, on the basis of their sex, to complete different numbers of 
hours, days, or semesters of physical education. Males and females 
may not be required to participate in different physical education 
programs, courses, classes, or activities. 

• Participation in physical education programs, courses, classes, or 
activities may not be refused to students on the basis of sex. 

• Physical education courses and classes may not be conducted separately 
for male and female students (except on those occasions when they 
deal exclusively with human sexuality). The same is true for most 
physical education activities. 

• Physical education courses may not ti sex-designated. 

2. Title IX does not require any specific curricula or activities within a 
physical education program; it requires only that those which are offered 
by an agency or institution be open equally to students of both sexes. 

3. Title IX does not specify any particular process for the assignment or selection 
of students for physical education courses or classes. Any procedure may be 
used if it does not discriminate on the basis of sex. 

4. Students may be grouped by ability, as assessed by objective standards, within 
physical education classes or activities. Grouping by objective standards 

of ability may result in groups composed primarily of students of one sex. 

5. Students may be separated by sex within physical education classes for parti- 
cipation In wrestling, boxing, rugby, ice hockey, football, and other sports 
the purpose or major activity of which involves bodily contact. 

6. Evaluations of students' skills or progress in physical education must be 
based on standards which do not have an adverse impact on students of one 
sex: 

If the use of a single standard or set of standards for the evaluation of both 

female and male students has an adverse effect upon students of one sex: 



* Adapted from: Title IX and Physical Education: A Compliance Overview , pp. 5-6. 
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• Two separate standards or sets of standards, one for males and one for 
females, should be developed for evaluation of skills or performance; or 

f A single standard or set of standards, which measures individual student 
improvement, should be adopted. 

7. Physical education facilities and equipment must be allocated without regard 
to the sex of students or instructors. 

8. Physical education staff must be assigned teaching and supervisory duties 
(other than locker room supervision) on the basis of their qualifications 
rather than their sex or the predominant sex of the students in a particular 
course, class, or activity. 

9. Physical education staff may not be treated differentially on the basis of 
sex in hiring, job assignment or classification, compensation, or any other 
condition of employment. 

10. Title IX makes no requirements regarding the administrative structure of the 
physical education department or staff. If, however, any changes are made 
to accompany the integration of physical education classes by sex, these 
changes may not have an adverse effect on the employment of members of one 
sex. 

11. Elementary schools should have been in full compliance with the regulatory 
requirements for nondiscrimination in physical education by July 21, 1976. 
Secondary schools should comply fully as rapidly as possible, but in no 
event later than July 21, 1978, 

12. If noncompliance with Title IX requirements for nondiscrimination is identified, 
two forms of action must be taken: 

f Modifications must be made to correct any policies, procedures, or practices 
which have been found to discriminate; and 

§ Remedial steps must be taken to alleviate the effects of any discrimination 
identified. 

Secondary schools are granted an adjustment period, not a waiting period. 
Barriers to immediate compliance must be identified, and active steps toward 
their elimination must be taken during this time interval. Such steps might 
include: program planning, staff training, curriculum revision, course and 
class rescheduling, renovation of facilities or construction of additional 
facilities, etc. 

Athletics 

1, Athletic programs may not be conducted separately on the basis of sex unless : 

f The teams are involved in contact sports such as football, basketball, 
wrestling, boxing, ice hockey, or rugby. (Note: If the purpose or major 
activity of other sports involves bodily contact, they may be deemed contact 
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sports but districts must apply to the Office for Civil Rights for per- 
mission to treat aports, other than those listed as contact sports). 

f Selection for participation on the team is based on competitive skill. 

2. Title IX permits but does not require schools to field separate teams for the 
exemptions listed in number 1 unless the operation of separate teams is 
necessary to satisfy the interests and abilities of both sexes. 

3. If a school fields a team in a non-contact sport for one sex, but not the 
other, then members of the excluded sex must be allowed to tryout for the 
team unless the overall athletic opportunities for the excluded sex have 
bpen greater than those opportunities for the sex which the team proposes 
to serve. 

4. Title IX makes the following provisions for intramural or club activities: 

• No student may be denied participation in contact or non-contact sports 
for which there is or is not a selection criteria based on skill if 
sufficient interest exists among members of the sex that would otherwise 
be excluded and if there are fewer opportunities for members of that 
sex to participate in sports at the T?vel of competition in question. 

• Teams in non-contact sports for which the criteria for participation is 
interest other than competitive skill may not be limited to members of 
one sex. 

5. Title IX allows schools to conduct student teams (comprised of members of 
both sexes) only if competitive skill is a selection criteria and if the 
needs, interests, and abilities of both sexes are effectively accormodated 
by having, only one team. Should the overall effect of offering only one 
team mean that many interested members of one sex are excluded due to lack 
of sufficient skill, then the offering of one team would not be meeting the 
needs and abilities of both sexes. 

6. Equal opportunity to participate in athletics must be provided to members of 
both sexes. Whille this does not require parity in fiscal support, there 
must be evidence that equitable services are provided in these and other 
areas: 

t Effective accommodation of the interests and abilities of members of both 
sexes in sports and levels of competition offered (best validated through 
use of student, parent and faculty survey data compilation and interpretation); 

• Equipment and suppUes provided; 

• Travel and per diem allowance provisions; 

• Opportunities to receive coaching and academic tutoring; 

• Access to locker rooms, practice, and competitive facilities; 
e Access to medical and training facilities and services; 
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• Access to housing and dining facilities and services; and 
t Efforts to provide publicity. 

7. Eligibility standards, medical examination req-iirements, and other criteria 
for requisite skill (grade average, etc.) must be the same for members of 
both sexes. 

8. Schedules (length and duration, not necessarily season) and supervision must 
be the same for teams of one sej( if there is a like team of the other sex. 

9. Opportunities to play before an audience must be comparable. 

10. Teams may be coached by members of the opposite sex and districts must seek 
out the best qualified candidate to coach the team in question. 

n. Athletic coaches must be assigned coaching and supervisory duties (other 
than locker room supervision) on the basis of their qualifications rather 
than their sex or the predominate sex of the students to be coached. 

12. Athletic staff members may not be treated differentially on the basis of sex 
in hiring, job assignment or classification, compensation, or any other 
condition of employment. 

13. Title IX regulations may not be superseded by adherence to other sports 
governance bodies (high school federations, leagues, recreation department, 
local policy, etc.). Either the policies and practices which conflict must 
be changed or schools must withdraw from membership from the conflicting 
governance body. 

14. Title IX makes no requirements regarding the administrative structure of the 
atnletic department(s) and staff. If, however, any changes are made to 
accompany compliance with Title IX regulations in the area of after-school 
sports, these changes may not have an adverse effect on the employment or 
the job-grading of members of one sex. 

15. Elementary schools should have been in full compliance with the regulatory 
requirements for nondiscrimination in intramural s, club sports and inter- 
scholastics by July 21, 1976. Secondary schools should comply fully as 
rapidly as possible, but in no event later than July 21, 1978. 

16. If noncompliance with Title IX requirements for nondiscrimination is identified, 
two forms of action must be taken: 

t Modifications must be made to correct any policies, procedures, or practices 
which have been found to discriminate; and 

t Remedial steps must be taken to alleviate the effects of any discrimination 
identified. 



Secondary schools are granted an adjustment period, not a waiting period. Barriers to 
Imnediate compliance must be identified, and active steps toward their elimination 
must be taken during the adjustment period of 1975-78. Such action steps should be 
clearly outlined and on file with the district Title IX compliance plan. 
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PART III, PRACTICAL APPLICATIONS 



As pointed out in Part I of this booklet, there is long historical and 
cultural evidence of sex discrimination and subsequent stereotyping. Title 
IX seeks to eliminate sex discrimination as it relates to people who are served 
by educational agencies which receive Federal funds. This part of this booklet 
attempts to relate Title IX regulations found in Part II with areas of discrimi- 
nation identified in Part I, and to list possible alternatives for educational 
personnel to consider as full compliance is worked out. 

Before change can occur, individuals and/or groups must examine their 
beliefs, understand new concepts and find workable strategies. For this reason, 
emphasis will be placed on activities one might pursue in order to develop skills 

t in recognizing discrimination that occurs in daily educational settings, 

t in becoming knowledgeable change agents who can deal effectively with 
areas of conflict, 

0 in scrutinizing alternatives to phvsi^al ^du'^ation and athletic p*^ogram<: 
and practices so as to select and develop suit^bl*^ st»^atpgies to overcome 
rtiscriminations^ and 

0 in making a comnitment to the implementation of the letter and the spirit 
of tHe law. 

Ease examplesI 



One way to develop skills in recognizing discriminatory or biased behaviors 

is to review day-to-day activities and analyze then in relation to the legal 

reoulrements of Title IX, One the following pages, a number of case examples 

are provided which may or may not demonstrate discriminatory or biased behaviors. 

Readers mav wish to review the items presented ^nd analyze them by asking the 
following questions: 

• Does the case example demonstrate a violation of the Title IX regulation? 

t If the case example does not demonstrate a violation of the Title IX 
regulation (sex discrimination), would it be characterized as a sex-biased 
behavior? 

§ If either of the conditions exist (sex discrimination or sex bias), what 
are some of the appropriate corrective and remedial steps which may be 
taken? 

Suggested answers follow each category. 
Physical Education*- Elementary Case Examples 



1. For several years two faculty members have been trying to introduce 
"Movement Education" into their physical education classes for the 
fourth grade. Two other fourth grade teachers have continued to 
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follow a sports orientation for their curricular efforts. Now. par- 
ents are complaining that it's not fair for some students to qet one 
tmng and others to get another. As tne fourth qrade chair, 
what would you do? 

2. While driving past an elementary playground you notice that all of 
the boys are playing a rousing game of dodge ball while the girls 
are swinging on the swings or sitting under the trees. Your com- 
panion comments, "I guess dodge ball is too rough for the girls." 

3. Several parents have learned about Title IX and are appalled that 
the school is still conducting separate physical education programs 
tor an of the students grades K-6. They demand to know when their 
daughters will get an "even break." lAs chair of the Title IX 
faculty committee you explain that this is a very unpopular law and 
physiologically students are not equal so coeducational physical 
education is out of the question. What might happen? 

4. The physical activity class is completed. The teacher tells the girls 
to put on their shoes and return to class while the boys put away all 
of the mats. 

5. During fourth grade physical education, the boys play soccer while 
the girls take dance. 

6. Mary is an outstanding ? "hlete. Every day she is allowed to play with 
the boys during physical education while her female classmates enqaqe 
in other activities. cnyayc 

Physical Education— Secondary Case Examples 
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1. In order to qualify for advanced track and field classes, students are 
required to run a mile in less than six minutes. The result Is that 22 
boys are admitted to the class, and no girls qualifv. 

2. In order to provide the best instruction possible, the staff at Kennedy 
High School decides to team teach all contact sports classes so one man 
and one woman are assigned to each section. 

3. The boys in a physical conditioning class are complaining because they 
must do a full pull-up to pass the arm strength test, while the girls 
only have to do the bent arm hang for 10 seconds. 

4. All classes of basketball made up predominately of girls are 
scheduled into the small gym while all classes predominately composed 
of boys are using the big, official gymnasium. 

5. Xavier High School has initi .ted coeducational physical educa- 
tion for all of its 10-12th grade students. The freshmen, how- 
ever, are still in sex-seg-egated classes so that they can be 
classified and "properly" oriented to what lies ahead. During 
this freshman year all boys must take weight training and wrestling 
while all of the girls must take posture analysis and modern dance. 
During the spring ouarter they are exposed to coeducational 
activities on an elective basis. 
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6. In order to overcome past discrimination, the merged physical 
education department announces a new course in girls' weight 
training so they can '*catch up with the boys," 

7. An irate parent is complaining about the injury his son received 
in a soccer class. It seems a 180 pound girl crasned into Jim, 
his 105 pound son, in a beginners' class. 

8. A girl returning from terminating a pregnancy is required to 
make up all physical education sessions missed while a boy 

in the same class is allowed to re-enter after recovering from a 
broken leg with no make up work required, 

9. A female physical education teacher resigns. The principal fills 
the position with a male who can help coach the football team. 
This makes the male/female ratio in physical education 6 to 3 

in favor of the men. 

10. The counselors decide that they will "unofficially*' designate boys 
with an "x" and girls with a "y" on physical education class rosters 
so they can avoid overloading the locker rooms at any given class 
period. 

Suggested Answers to Physical Education-^Elementary Case Examples 

Case 1. This situation is not in violation of the Title IX regulation, unless the 
physical education classes are being conducted on a sex-segregated 
basis. The existence of two different methods of instruction does not 
constitute non-compliance, but may clearly indicate a bias that could 
impact negatively on one sex or the other. 

A suggested corrective action would be the development of a consistent 
philosophy and physical education program for fourth grade students. 
All students deserve similar instruction or individualized instruction 
which can meet the needs of each child. 

Case 2. The remark that "dodge ball is too rough for girls" would indicate the 
presence of sex bias, but it is unlikely that a Title IX violation has 
occurred, unless equipment has been assigned on the basis of gender. 
While this situation would probably be prohibited by the Title IX 
regulation, if tne activities were part of the instructional program, 
the free play or recreational nature of recess would not prohibit sex- 
segregated activities. 

Possible corrective steps would include having the staff ensure that 
sex-segregated play groupings were by choice and not by the exclusion 
of the other sex. In addition, staff should make positive efforts to 
counsel all students as to the availability of all activities and en- 
courage play on the basis of Individual interests. As students become 
more comfortable with mixed-sex groupings, it would be anticipated that 
such scenes would become less prevalent. 

This is an example of the school's sex-biased attitudes which result in a 
violation of the Title IX regulation. The provision of sex-segregated 
physical education is based on outdated stereotypic information that is 
contrary to fact. 

6'^ 



Case 3. 
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The corrective action called for is the immediate integration of physical 
education classes at the K-6 grade levels. If this conversion is resisted 
by the schools, an Internal grievance or complaint may be an appropriate 
method of urging the schools to comply with the Title IX regulation or 
a complaint may be filed with the Office of Civil Rights, Department of 
Health, Education, and Welfare. 

Case 4. This assignment of activity on the basis of sex would be a violation of 

the Title IX regulation. All students should be given the same opportuni- 
ties to perform tasks. Grouping by sex for work details or goinq to and 
from lunch or the playground should be avoided. 

Corrective steps might include development of policy guidelines, inservice 
training for staff, and individual consultation with instructional staff. 

Case 5. This assignment of activity on thp basis of sex is a violation of the 

Title IX regulation. Classes in physical education must be conducted on 
a coeducational basis. Although soccer may be identified as a contact 
sport, students could be separated by sex for actual participation in the 
game or contact drills. Skills sessions not involving contact should be 
conducted on a coeducational basis. 

Corrective steps would be the development of policy guidelines, distri- 
bution of such guidelines to staff, and inservice training for staff. 
Other corrective steps would include developing a physical education 
program which would provide movement activities and field sports for 
all students. 

Case 6. The segregation of male and female students during physical education classes 
would be a violation of Title IX. Although the needs and abilities of 
one outstanding female student have been recognized and accommodated, 
other students are being discriminated against by such behavior. Title IX 
does not dictate curriculum, but does encourage programs that best serve 
the needs, interests, and abilities of all students. 

This situation should be corrected by providing coeducational physical 
education immediately. 



Suggested Answers to Physical Educaolon-^Secordary Case Examples 



Case 1. Grouping by ability is permissible under the Title IX regulation. Ability 
groups should be determined by objective, activity-related criteria. 
However, If there are sufficient numbers of students (females and/or 
males) that cannot meet the criteria for inclusion in the class, but 
have interest, an option should be provided for th'^m. 
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Case 2. This is not only permitted by the Title IX regulation, but it is 

also highly desirable, especially during the adjustment p'^riod from 
1975 to July 1978. Caution should be taken, however, that this team 
teaching approach does not result in the boys being instructed by 
the male instructor and the girls by the female teacher. 

Case 3. If it has been found that identical evaluation standards for females and 
males in this area results in all/most of the females getting lower 
grades, then the differential standards are appropriate and permitted 
under Title IX regulation. It may be more desirable to allow any 
student who cannot execute a pull-up to do the alternative bent arm hang. 

Case 4. This scheduling option would be a violation ot the Title IX regulation. 
The situation reflects the age-old stereotype which believes that all 
boys are more robust than all girls and must, therefore, have more 
space. 

Corrective steps would call for cooperative use of both gyms with 
alternate scheduling of facilities for female and male classes. 

Case 5. The Title IX regulation allowed until July 21, 1978 for the phasing in of 
coeducational physical education at the secondary level. There is, 
however, a certain sex role bias shown in the selection of the required 
activities for the freshmen students. 

Corrective steps would call for developing a greater variety of activities 
for males and females and conducting some activities on a coeducational 
basis. 

Case 6. This sex- segregated course would be in violation of the Title IX regulation. 
Courses cannot be designated on the basis of sex. A more appropriate 
option might be to offer a novice weight training course and make it open 
to boys and girls. If an all-female class were to result from an open 
elective process, there would be no violation of the Title IX regulation. 

Casp 7. This may or may not be a case of negligence, but it does not appear to 
be a violation of the Title IX regulation. The class is being conducted 
on a coed basis and grouped by ability. It would be the teacher's indi- 
vidual responsibility to ensure that the activities in which the students 
engage are suitable for their skills. 

Case 8. Requiring a female student returning from termination of a pregnancy 
to make up work and not requiring a male student who has been ill to 
make up work would be a violation of the Title IX regulation. Corrective 
actions would require equal treatment of students who have been absent 
for any medical disability. 

Case 9. This may or may not be a Title IX violation. If the emplo>ment procedure 
was carried out in a nondiscriminatory fashion, no Title IX violation 
occurred. If, however, only male applicants were encouraged to apply or 
only male candidates who could coach fcotball were considered, a violation 
of Title IX did occur. 
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The ultimate consideration is that of outcome. Did the selection of a 
mala physical education teacher, who can assist with football coaching 
responsibilities, diminish service-- for females or substantially change 
the assignments of female teachers? If the effect of the action was to 
change services for females, it would be a violation of the regulation. 

Case 10.^ The practice of unofficially designating boys with an "x" and girls 
with a "y" 3S a means of providing for more equal distribution of 
'females and males in classes would not be a violation of the Title IX 
regulatioti as long as program offerings were not discriminatory one 
students reported^r class. 



A thletics--Elementary School Case Examples 

1. The Washington Carver Elementary School is going to have a n'eld 
day. Events ar-^ planned for all boys and girls. Boys will do the 
100-yard dash, ..le 440 run, the 880 relay and the tug 'o war. The 
girls will do a 50-yard dash, a 440 relay, an oral message relay, 
and a three legged race. 

2. While coming in from the playground, you notice Mark, the captain 
of tne losing team, gently crying. A colleague you are with tells 
him to "stop crying and act like a man." 

3. Cheerleader tryouts for the Pep Warner football league are being 
held On your school grounds and sponsored by two of your teachers. 
After many days of spirited workouts the squads selected are posted 
on the bulletin board. You, as the principal, notice that no boys 
or members of any of the minority races have made any of the squads 
even though many tried out and many male minority students are 
members of the football teams. What would you do? 

4. The little league for boys baseball wants to use the school fields 
for practice and play. Whet should the principal do? 

5. The YMCA wants to run a boys' soccer league on the school fields on 
Saturdays? What is the principal 's decision? 

6. Sally wins the 50-yard dash by outrunning all of her classmates. The 
teacher comments, "Why, youVe just anot.-.er Roger Bannister." 
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AthleticS'-Secondary Case Examples 

1. Thirty-two girls want to come out for the varsity football team. The 
coach tells them that he's sorry but they cannot. 



2. The high school fields one golf team and effectively announces that 
it is open to all students. Twenty boys and sixteen gi^ls try out. 
Eight boys make the team. No girls are selected. 



3. Volleyball is one of the major sports for girls at Tulare High School. 
This fall six boys approached the coach and indicated that since 

they were better players than any of the girls on the existing team 
they should be the school's team. The coach, Mr. Bing, thanked them 
but related that the girls wou^d continue to represent the school 
since boys currently had fourteen teams on which to compete in eight 
sports and the girls had only seven teams in five sports, 

X 

4. The sum $10,000 a year is allocated to Kennedy High School for 
Athletics from the school board each year, the girls' athletic director 
is demanding that $5,000 be allocated to each of the athletic staffs-- 
male and female. 



5. League regulations allow the boys' varsity basketball team to play 
a total of 28 games per season (including holiday/invitational 
tournaments), while girls may play only 18. Championship playoffs 
are planned for the boys' team but not the girls. 



6. In an ^effort to expand the girls' athletic programs, the principal 
announces to all bf the women physical educators that they must 
each coach a girl's team during the next term or be relieved of 
their leaching contract. 



7. The student body president, in a budget hearing regarding the dis- 
bursement of student body funds, announces that when and if girls 
sports can draw a crowd, the student Ijody will consider- giving 
them funds as they are currently awarded the boys athletic teams. 



8. The school paper has six reporters on its sports staff--five boys 
and one girl. The coverage of school sports reflects 80% for boys'" 
teams and 20% for girls evtgn though there are four boys' teams and 
four girls' teams currently in season. 



9. Today the athletics staffs will vote on the male athlete of the year 
and female athlete of the year. 



er|c "" " 
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10. Sally IS an outstanding diver. She wants to conpete with the boys' 
swimming ti.'am because there is no girls' swimming team. Even though 
she IS the best iiver in school, she is denied the right to compete 
on the joys teams. Her parents want to know what they can do. 

Suggested Answers ;:o Athletics-Elementary School Ca-,e Examples 

Case 1. This event is not only a violation of the Title IX regulation (in 
designating sex- segregated events in non-contact activities without 
specific skill criteria), but the different events clearly indicate 
sex-role stereotyping of appropriate events for girls and boys. 
If, in order to best serve the needs, interests and abilities of the 
students, it is necessary to group, objective standards (e.g., age, 
grade level, weight should be used, not gender-based standards. 
All events should be the same and not designated as "boys" or 
"girls" activities. 

Case 2. The Title IX regulation does not explicitly cover the interaction of 
teachers and students although differential treatment of students is 
prohibited. On the basis of the information provided, it is unlikely ' 
that there is a Title IX violation. 

Sex bias is clearly evident in the comment of the colleague. It is 
not necessarily "manly" not to cry if the situation merits. It may be 
desirable to discourage the behavior, but it should not be done with 
gender related comments. The colleague should be made aware of the 
stereotyped nature of her/his comment and its potential effect on 
students. 

Case 3. The Pop Warner football league's activities would be covered as a 
consequence of the district's provision of a site, faculty advisor, 
and general support for the program. While it is clear that minority 
group members and males were allowed to try out for cheerleader, the 
criteria for selection are unknown. 

It would be the responsibility of the principal to: 

• determine that nondiscriminatory criteria were used in the 
tryout process 

• ^"^V!! faculty sponsors as to the requirements for nondiscrimination 
and the representation of all races and both sexes 

t monitor the tryouts to confirm that they are being implemented 
in a nondiscriminatory manner, and 

• if tho process was discriminatory, re-open the process after 
providing relevant information to faculty sponsors, league 
orficials, and parents 
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Case 4. On the basis of the information given, a violation of the Title IX 

regulation cannot be shown. The mere usage or rental of school facilities 
by an outside organization has not been found to be "significant assist- 
ance." However, as a general rule facilities should be available 
equally to males and females and teams of a voluntary nature should 
be open to participation by members of both sexes. 

Case 5. National youth service groups such as the YMCA, YWCA, Boy Scouts, and 

Girl Scouts have been exempted from coverage by the Title IX regulation. 
If this is the only school involvement in the activity, allowing the 
YMCA to use the fields is not considered significant assistance to an 
organization. The school should, however, provide an equal access 
policy to facilities so as not to discriminate on the basis of sex. 

Case 6. The race is not a violation of the Title IX regulation because it was 
not a sex-segregated event. The teacher's comment reflectes either 
sex stereotyping or lack of knowledge regarding outstanding women track 
performers such as Wilma Rudolph. 



Suggested Answers to Ath1etics->Secondary School Case Examples 

Case 1. Football is a contact sport and sex-segregated teams are permitted 

under the Title IX regulation. Some effort, however, must be made to 
accommodate the interests and abilities of the female students. 
Possible alternative actions would be to establish female football 
or touch football teams in an intramural or interscholas tic activity 
(if there were similar teams against whom they could compete); or 
the females could be encouraged to participate in other team sports 
such as field hockey, speedball, soccer, etc. 

Case 2. While the processes followed for the selection of the golf tei m wo^jld 
appear to be nondiscriminatory, the results would indicate a violation 
of the Title IX regulation if no efforts were made to provide for the 
interests of females. Since there is significant interest on the part 
of females, the district should consider establishing a separate team 
for females. 



There is no violation of the Title IX regulation. Allowing boys on 
the team when the opportunities for females have been limited in the 
past would be a violation of the Title IX regulation. Since the boys 
are interested in volleyball, ,the school should consider the possibil- 
ity of substituting volleyball for one of the competitive sports now 
offered for boys, or adding volleyball as a mi:^ed-sex offering in the 
intramural program. 

Case 4. The equal division of available funds is not required by Title IX. 

If services provided are adequate and equitable, there need not be a 
dollar-for-dollar parity. Expenditures must be adequate to ensure 
comparable opportunities and to provide female and male athletes 
comparable equipment, facilities, and services. 
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Case 5. The adherence to this league regulation by the district would be a 
violation of the Title IX regulation. Teams in like sports must 
have like lengths of seasons, opportunities to play before an audience 
and the same honors and awards. 

Case 6. This would not be a Title IX violation unless the same condition did 
not apply to all male physical education teachers as well. 

Case 7. The action implied by the student body president would be a violation 
of the Title IX regulation. He is implying that girls, who constitute 
a large portion of his student body, can support the boys' teams but 
that the student body, in turn, will not sponsor adequately the events 
planned for girls. While dollar-for-dollar parity is not required by 
law, the student body will have to rethink its financing policy and 
distribute their dollars in proportion to the interests of the students. 

Case 8. The composition of the sports staff is not a violation of Title IX 
unless some policy or practice is operating to bar women from that 
position. The sports coverage, on the other hand, is a violation of 
the Title IX regulation. Efforts should be made to recognize and 
publicize the entire sports program. This may require positive- 
counseling in order to, attract women to the sports reporting assign- 
ments, in-service training for involved staff (e.g., newspaper advisors), 
and in-service training for the coaches of girls' teams so they will 
encourage coverage and provide the necessary facts to make the 
articles newsworthy. 

Case 9. These awards would be a violation of the Title IX regulation. Awards 

for athletics made to students should be free from sex designation unless 
they reflect comparable awards for sex- segregated teams involved in 
the same sport. Thus, "male athlete" and 'female athlete" of the year 
would be unacceptable, but outstanding rebounder for boys' basketball 
and a similar award for girls would be acceptable. 

Case 10. This is. clearly a violation of Title IX. Sally should be permitted to 
join and complete with the boys' swimming team, since swimminq is a non- 
contact sport and there is no team for girls. 
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CHANGE AND ITS PLACE IN TITLE IX COMPLIANCE EFFORTS | 

It is inevitable that the results of comprehensive self-evaluation, as 
required in §86.3 of the Title IX regulations, will reveal that some changes 
are necessary. In physical education and athletics, certain philosophic tenets 
have long been held by men and women who comprise the professional corps. 
There will be need not only for change but also, in many instances, for advice 
and skills development in effective conflict management. Communication is the 
most necessary ingredient when change involving individuals and qrouos is 
contemplated. 

Whenever change is iirminent, the question of degree becomes paramount. 
Some people change only from fear in response to threat. So it is with many 
who react negatively or overreact to the Title IX requirements. The least 
possible compliance efforts are usually taken in this instance. In truth, 
little changes except the paper shuffling and filing process. Districts 
can "survive" with this "paper compliance" until challenged and/or reviewed 
and found to be out of compliance in the areas of process and programs. 

Others who are directed to come into compliance do so with a feeling of 
confidence and security. In fact, the self-evaluation process is looked upon 
as a positive experience--an opportunity to review, contemplate, analyze, 
stretch and improve services, programs, and processes so as to optimally benefit 
the school's clientele. 

One fact is clear: unless there is commitment and direction from the 
decisionmaking bodies, little positive action or change will occur. Indeed, 
the axiom "Not to decide, is to decide" is most appropriate. 

Ideally, once school districts are made aware of the concepts embodied in 
the Title IX law and regulations, change should occur along this continuum: 

Review of Beliefs and 

Awareness Attitudes Commitment Action Full Comoliance 
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The following discourse on a proposed model for change is predicated on 
the assumption/hypothesis that a positive commitment has been made and that an 
appropriate directive calling for the immediate compliance wit, Title IX has 
been sent to all personnel from the policymakers or their designates. It is 
then necessary for physical educators and athletic personnel to begin the process 
of self-evaluation and subsequent change, 

A Suggested Model for Change 



Time 




ETC . 



The diagram above suggests that there must be a clear consensus on 
"what is" (the A line), "what should be" (the B line)jand "what changes can 
take place" (the C line). "What can be" will depend on: 

• Th(* commitment of the persons involved, 

• The compassion extended toward one another as varying viewpoints/ 
philosophies/strategies are explored, 

t The comnuni cation that is effected, 

t The cooperation received/given by all involved, and 

• The concentration evidenced by the time actually spent working toward 
achieving the identified desired outcomes. 

The following Questions may arise: 

• What really "ought to be?" 

• Who can decide? 

f How can we get there? 

• What help do we have? 

• What constraints must we overcome? 

• When will we know we have "arrived?" 

When applying this model to physical education and athletics as it relates 
to Title IX, the answers to the above questions can vary from suggestions/ 
solutions which will lead to minimal change or strategies/attempts designed 
to provide opportunities for optimal program enhancement. The degree of 
change ultimately achieved will depend upon one's individual skills, the group's 
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composite skills, the resourcefulness of all involved, and the initial optimal 
goal agreed to as the apex of line "B," 

The following possible applications of this model for change as they 
relate to physical education (elementary and secondary) and athletics (including 
ancillary concerns) will be outlined in five steps: 

t Step one--Consider "What is" 

• Step two— Consider "What can be" 

t Step three— Plan "What will be" in light of recognized constraints 

• Step four--- Implement the plan 

t Step five--Evaluate and redesign as necessary. 

The ultimate expectation would be that the group involved in the process 
can reach consensus, but the reality of any change process is that conflict(s) 
will usually emerge, causing the group to have to strive for acceptable yet 
meaningful compromise(s). If the fifth step (Evaluation and Redesign) is 
taken seriously, then compromising may result in intermediary steps which would 
not threaten the long range achievement of the desired goal. For this reason, 
should immovable obstacles in the form of clashing personalities or the un- 
availability of adequate support or resources be forthcoming, strategies to 
avoid or overcciTie these constraints must be created and applied. Such skills 
in conflict management are simple yet complex, and districts are encouraged to 
provide in-service training if necessary so education personnel can: 

t become aware of how to identify problem areas, 

t be able to cofmrunicate effectively so as to reduce emotional confrontations, 

t be willing to explore all sides of an issue and see credence in another's 
point of view, 

t be able to suggest various alternatives for solutions to the identified 
problems, 

t be able to weigh the pros and cons of each alternative, 

• be able to recognize the most important problem areas, 

t be willing to attempt enthusiastically the implementation of the 
alternatives and priorities selected. 

No attempt will be made here to further elaborate on the skills listed 
above, but expertise in such areas is essential if attempts to change are to 
succeed effectively and lastingly. 
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CHOICES FOR NEW PROGRAMS 



Opce a staff, school, or district has "discovered" Title IX and looked into the 
rami f1 cations ♦ there is a need for honest appraisal of program purpose, status, and 
outcome before/during the move to full compliance with this Federal law. It is 
the intent of this section to provide insights to staffs/adminis t:rators as they go 
about seeking the best alternatives to be applied to various elenents of their 
programs— -elementary physical education, secondary physical education and athletics 
(Including selected ancillary concerns). No dictate is intendec , only suggestions 
for personal and local consideration. Staffs which enter into lonest self-evaluation, 
open discussion, flexible implementation, and constant rethinkirg will succeed not 
only in complying with the law, but also in enhancing pride, serving students 
better, and realizing more productivity. These ara admirable goals with or 
without the dictates of Title IX, 

ELEMENTARY PHYSICAL EDUCATION 

STEP ONE: Consider "WHAT IS" 

In order to identify clearly "what Is ," the following questions need to be 
answered honestly: 

t What are the general characteristics of the existing progrdm? 

Is it goals oriented? Sports centei^ed? Child centered? Sequenced? 
Recreational ly designed? Leaning toward movement education concepts? 
Totally perceptual -motor oriented? Is it conducted by specialists, 
the self-contained classroom teacher, an aide, or a combination of 
these? Are students grouped by sex for any instruction other than 
in the area of human sexuality? 

t What are the characteristics of the staff responsible for the physical 
education program? 

Are they personable and trained in physical education knowledge and 
skills? Do they hold instruction in physical education as a high 
priority? Are their attitudes open, encouraging, and responsive or 
defensive and burdened with stereotypes? Do they use a variety of 
teaching modalities or are they strictly authoritative or completely 
laissez-faire? Do they update their knowledge regularly and are 
they innivatlve with their approaches? Are supervisory duties pleasantly 
or grudgingly handled? Are there any who refuse to teach members of one 
sex, but enjoy teaching the other? Are any fearful of mixing the 
sexes for instruction in their physical education classes? 

• What support services/facilities/equipment are available for use? 

Are aides used? Are both males and females available as role models 
for the children during physical education? Is equipment plentiful 
(a ratio of one per child for small expendable items such as balls, 
hoops, ropes, wands, and scarves. . .one for every two for other items 
such as balance boards, stilts, etc... and one for every eight for 
major apparatus such as Lind Ladders, clinging ropes, chinning bars. 
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balance beams, parallel bars, etc.)? Are the facilities/grounds 
used equitably by all students? Are the facilities/grounds 
maintained so they are safe and attractive? Does a budget exist 
for physical education instructional materials, resources, in-service 
training sessions and maintenance outlay? Do all students have the 
opportunity to use all of the facilities, equipment, and services 
on an equitable basis? 

t What after-school activities are provided which relate to physical 
education? 

Who participates? Are policies developed that allow for equitable 
service to all school publics? Is significant assistance given to 
one set of people and not to others? What kind of publicity efforts 
are used to encourage participation by all students and not just one 
element of the student body? Are awards given for any of these 
competitive events? If so, are they equal for boys and girls? 

t What means of evaluation are used to validate program effectiveness, 
productivity, staff skills, and public response to the program? 

Are competence levels developed equitably for the boys' and girls' 
performance in the motor domain? Are affective and cognitive 
measurements part of the physical education evaluation program? 
Uoes a student-parent advisory group rate the effectiveness of the 
planned program of activities? Is student response observed 
informally or formally? Are the results positive or negative? 
Do teachers understand their strengths and weaknesses and are they 
willing to improve where they are weak and assist others where they 
are strong? 

After careful scrutiny of "what is," staffs can move on to Step two: "what can 
be" . , . 

STEP TWO: Consider "WHAT CAN BE" 

Some of the alternatives cited here may assist staffs who wish not only to 
comply with Title IX» but also to rejuvenate/re-evaluate existing programs. 

Minimal Modification of Programs . The self-evaluation may have revealed that 
physical education classes for grades K-3 were non-sex-biased and that basic 
concepts of movement education and problem solving were emphasized, thus 
allowing each child to progress at his/her own Individual rate. (View the 
film "Every Child a Winner*' produced by Charles Holbrook and distributed through 
the American Alliance for Health, Physical Education and Recreation— AAHPER). 
This would be In compliance with Title IX. Students In grades 4-6, however, 
may have been In a sex-segregated environment with the boys receiving Instruc- 
tional emphasis In traditional team sports and the girls receiving a ]es% 
strenuous program. Such a situation would need Immediate modification In 
accordance with |86.34, §86.33, §86.35, and |86.36 (See Part II of this booklet). 

Extreme Modification of Programs . The self-evaluation process may have revealed 
sex discrimination In all classes. Perhaps the attitudes of the teachers 
reflected traditional sex-role stereotyping and thus boys were pursuing robust, 
strenuous activities while girls were encouraged not to overexert. Or perhaps 
classes were sex segregated. If this Is the situation, there Is a need ^or 
new coflinltment to quality physical education, revision of teacher/public 
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attitudes, and restructuring of the curriculum. Such a curriculum may be 
CHILD CENTERED, CONCEPT CENTERED, GOAL CENTERED, SPORTS CENTERED, or a 
COMBINATION of these. 

FIGURE 1: MODEL FOR CURRICULUM DEVELOPMENT 
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The Athletic and Sports Consultants, Inc. of Chevy Chase, Maryland, under the 
direction of Margarite A. Arrighi and Dorothy B. McKnight have provided the 
model in Figure 1 which may be of use to staffs who find that extreme modifi- 
cation IS necessary to comply with Title IX and r to offer each child invididual 
opportunities for optimal development in the motor, affective, and cognitive 
domains through meaningful exploration of the movement domain. 

Example of a Comprehensi vp Program . A sequence of physical education programs for 
inrancy to young adulthood lias been outlined by the California State Department 
of Education, (see Table 3 )• This sequence provides for development of the 
Whole person through emphpsis on strengthening self-concept, promoting good 
social behavior, acquiring motor skills, attaining physical fitness, and 
developing lifetime sports skills. 
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Table 1 Scope and Sequence of PhyslcQl Education Programs in California Public Schools 



Goal: Develop a Person Ready for Quality Involvement in an Vctive Life 



In/onr 4 



•\ Innale dbililics to be cullivjlcJ 
B Keflex inovemenls 
C Basic moveinenls 

1 ( rawiing 

2 i recping 
^. Silling 

4 Slanding 
NVdikmg 
<• (ifdsping 
^ Holding 
H Releasing 

L) Inilidl pert^eptudl jbiliiies 
I Kinesihelu 
: Visual 
^ Audilor> 

4 ractilc 

5 Snijpk' combinaliuns 
F Initial social skills 



Child 4 9 

*\ Perceptual nu)lor skilh enhjiicCiiioril 

1 kinesthetic discriniinjtion 

2 VibUjI discrinunation 
Audiltjfv discrinitnatiun 

4 I adilc discriininjtion 

B Bjmc iiu>veinents 

(vvitfi jiid withtiut rlivlhnis ui lespuiise 
to V jf)ing bpjce, inne l"rve lluu jiiJ 
expressive eiiioiionjl requireineiil^* I 

I I uconiotor 

J NonK)conu)i()r 

} ( oMihined 

4 Manipuljtive 

( Phvsicdl jhjjitics 

t pjrtkipjtion in j».tivities) 

1 BdljiKe 

J 1 ndurdiKe 

^ Strength 

4 \ iexibiliiy 

5 Agihty 

<> ( onceptudi dSbiiniljtmii 
D Simple skilled inovciDents 

1 ( redtive gdincs jiid cxpressmif 

2 f rddiliopdl gdines and fh\ lliii's 

i Beginning socidl skills 

I Sell discipline sell contnd 
J Selt-disctpline dnd sell conlml in 
reldtioii to other persons objects 
Development ot d positive sell inia^c 

I' Beginning recrcdtioodl skills 

1 Development ot simple skills Uu 
recredtion involvetneni 

2 Ability to choose worlhwhile 
leisure time dctivity 



Child 0 14 

\^nfi h.isK inovcini'nt sktlK \Mth j!id \Mthou! 
nnfiK men Is or rlu ltm>«( or sufipnrisi 

\ I iinddtnental skills developmetit 

( inJuding niaster\ i>[ ^oiKiMHiMnf 
LiwiLepts) 

I Aqudlks 
: [)dnLe 

> I)j|l> livi';^ jctiMliON 

4 (jVIllIldSlKS 

Indivkhial spijrts 

0 ledin spoi ts 

H Ph\siLjl jhilKies 

( denionslr.ilion <»1 j 'jvci ot pri> 

tkiencv ds jsst'ssOil fn rLVo^"ii/v\i 
insiru'iienls) 

1 BdldiKe 

2 1 ndurdiice 
^ Slrength 

4 ic\ihililv 

^ \,'tlM> 

> ( oikoplual vissiniiljtion 

( ( omj)oiind skillv'd iiuuoijk'mIs 

! ( rejiive games jnd e\}uossi<Hi 
J I rddiliondl gjiiies and rhv thtii'^ 

D !nleimoJid!e social skilK 

1 \c».eji(ance of icsponsjhihts 

2 f ollowership 
^ I Cddersfiip 

4 Selt-dccepl Jiicc and positive seh 
midgc 

I n" Tanoe toi ^liu'is 
i Intermediaie recreational skills 

1 [)evelopmeni of sui table k\ le- 
dlioridl skills in d lange of d».livities 

2 [vuleiice of choosing wofihwhile 
lecreaitondl activities 
knowledge of coinmunits restuirces 




Adolescenr (young odulr) 13 18 

\ Pfivs)».ai abilities 

( demon si ration of a.».eptsm».e ot a 
hfesivle ff involve{*s.nt in |>h\skal 
Illness arid app>licd low of lelaied 
[Miikiples} 

H \dvaiked skills development 

« deiiionsiration i)l knowledge and 
skills doveiopmeiil m a ffunununi o\ 
one sjiori oi a».livtlv in each identiliod 
skill aiea as assessed In fulfillineiu ol 
pieijeleimined pt'i Ivn maike objectives) 

1 \qiiatks 

2 Daily lite activities 
' Da Ike 

4 (ivmnastks 

Individual sports 
^ 1 earn spoils 

C ( omplex skilled movements 

<deiih)iistration of ability to pursue ad- 
vanced, creative, nondiscursive move- 
ment in a nimirnum ol three activities 
ot one's Lhoos:ng) 

D \dtilt s<kial skills 

(consisleikV in demonstration <.l ) 

1 \».ceplance (<t lesponsil iht\ 

2 1 olloweiship skills 
^ 1 eadeiship skills 

4 Sell acceptance positive self image 

\ oleraike tor others 
(i t aring and conif^assion lor sell and 

others 

1 \dnll recreational skills 

1 \aive involvement m a vane I v of 
worthwhile recreational activities 

2 Vbsiineike from deb ilil.i live Jctiv 
ities 

> \biliiy to [)lan reaealional adi 

\\\\c\ tor »>thers 
4 Demonstration ot apprechMn)n tor 

vaiious I V pes ol recreation \\ elhiik 

ol lacial influences 



I 

en 
en 
I 



7 3 



56 



Psychomotor Domain Focused Program . A psychomotor domain focused program has 
been modeiea oy the Florida State Department of Education In its Catalogue of 
Health and P hysical Education Objectives, series 8. part 1. (See figures ^a- 
Ze] This model nas been reproduced with permission from the Florida State 
Department of Education, Tallahassee, Florida. 



Ftgure ?a. Structure of the Psychomotor DOmair. 
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Figure 2C. Baste Movements 
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Figure 2D. Components Related to Movement 
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The use of this model, coupled with astute professional leadership and 
efff^ctive in-se'^vice training for concerned staff, could lead the 
development of a curriculum which is free from sex stereotyping and designed 
to serve the needs of each child. This type of curriculum can educate all 
students to understand the capabilities and limitations of their bodies in 
an environment free from the negative aspects of competition. It can teach 
how cu move expressively and yet with control. It is sequenced to offer 
constant challenge. 

STEP THREE: Consider "WHAT WILL BE" 

If, in Step One, communication was honest and accurate and if, in Step Two, alter- 
natives were explored and a consensus or-a'greeable compromise was reached regarding 
"what can be," then staffs are ready to address the constraints that will determine 
"what will be." These constraints may result from personnel, public, fiscal or 
attitudinal limitations. Staffs interested in curriculum revision must often 
pursue intermediary steps in order to achieve desired long Vange goals. 

Title IX can serve as a lever to prod recalcitrant people toward philosophic, 
program, and process review. Enlightened professionals who are equipped with strategies 
for effective change and alternatives for satisfactory compliance can step in with the 
"answers" which less well prepared educational policymakers are seeking. 

STEP FOUR: IMPLEMENT THE PLAN 

Implementation will be as effective as the degree of commitment demonstrated by those 
in leadership and fellowship roles. If^ good public relations procedures have been 
employed, and if_ all teachers are skilled in the new methods of instruction (guided 
discovery, problem solving, movement education) as well as the more traditional 
(authoritative, direct) ones, and vF an awareness level regarding the elimination of 
sex-role stereotyping has be2n effectively^ raised, then the implementation of coedu- 
cational programs will bring little trauma and measurably improved results. 

If, on the other hand, the public is unaware of the benefits that iti; children will 
derive from this coeducational approach, then its implementation may be greeted in a 
hostile manner. If ceachers are re'-.uired to implement prograns with which they feel 
uncomfortable or threatened and for which they havj no commitment, they may be 
fesentfuK reticr-^ and ineffective, leaving the imp^^ession that the program is worthless 
and that it is in»Hossible for boys and girls to pursue movement competence in an 
integrated situ^'tion. And, finally, if the awareness level of all involved regarding 
sex-stereutyping is low, and the myths related to the physiological differences 
between boy:i and girls are emphasized, then communities may fail in iniplementing 
coeducational physical education programs at the elementary level. 

Recognizing the need to avoid these pitfalls and planning ahead to circumvent possible 
constraints is essential to tne success of new programs and to Title IX compliance. 
Using the self-evaluation requirement of the Title IX regulations (§86.3) as an 
opportunity and not as an obstacle can produce positive educational results. Imple- 
irientation of programs must be done only after the necessary groundwork has been 
laid, so that the proposed changes will have a chance for valid testing. 
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STEP FIVE: EVALUATE AND REDESIGN as necessary. 

Evaluation and ongoing redesign are desirable characteristics of any curriculum 
development project. For example, if more injuries occur in coeducational 
programs than in segregated ones, the staff will want to analyze the causes and 
eliminate the source of the problems. This could be done by re-educating staff 
and students regarding res^ponsibiltty for the safety of self and others; recon- 
sidering the need for ability grouping; putting heavier emphasis on instruction 
before entering into game play; re-evaluating the students' skills in the injury 
prone class to see if they are adequate; and reassessing the attitudes and 
behaviors existing in the classes where the injuries are occurring. 

Other areas which will need ongoing evaluation include: 

• program suitability and productivity 

• program acceptability by students 

f staff effectiveness and level of expertise 

• staff efficiency 

t fiscal soundness of the program 

t time studies for participation ratio 

t public approval of or resistance to the program 

t attitudes of all involved 

• interdisciplinary relationships and ways to improve methods/strategies/content 

• others to be determined at the local site. 

In conclusion, while Title IX does not dictate what curriculum must be or 
should be offered, it does indicate that whatever is required of one student 
will be required of all and that physical education, with few exceptions 
must be conducted on a coeducational basis. Thus, while seeking to comply 
with Title IX mandates, enlightened educators may' elect to use the process 
of self-study as an opportunity for program and philosophic evaluation so 
that traditional sex-stereotyping can be eliminated and a comprehensive 
program free of sex discrimination can be identified for physical education. 
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SECONDARY PHYSICAL EDUCATION 



STEP ONE: Consider "WHAT IS*' 

Honest evaluation of existing programs is the necessary first step. Are the 
programs in the school the same for boys and girls? Are opportunities for 
each individuals* s needs provided? Is there acceptance of program offerings? 
Do the men and women staff members communicate effectively, openly, honestly? 

Do two distinct departments exist? Are they dichotomous in their philosophies? 
Does one "instruct" and other "throw out the ball"? Is there a need for 
examining the existing attitudes and their sources? Can all attitudes be 
channeled productively so students are served effectively and positive coexist- 
ence of staff members be retained? 

Specifically, are efforts made primarily to teach sports or to teach various 
movement activities? While the distinction may be minor, the results are not 
the same. Do e/aluation techniques reflect concern for all domains— cognitive, 
affective, and i.iotor— or are they skewed toward only one area? Are the values 
inherent in quality physical education programs being assimilated? (NOTE: 
These might include enthusastic and skillful participation, voluntary pursuit 
of active leisure activities, obvious motor/body control and acceptance of 
responsibility, and knowledge/acceptance of one's capabilities/limitations.) 
Are supervision/operations principles the same (locker rooms, dressing policies, 
participation requirements, etc.)? 
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WHERE DOES YOUR PROGPJ\M "FIT"? 

Table 4 Types of Secondary Physical Fducation Proyrdinb Differentiated by Requirements 
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In order to implement Step One, staffs should individually and as a group 
evaluate each aspect of the questions cited. Other questions pertinent to 
the specific location, programs in progress, and personalities involved 
should be posed, answered, and reconsidered. Once "what is" is decided, 
staffs can move to Step Two. 

STEP TWO: Consider "WHAT CAN BE" 

Staffs seeking to comply with Title IX will want to explore as many alter- 
natives as possible before making a final decision for action. 

Instructional Program Alternatives . Some alternatives to be considered 
for programs of instruction would include. 

A. Status Quo . As nearly as possible, retain the existing program. 
Simply combine like classes and offer the units on a coed basis, 
announce open enrollment for all other units. Encourage students 
to pursue activities they need and want. Change the form-it only 
if no open coed classes result. 

B. Phasing In C oe oucational Programs . Start the compliance process 

by making all classes in lifetime sports, aquatics ai-'d self-testing 
activities coeducational. Orient students to the values of co- 
educational involvement in physical education classes during these 
units. Set the tone for department goals (i.e. fitness, motor 
skills development, social behavior, self-image, leisure interests), 
"hen offer coeducational units in non-contact team sports. Finally, 
integrate the whole program into the coeducational scheme by 
offering all units coeducational ly (combatives, contact team sport, 
rhythms, etc. ) . 

C. Program Ane w. Through extensive self-evaluation and program review, 
determine the department philosophy •regarding the intent of instruc- 
tion (i.e. sports centered, fitness centered, child centered, social 
skills centered, combination(s ) , etc.). Based on this philosophic 
corrmitment, establish the program dictates (i.e., SPORTS CENTERED: 
Set physical performance goals in all fitness areas and est.-')lish 
how staff will project these to students--required obstacle v-ourses, 
units in body conditioning, etc.. CHILD CENTERED: Determine 
qualities to be measured and enhanced, pre- and post-testing 
procedures, counseling services for program interpretation, strands 
to serve the diversified needs of students, staff qualification/ 
inclination for program success, methods of evaluation, and modi- 
fication possibilities. SOCIAL SKILLS CENTERED: Set a recreational 
environment and allow students to schedule activities of their 
choice. COMBINATIONS: (one example) Establish a core requirement 
in motor ability areas; schedule all first-year students into the 
fundamental class for self-evaluation; move those with high skill 
levels into a gaming track (elective oriented), those with instruc- 
tional needs into a basic track (predetermined), those with remedial 
needs into an adapted track (rehabil itatively criented), and those 
with interests, skills, and maturity into a leadership/vocational/ 
service track (special units emphasis). 
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D. Temporar y Steps, Use either the stalrus quo or the phasing-in 
alternatives listed above while studying the program. Develop 
a new program over a period of years in response to staff phi- 
losophy modification, student-parent input, ongoing p'^ogram 
evaluation, in-service development, and fiscal dictates. 

E. Others . As determined by local situations, future law interpre- 
tations, etc. 

Supervision Assignment . Alternatives for supervision assignments would 
include: 

A. PEC/PET . Students are assigned a physical education counselor 
(PEC) who issues locks, supervises the dressing/showering process, 
and assists in emergency situations. Students are also assigned 
a physical education teacher (PET) who instructs the student in 
units of study, 

B. Period Supervisory Schedule . The members of the staff are assigned 
one or more periods of the day wh^^n they will be responsible for 
locker room supervision. Such supervision will include the opera- 
ting of student services: the issuing of locks, towels, etc., the 
assignment of lockers, the conducting of the lost and found process, 
the supervision of dressing/showering, and the responding to 
emergency situations. 

C. Buddy Syst em. Male and female staff membe-s are identified as 
"buddies" for a given period. Students of like sex report to 
these tedchers for locker room needs. 

D. Locker Room Attendants . The administration provides paid supervisors 
for locker rooms who are responsible for student services and the 
maintenance of appropriate student decorum. 

Evaluation of Students . Alternatives for evaluation of students would 
include: 

A. Single Pol^'cy . The members of the department agree on methods of 
evaluation and the policies are applied to all students. Percentage 
of grade for preparation, participation, and skills/cognitive growth, 
are determined, along with a method of earning points. 

Compet ency-based Evaluati on. Performance goals are predetermined. 
Instruction is directed toward the development of these competencies. 
Evaluation is based on student progress or retention of high skill/ 
cognition ability. (NOTE: Title IX allows for different standards 
of measurement if past discriminations have resulted in current 
discrepancy in skill ability. Staffs will want to work toward equal 
evaluation based on student programs.) 

^' Teacher E stablishes R equirement. Staff members are allowed to 
establish their own evalualiion scheme for the units they teach. 
This can only occur if all units are coeducational so discriminatory 
standards are not applied only to members of one sex. 



-63- 



^- Combinations of Above . Departments set evaluation policies for 
all basic instruction units (core), allow individual teacher 
evaluation for special courses (cross-age teaching, life saving, 
WSI, dance, etc.), estaolish competency-based criteria for elec- 
tives, etc. 

STEP THREE: Consider "WHAT WILL BE" 

The complexities of resolving "what will be" from the data obtained regarding 
what IS" and "what can be" are many. Some of the constraints that must be 
examined are the following: 

^- Facilities . Facilities do not dictate programs, but often limit 
parameters. Title IX requires that facilities be used equitably. 
Thus, "boys' gyms" and "girls' gyms" will become old gyms, new 
gyms, or north gyms, south gyms, etc. Physical education must 
be offered as one program and therefore student? should use the 
most suitable facility for the activity engaged in. 

B. B udgeting . No federal dollars are provided for the implementation 
of Title IX. The fiscal ramifications of Title IX for physical 
education should be minimal, as it Is traditionally more costly 

to ma':ntain separate but equal programs than integrated ones. 
Staffs should review, however, existing equipment, etc., and 
project the nee-'s for the coeducational program planned. Short- 
and long range budgeting should be an integrated part of tho self- 
study process so that ongoing program growth and development is 
possible. 

C. P ersonnel . Attitudes of staff members are critical to the success 
of Title IX compliance efforts. Existing attitudes must be ac- 
knowledged, altered, and/or accepted before cooperative planning 
can be accomplished. Lack of communication or insecurity reflected 
in defensive confrontation or outright hostility will contribute 

to frustration and not to positive activity. Administrators will 
need to observe carefully the affective posture of their staff 
members as they seek to make the changes made necessary by Title 
IX mandates. Providing an atmosphere of cooperation and support 
is essential. Creating an arena of distrust can only contribute 
to prolonged anxiety and negative attitudes which will undoubtedly 
be passed on to students, parents, and other staff members. 

D. P ublic Relations . As always, public relations are itrportant. 
There is much confusion regarding Title IX and the resultant 
changes made necessary by the law. Radical program, policy, and/or 
philosophic tenet changes which are not carefully interpreted to 
the various publics can stimulate strong reactions which will 
cause lengthy periods of frustration and possibly stifle the 
chance for program improvement or change. Staffs will want to 
consider involving students and parents in all stages of program 
modification. Such advisory councils can help in the subsequenc 
public relationi, efforts. 
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E. A dministration and Staffing . While Title IX does net dictate 
th^it there be just one physical education department, it does 
indicate that there be one program or that all students have the 
opportunity to participate in all program offerengs. If a district 
is investigated, HEW looks for the results of all efforts and asks 
for justification for all classes which have 80% or more enrollment 
of one sex. Some schools are electing to establish an electives 
department and a core department: all students required to take 
physical education start in the core program and move to the elective 
program when they achieve desired competencies. This would be 
justification for unequal enrollment by sex. 

Staffs must include both sexes. Schools that reduce the number of 
teachers or administrators of one sex and create and obvious over- 
staffing of the other sex are in danger of violating Title VII of 
the Department of Labor Law calling for equal opportunity in 
employment. Further, should all administrative positions be 
filled by members of one sex, investigation of the affirmative action 
steps taken to fill the positions could be called for by candidates 
from the overlooked gender. For this reason, many schools are 
naming co-chairpersons for the period of adjustment (1975-78) and 
will name one department chairperson after initial concerns have 
been resolved. 

In summary, the following analysis steps should be taken in order 
to resolve the discrepancies between "what is" and "what can be" 
and to resolve "what will be": 

• Determine the constraints which must be considered (budget, 
facilities, personnel qualification, attitudes, etc. J. 

• Resolve strategies to deal with constraints. 

• Seek resources to provide for the implementation of the best 
strategies. 

t Produce a pilot program, and plan for implementing it. 
STEP FOUR: IMPLEMENT The Plan 

As discussed in Step Two, staffs may implement all aspects of the program at 
once or phase-in the needed changes. In light of the long existence of sepa- 
rate departments, the phasing-in process seems appropriate unless there is already 
a high, positive level of communication between the two staffs, the desire to 
move toward coed classes, or an existing coeducational program. 

If the total implementation process is employed, staffs should a/oid iudking 
traditional contact team sports the first coed class offerings. The wide 
skill differences existing as a result of the extensive provision of organized 
teams for boys from age 6 on in football results in a regative eperience unless 
delicately handled. Instead of flag football, one might begin with frisbee 
football or the Dutch game of Korfball. Such equalizers will contribute to the 
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acceptance of the coeducational classe;:*. After attitudes are resolved and 
elementary school programs are equitable, tuen classes in any rfX)vement acti- 
vity should be readily accepted. (NOTE: It should be remembered that 
separating by sexes for the actual participation in contact sports is allowed. 
Therefore, if total implementation is used, application of this clause could 
be considered in order to avoid the initial "shock" of gender-integrated classes.) 
Yet another approach to consider is that of modifying the rules of popular games 
so as to eliminate the skills discrepancies which might exist and, at the same 
time, maintain the excitement and exhilaration incumbent in the activity. 

If the partial or phasing-in process is pursued, staffs should use the coedu- 
cational units as opportunities to resolve attitu'dinal differences. Every 
effort should be made to avoid negative comment and no arenas for embarassment 
should be perpetuated by teacher or student attitudes. Grouping by ability In 
a clinical way (no stereotyped sarcasm) may demonstrate that in truth there 
are both highly skilled boys and girls, average skilled boys and girls, and 
lowly skilled boys and girls. Helping students see that t*^eir principal 
concern should relate to their own individual capabilities end limitations 
and not the comparati 'e skills o^ their classmates will encourage acceptance 
of the coeducational concept. 

STEP FIVE: EVALUATE mND REDESIGN as necessary 

All persons involved must recognize that efforts tried may need to be changed. 
As acceptance of the Title IX mandates beconies apparent, modification of program 
plans, policies and procedures will be needed. As new court interpretations 
regarding Title IX Implementation are publicized, adjustments will need to be 
made. Thinking that the modifications made as a result of the first self- 
evaluation are permanent would be a mistake. Good programs usually generate 
constant change in response to times and trends. Title IX contributes to the 
need for staffs to make such ongoing evaluation and updating an essential trait 
of program review. Questions to be asked would include: 



f Do students like the program as it is? 

• Have any desirable qualities of the program been lost as a result 
of becoming coeducational? 

• Have desirable qualities been enhanced by the coeducational 
approach? 

t Do pros outweigh the cons? 

• Do cons outweigh the pros? 

• 1$ student productivity evident? 

• Are student needs being identified and met? 
t What factors are aiding the process? 

t What factors are hindering the process? 

• How can aids be more available and hindrances overcome? 

t Are members of the instructional staff enthusias tic , prepared, 

looking for new ways to challenge students? 
t Are lethargic attitudes apparent in staff members' behavior? 

• How can enthusiasm be enhanced and apathy eliminated? 

t What is the overall quality of the program as it is being organized 

and implemented? 
t Are there better ways to do what must be done? 
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Once such questions are answered honestly, staffs can redesign the weak facets 
of the program. Data can be gathered formally through surveys and questionnaires 
and informally through observation, open discussion, and random sample. Involve- 
ment of outside evaluators can assure impartiality and perhaps a different per- 
spective. Involvement of all in-house personnel (administration, staff, students, 
parents, other department staffs) is highly desirable if an ever-^improvinq 
program is the goal. 

Mo dels for Program S cheduling. The "^llowina sample schedules and progra'n 
models may be applicable for consideration. 

Table 5 Sample of Program Scheduling 



1. Schedule approximately the same 
number of boys and girls into each 
physical education teacher's class. 



Teachers would keep this g-^oup of 
students for the semester or year. 



Schedule approximately the same 
number of boys and girls to a 
class period. The number of stu- 
dents assigned is determined by 
the number of teachers available. 



Phys'^cal education teachers would 
assign students to activities or 
give students a choice of activities 
to sign into. 

Note: a. If teachers assign students, 
classes must be co-ed. 
Teachers may group students 
on the basis of ability, 
provided specified standards 
of individual performace 
are utilized. In performance 
tests, however, girls' 
standards must be used for 
girls, and boys' standards 
must be used for boys if 
the use of one standard for 
all causes the classes to 
become sex-segregated. 

b. If students select classes, 
all classes must be open 

to both boys and girls. 

c. In contact sports classes, 
students may be separated 
by sex with in the class 
for actual participation 
in the contact activity. 



Schedule student to physical 
education by elective subject 
areas (badminton, volleyball, for 
example). These classes must be 
open to both boys end girls. 



Teachers would keep these students 
for the length of the activity unit. 
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4. Any combination of the above. For example, in a combination case 

and elective program, either 1. or 
2. above may be used with method 3. 
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Table 6 Model Program.* Small Schools Based on 6-Week Grading Periods 

Staff: 2 in Each School 




12* "iwelfth gradr programs should b« mMrrlv clectlvr. Artivlt, decision** 
ittojld tt li«'Je conjunc c ivr ly by the studrncw and ce^chcrs 



Comments Applicable to the Saall School Model (Table 6) 



1. The model is designed for small schools using 6-week time blocks. 

2. The projected staff at each school consists of one man and one woman. 

3. One indoor and one outdoor tearing station is available with the optional 
use of additonal community facilities. 

4. Transportation to and from community facilities can be arranged. 

5. Students are scheduled by grade (i.e., all 7th graders together, etc.) 

6. Teachers will teach in their areas of strength. 

7. Horizontal lines within a time block indicate that students are involved in 
the activity listed or activity of their choice. 

8. Diagonal line^ within a time block indicate that students are divided into 
two groups and will rotate into the other activity at the midpoint of the 
time allocated (3 weeks or 1^ weeks). 

9. Alternated activities or extensions of the other activities suggested for the 
time block should be offeree if swimming facilities are not available 

10. Where two activity choices appear in a diagonal time block, the staff will 
make the decision as to which will be offered. 

11. Where two or more activity choices appear in a time block, the student 
would have the option. 

♦Taken from Project cnPF ■ 'Jsed with permission from the Florida State Department 
of Education, Tallahassee, Florida. 
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Table 7 Model Program* Large Schools Based on 9-Week Grading Periods-' 

No Grade Blockinq 
Staff; 6 in Each School 
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1Z« twelfth qradr proqritms ihould be entirely elective, ftctlvity decisions 
ihould he made conjunctively by the students and teachers. 



Conments ^DoHcable to the Large School Model (Table 7) 

1. The model is designed for large schools using 9-week time blocks. 

2. The projectpH .taff at each school consists of six persons. 

3 There is a minimum of six teaching stations, two indoor and four outdoor. 

4 Additional coimiunity facilities are available and transportation is possible. 

5. Students are not scheduled by grade levels (i.e., any and all grades may be 
present at any periou of the day). 

6. Alternate activities or extensions of the other activities suggested for 
the time block should be offered if swimming facilities are not available. 

7. Fitness testing will be included in track and field units. 

8. Where two or more activity choices appear in a time block, the student 
would have the option. .... ^ 

9. Diagonal lines within a time block indicate that students are divided into 
two groups and will rotate into the other activity at the midpoint of the 
time allocated (approximately 4% weeks). 



*Taken from Project rnPE . Used with permission from the Florida State Department 
of Education, TallaHassee, Florida. 
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Yet another sample program which lends itself to the achievement of a sex 
equitable curriculum in physical education is outlined below. 

Sample Program for 
Larae^cjiool^: Stranded Programs (See Table 8 following) 

STRANDS: ADAPTED, NOVICE, EXPERIENCED, GAMING, SPECIALIZED 

Method: 

SllirP^"n^?!H-"^I! ^? ^l!^ ^" fundamental physical education, 

where an individual physical education profile is developed based on the 

tfwn J-?/^'P^"'L^° ^^'^ batteries measuring motor and cogni- 

tive slqlls and affective considerations. Results of those measurements 
and student interest, desire, and attitude are used to direct the stu- 
dent to the appropriate strand. Once in a strand, a student may resched- 
ule when competencies have been mastered, interest in other offerings 
transfer^' proficiency needs of the student, and space permits the 

Description of the Strands: 

ADAPTED. Students with temporary or permanent impairments receive basic 
and rehabilitative assistance so personal growth is optimal, skills in 
appropriate activities are developed or enhanced, and voluntary involve- 
ment in active leisure interests is stimulated. 

NOVICE. Students with personal needs and little movement background re- 
ceive instruction in areas of deficiency, participate in developmental 
activities, learn basic game/activity strategies, play lead-up and sim- 
plified contests, and take part in leisure time activities of an organized 
nature. Testing for reclassification is offered a minimum of two times 
a y 6 d r . 

Mnn'^l^^o^'^ - ^^"^''"^s with high skill ability but little gaming/participa- 
tion experience receive instruction in advanced skills in activities of 

L';.5i?Sr"f' Units culminate in organized competitions. Contract credit 
JL?^?. ?nn^ ""f'"^^ niovement areas of expertise (ballet, swim club, 
varsity sports involvement, league bowling, etc.) 

Students with high skill ability and experience in participation 
receive sports skills review with emphasis in advanced strategies and 
for hand ing of stress, opportunities to demonstrate/develop an optimal 

InH ?nH^»?H i' /ompeti ti ve or pp'-formance opportunities in tournaments 
and individual self-testing events. 

SPECIALIZED . Students who have completed the required program and who 
pn--ss tTie requisite skills for entry may enroll in specialized courses of 
0. or two semester s length. Units may be vocationally related, per- 
formance-based, and/or service-oriented. 
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Sample Stranded Program for 
Large Schools based on Quarterly Grading Periods 
STAFF: 8 or More 



GRADING 
Period 
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Sports Appreciation 
Fundamental Move- 
ment 

Individual Rehabili- 
tation 
Leisure Activities 
Appropriate competi- 
tion 


Development 
Activities 
(2) 

Team sport 
fundamentals 

Rhythms 


Fitness Act. 

Inst, In 2 
act. (1 tea;n, 1 
ind. ) or dance 

Competition in 
combatives or 

Gymnastics 


P. fitness 
measurement 

Skills review 
combatives 
gymnastics 

Composition: 
Team sports (1 ) 
Ind. sports (1) 


3 


Individual Develop- 
ment 

Lifetime sports (2) 
Fitness measurement 

Leisure skills de- 
velopment 


Dev. Activi- 
ties (2) 

Combatives 

Ind. Sports 
fund (n 

Sports appre- 
ciation 


Body conditioning 

Jogging/Dance 
Inst, in 2 acti- 
vities of own 
choosing 
Game play 


Swim/Run a mile 
club 

Skills review 
Ind. sports 

Competition 
Ind, sports 
Team sports 


4 


Endurance Measure- 
ment 

Ind. rehabilita- 
tion 

Team sports (2) 
Aquatics/Rhythms 

Post testing 


Dev. Activi- 
ties (1) 

Ind, sports 
dev. (2) 

Aquatics 

Team sports 
fund. (1) 

Post testing 


Combine with 
gaming 
track 

Post testing 


Competition: 
Swinming 
Softball 
Track 
New games 
Inst, In 
dance 

Post testing 



Specialized Programs: Athletic Training, Leadership. Cross-Age Teaching, 
Ptrforwlng Dance/Gymnastics. Life Saving/Water Safety Instruction. Recreation 
Leadership (Voc. Ed.). These programs are offered in accordance with student 
Interest/qualification and staff availability. 

*Oev. Activities Incluae: Aerobics, Circuit Training, Gymnastics, Dance. Aquatics, 
Track and Field, 
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Finally, the application of the same change model to: 
ATHLETICS AND" SELECTED ANCILLARY CONCERNS 
STEP ONE: Consider "WHAT IS" 

Categories in which baseline data must be established in order to dstermine 
Tit e IX compliance in athletics, intramurals. and related ancillary areas 
would include: 

• The sports currently being offered, including the number of squads per 
sport per sex (if applicable), the sex ratio on single teams allowing 
memberships of both sexes, and the total number of each sex being 
accommodated by the sports programs. 

• The method(s) used for selecting team members. 

• The method(s) used to survey students and other publics regarding their 
needs, interests, and abilities. 

• The treatment of the data obtained through the application of the 
survey(s). observations, and analy«;is of pervious years' sports oartici- 
paticn statistics. 

• The provision of and opportunity for use of equipment and supplies by 
all sports groups. 

• The travel and per diem allowance procedures followed. 

• The administrative procedures and policies related to coaching assign- 
ments, compensation for extra duty, and sports governance responsibilities, 

• The conditions of all facilities and their scheduled use. including the 
time of day, length of time, number of practice sessions, etc. 

t The opportunity for equal access to medical facilities and services. 

t The efforts made to provide equitable publicity and presitqious recogni- 
tion, r 3 a 

t The budgeting procedures used to provide equal services and adequate 
support to all teams. (This nee>; not be equal or matched expenditures 
of dollars except in like sports) 

• The application of the same rules of conduct, standards for eligibility, 
and procedures for publicizing participation. 

• The development of equal schedules and opportunities to play before an 
audience in like sports and equitable schedules in all other sports 
(in accordance with identified interests and abilities). 

• The provision of support groups' services for teams in general, and 
teams in like sports in specific. 

t The governance by-laws to which the school teams adhere and their 
inherent equitableness. 
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• The criteria used for admission to honors groups related to athletics. 

• The program of activities and meeting sites for honors groups related 
to athletics. 

• The distribution of associated student body funds to sports programs 
(if applicable). 

• The results of the self-study process covering all of the above areas 
of concern. 

• The plan and subsequent timeline for full compliance with Title IX 
regulations. 

For each of the categories listed, staff members will want to gather data 
identifying "what is" and compare it to "what must be" (see Part II of this book- 
let). Forms for the accumulation of most of the needed data have been developed 
by the Kent State General Assistance Center, the Resource Center on Sex Roles 
in Education, and many local institutions as well as private groups interested 
in assisting districts and staffs with these tasks. Bibliographic data appearing 
in Part IV of this booklet show., where these forms can be obtained. A few sample 
forms for the critical areas of student surveys, funds expended, staff assign- 
ments, and students served are in the appendix of this booklet. 

In surveying for information regarding student interests in athletics or 
intramurals, one may pursue diverse approaches: 

• Give students a listing of the traditional sports offered and allow them 
to rank each from most important to least important, indicating those in 
which they might participate. 

• Give students an alphabetical listing of all possible sports (allowing 
blank lines for students to insert others of their choice) and asking 
the students to rank the top 4, 5, 6, etc. in which they would definitely 
be interested in participating; or 

• Give students who are currently in the sports program a separate survey 
from those who are not involved and treat the data with a weighted indi- 
cator so that actual participants contribute more to the final outcomes 
(only possible if program offerings are now non-discriminatory) and 
subsequent program decisions. 

Once all of the data have been gathered, analyzed, and summarized, then 
staffs are able to enter into step two— considering "what can be." 

STEP TWO: Consider "WHAT CAN BE" 

While Title IX does not dictate what sports a school or district should offer 
its constituency as interscholastics, intramurals, or club activities, it does 
recognize that all sports programs sponsored by the school are part of the 
educational process and, as such, are subject to the compliance regulations 
required by Title IX. For that reason, once "what is" has been identified, 
then steps toward making equal opportunities available for both sexes based on 
factually substantiated needs, interests, and abilities of the students to be 
served must be taken. 
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Equalizinq Program Efforts 

nf pnlJfJ^nn"^ '^^f "?^^'^es are available for consideration when the task 

of equalizing program offerings is faced: 

^pL"j!jo programs, open all teams to all students, and provide 

separate teams for boys and girls only if one sex's interests and 
abilities are not satisfied by opportunities to perform on the student 

L6dmS . 

(2) Maintain existing programs and increase the activities for the gender 
which has had past discriminations if interest surveys indicate that 
more offerings are needed. 

JSS'!ntLn!lc"'°r'K'?^^- ' comprehensive program which satisfies 

tSLI n.vi ' S""^ abilities of all students. This may mean having boys' 

Z^^''" ^""^ '^"""^"^ Stay within the fiscal support 

parameters and ensure that separate teams in like sports receive the 
same services, schedules, p.-actice facilities, equipment, qualified 
coaching, and opportunities to play before an audience. 

(4) Recognize that offering athletics equitably is too difficult. Eliminate 
the programs altogether. 

Mo ,-2^"?^' alternative listed is a possibility, but rarely defensi- 

ble IT quality educators are in the policymaking positions and if past sports 

as°rorin 'T. ""'i^'"' '''' educational '^-nterests of tSe' t a ts 
as a priority. As pointed out in Part I of this booklet, the inherent values 

SJovidld ' "^''"'^^^ correlated to the quality of the leadership 

fhr^null J?""^' ?° ^^^^ ^''^ ''"^ interests of students could be served 

"crtfinl l 'PP^^"^]°" Of alternative (3), but that the actual mechanics of 
tSiHnna? Innrt V^l "publics" to beccme alarmed as their 

JhP ^Jrunlv . ; " ^'''I'S ^''^ '"^^^ interests, are forced to stand 
Jn thp J^JoLcI ' students and their values as expressed in their responses 

to the interest surveys conducted as a required part of §86.3-sel f-evaluation. 

Other Critical Areas 

■■wh,t°J5rK'"^^' fJ"^^ Tl^ be accomplished in order to give staffs indicators for 
what can be" would include; the analysis of any affirmative action counseling 
which has occured, particularly if an initial survey resulted in little or no 
interest being displayed by the members of one sex; the perusal of all league, 
rlllnlon ^^^^^on), and state bylaws of sports gover-nance and the subsequent 
Chang ng of any sections which prove lo be discriminatory; the review of all 
ImnJlh?! for sports and the alternatives available for making them 

equitable so that equal services can be provided to all students; the develop- 
ment of a multiplicity of schedules for the optimal and equitable use of all 
existing facilities; the perusal and completion of needed changes so all rules 
il ll]TfaA Standards of conduct, and criteria for membership on teams and 
n re ated clubs are equitable for all sports and alike for separate teams in 
cn th^E°nLi4- / ''u'"^'' employment practices related to sports programs 

so that qualified coaches can be obtained and maintained, compensation for like 
work equalized, and no adverse staffing pattern for administration or conduct 
of programs materialized. Herein follows a brief discussion of possible altern- 
atives/consideration for these critical areas. 



ERIC 



93 



-75- 



Af finnative Actio n, If past discriminations have been discovered during the 
self-evaluation process, districts may wish: 

• to enter into a positive counseling/public relations program so as to 
enthusiastically encourage support of and participation in the new 
sports offerings envisioned for members of the sex which has been the 
recipient of the adverse treatment; 

• to provide across-the-board supplemental funding in order to upgrade 
the programs available and the services rendered to the new program 
offerings; 

t to provide in-service training to members of the faculty whr would wish 
to become involved in effectively conducting the new activities so 
quality coaches of an equitable nature are available to all teams; 

• to enter into a comprehensive program of positive orientation so 
student support groups, student governance bodies, and student publica- 
tions will take a pro-stance regarding the new or increased program 
thrusts and not only follow the Title IX guidelines regarding equal 
services, but also seek to regenerate total school pride for all school 
activities equitably; and 

• to steadily increase sports opportunities as needs, interests, and 
varying skills levels are identified by establishing a process for 
constant self-renewal of the athletics, intramural s, and sports club 
programs through application of ongoing evaluation and interest survey 
procedures. 

G overnance . If review of league, district (region), and/or state bylaws for 
interscholastic sports and local policies regarding interscholastics, 
intramurals, and sports club activities reveal that discriminations exist, 
then these alternatives may be among those which would be applicable: 

• the existing governing boards may make the necessary changes in order 
to bring the documents into compliance; 

• the existing governing boards may appoint a committee of persons actually 
involved in the sports programs to review all documents in light of the 
Title IX regulations and bring recommendations to the attention of the 
governing board for action; 

t the existing governing boards may elect to wait and see, taking no 
action, and thus jeopardize each of the schools which voluntarily is a 
member of the organization; or 

• the existing governance structure may be challenged as to its impartiality 
and fairness regarding treatment of all the "isms" and be forced to re- 
consider its structure so all voices are heard and representation of 
persons responsible for all facets of the sports programs are involved 

in the decisionmaking processes. 

Fiscal Considerations . While parity is not required by the Title IX regulations 
as they relate to athletics, intramurals, and sports club activities, schools 
or districts which cannot demonstrate that equitable and adequate services 
are provided for all who participate may be jeopardizing their Title IX 
compliance. Thus, these alternatives seem appropriate for consideration. 

Er|c 9i) 
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No rank order is intended and no specific alternative is recommended. 

t Districts may equalize expenditures immediately by dropping some teams, 
adding others, and making all budgeting procedures public and equitable 
for all sports in light of the number of games played, hours spent in 
coaching, and the number of students served. 

§ Districts may allow coaches to submit budget reqiests and then equalize 
all budget provisions for separate teams in like sports, and adequately 
provide for other teams in light of existing inventories and needed serv- 
ices. 

t Districts may, as outlined in the Affirmative Ac^.ion section of this 
discourse, authorize lump sum supplements tc upgrade portions of the 
program which are new or which have suffered from past discriminations. 

0 Districts may do a creative combination of any of the above alternatives. 

Use of Facilities . If various facilities have been scheduled in a discrimina- 
tory fashion, districts may wish to follow these action steps in order to 
come into Title IX compliance: 

t Survey all facilities and note their suitability for all activities 
needing to be scheduled; 

• Eliminate sexist terms from the titles of all facilities in which 
activities will be practiced or played; 

0 Review all proposed game schedules and note which teams will need 
practice times during the same time spans; 

t Draw up a trial schedule, making sure that teams of a like level 
(varsity, sub-varsity, etc.) in like sports are scheduled to use the 
identical practice sites in an equal fashion (prime times, days, etc.); 

0 Review the schedule with the coaches and the administration; 

• Revise as needed; 

• Get final approval ; 

• Publish and implement; and 

• Maintain an appeal procedure for coaches to go through should unforseen 
emergencies occur. 

Facts to remember include that all teams should practice in adequate, safe 
surroundings and that all coaches of like teams should have equal access to tiie 
same facilities. In the case of popular sports, such as basketball, for which 
there may be many teams, then the axiori to apply is that teams of like levels 
of competition (varsity, sub-varsity, etc.) will have equal use of the same 
facility. This may require teams practicing for shorter periods of time or for 
teams of a sub-varsity nature to share or overlap use of the appropriate facility, 
or for other creative solutions to be developed. One thing is sure: the day of 
the one team, one coach dynasty is over. 
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Eligibility and Cr iteria for Participation and Hon prs. while eligibility standards 
are usually spelled out in league, district (region), or state bylaws, and 
will thus be equalized during the revision of those documents, some coaches 
in schools set more stringent requirements for candidates for their team(s). 
If this is the case, then, if separate teams for boys and girls in like 
sports are offered, the coaches will need to agree on like standards for 
eligibility, medical examination requirements and procedures, etc. Like- 
wise, criteria for admission to the letterperson' s club or blockletter 
club must be the same for boys and girls since there can only be one such 
organization. The same principle would apply to other related clubs such 
as the student intramural society, or the pep club, or the spirit groups 
associated with various teams. 

Awards and honors are also essential concerns of the Title IX regulations. 
Districts will want to review policies related to athletics and intramurals 
so that: 

• Awards made to boys and girls are of equal value; 

• Awards in like sports are the same for boys and girls; 

• No awards such as Boy Athlete of the Year or Girl Athlete of the Year 
are given— instead. Student Athlete{s) of the Year would be selected 
through application of like criteria; and 

i Awards for separate teams of like sports may denote a gender reference, 
such as Best Boy Swimmer, Best Girl Swimmer, either through use of an 
appropriate model or figure of the sex being honored or the delineating 
of the sex on the inscription on the plaque. 

Employment Practices . Districts may strive to provide men coaches for boys* 
teams and women coaches for girls* teams, but this is not required by the 
law. Instead, the law points out that the "best qualified" person should 
be hired to fill any identified coaching position. If this results in the 
preponderance of one sex, thus causing an adverse effect on the other, 
then the hiring practices must be reviewed and altered so that equal 
opportunity exists. This may mean that districts will want to provide 
in-service opportunities by sending interested candidates to coaching 
clinics or by organizing on-site or district wide in-service sessions 
relative not only to the sports for which there is a need for coaches, 
but also for the important related areas of care and prevention of athletic 
injuries, sports administration techniques, and effective public relations 
processes. Offering such opportunities in good faith should help alleviate 
the effects of past discriminations and bolster quality programs for all 
students. 

Advertisements for job vacancies must be free from sex bias statements unless 
there is a bonafide occupational requirement (BFOQ) for a member of a designated 
sex. The Title IX regulations recognize that the only BFOQ to be allowed in 
the implementation of this law is that of locker room or toilet attendant in 
areas used only by members of one sex. This might lead some districts into the 
habit of making locker roorr supervision a BFOQ on coaching flyers. This is not 
allowed. A district might say that the responsibility for locker room supervision 
is part of the coaching duties, but it should be noted that this responsibility 
could be relegated or shared by members of the opposite sex who coach other 
squads. Thus, men may coach girls' teams and vice versa. 




suDDwS .Mn^^i^' teams, making a total of four coaching 

which LDlicatiin nf ?h>c ?; ' "^^^^ mentioned above, for 

cnunir! ? °- alternative has proven effr"tive would include cross 

gZsticf ' '''''''^ '''''''^ volleyball. sUi'ng! anS 

Distrlc1s'mTe?S°;o'2sVn'n'!'n'''°°^ "^"^^ ""^^ ^^'^ like work, 

uisxricts may elect to use one or a combination of these alternatives: 

* nu'mbeJ'oJ houTJn^Sp'^^ "'^^ after-school activities and a contracted 
in ques?[on! ''ecogmzed as the hours allocated for the activity 

• Conduct a time study for all after school activities, apply any aoDroDriate 
weighting factors such as numbers of students served, length of sS 

* f'^^l^lished number of hours per activity in direct proporation 
and/Sr ' '''''' '''' '""'^'''^ »"^9ular instructionardut?es; 

• Establish and negotiate (if necessary) a weighted, progressive scale 

t bIT""1 ''''' responsibility (head coac ssis- 

Jive dSnes .nH ^^I "'""^r °^ additional administra- 

p'r:ct?ce"nd ?eng?hTf Reason" °' """^ °" ^^^"^^^^ ^^^^ 

c■iHo.i'^•o^''^^''°^P^""^'°" ^^'""^ reviewed, districts must also take into con- 
sideration release time policies. scale or fomula applied to aner-school 

a Se?ve'l?6^r f/ 'nf'SJ '''' '''''''' '''''' members of 'one coa hi ng 
duties In ldSiHSn tn {ho .J^^'^ contracted teaching time to attend to coaching 

r e^"n??^raftt-\^^^^^^^^^^^^^ 

i^r^:^rt^^^^ ^-^^^ -P--tion policy a'^n^^'^ 

^"^'"whrwiff'nPPH tl^nc'^'^iJ''^".^^ °^ preceding areas of concern, staffs, 
who will need to use the adjustment period (1975-78) in order to come into 
full comp lance with the law, will need to design their plans for changes 
.'HH^T?^'^'"/'°?^'^'' accomplished immediately. The need ??r 

mSs ?rip '''''' ^^^^^ ^^'^'^'^ equipment! etc. 

rrlliil ^5?"^^* included in the district-wide plans for full 

compliance. The approval and adoption of such planning would contribute 

fo decisions regarding the establishment of immediate-, short-. 

K^ct alternatives about "what can be." Such planning can be done- 

best through a cooperative effort by thp administration, the sta^f, and a 
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student-parent advisory panel. If such involvemenr in the thinking 
process is forthcoming, then ''what will be'* is more likely to be accepted 
and implemented with less y^esi stance, 

STEP THREE: Consider "WHAT WILL BE" 

As in the secondary physical education section of this Part III, there will 
be as many ways for districts to resolve the discrepancies between "What I-" 
and "What Can Be" in order to determine "What Will Be" as there are people to 
fashion them. Application of the analysis steps found on page 52 does seem 
appropriate. The constraints with which districts will inevitably have to cope 
will include: 

§ Public/professional non-comrritment to the new requi rements/solutionr ; 

• Lack of funds for the needed additional programs and support services; 

• Unavailability of qualified coaches and officials; 
0 Lack of cooperation from public media; and 

t Pressure groups seeking status quo on the one hand and other pressure groups 
wishing faster action on the other hand. 

Needless to say, many of these constraints can be reduced in their ■'ntensity 
or completely avoided if level-headed, dedicated professionals who por-sess a 
high degree of skill in communication and conflict management involve represen- 
tatives from all parties in the total process of deliberation, debate, and 
resolution. 

STEP FOUR: Implement the Plan 

Implementation of plans to revise or modify programs in athletics, intra- 
murals, and sports club activities will require the mutual fulfillment of tasks 
by the various groups involved in the planning processes. Governance bodies 
will have to review, modify, approve, and disseminate the new policies and 
procedures to be implemented. Local school ooards will need to adopt and approve 
the recommended policies, budget items, procedures, and philosophic tenets regard- 
ing the scope and intent of all programs. Central office personnel will need to 
train local school staffs regarding the pending changes and they, in turn, will 
actually implement the modifications for the students they serve. None of these 
steps needs to be traumatic. Each or all could be traumatic if effective 
communication is lacking, involvement of all who will be affected is not incum- 
bent in the process design for change, or if vested interest groups with diverse 
points ot view are not educated to the program improvements made possible through 
the proposed changes. 

Whether the implementation of the sports program modifications succeed or 
fail will be greatly determined by the prevailing climate set by the educational 
leaders who are charged with the responsibility of not only bringing the district/ 
school into compliance with Title IX, but also that of providing optimal educa- 
tional opportunities for all students. If that basic concept can be assimilated 
as a priority for all policy decision, then little or no confrontation will be 
abided but meaningful conferring can abound. 
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STEP FIVE: Evaluate and Redesign as Necessary 

Quality districts and schools will build an evaluation design into all 
facets of every program/service conducted as part of the educational process for 
the area/persons served. In dealing with athletic concerns as they relate to 
.itle IX, these points should be considered: * 

• Are the programs provided meeting the needs, interests and abilities 
of all students? 

• Are the services provided equitable for all students involved in sports 
programs? 

• Is the staff adequate? Fully qualified? Scheduled for optimal effective- 
ness? 

• Does the program receive positive public support and reflect the cultural 
interests of all "publics?" 

• Are the programs fiscally sound and cost effective? 

• What positive things have occurred as a result of the changes made? 

• What negative things have occurred as a result of the changes made? 
Can these be corrected? 

• Are there better ways to do what is desirable and what must be done in 
order to best serve all who are involved? 

• What other modifications, if any, must be maae to guarantee-compliance 
with all laws (state and Federal) and provision of quality programs for 
all clientele? 

As these and other questions are answered, staffs can enter into the ongoing 

redesign process which, if in existence, usually leads to more productivity, 

better public understanding of the intent and outcomes of all program efforts, 
and constant self-renewal of all involved. 

I THE LETTER VERSUS THE SPIRIT OF THE LAW I 



In a brief way, the following comparisons offer insights to the data cove'-ed 
in this section of the booklet. Will schools, districts, publics, and individuals 
become dedicated to the "spirit" of che law or be content to merely do the essen- 
tial steps in order to comply with the "letter" of the law? 



♦Extracted from: "Tracking Equal Opportunity in Physical Education, Recreation, 
Athletics", Dr. Mary Lou Enberg, Washington State University. State Department 
of Public Instruction, Olympia, Washington, 1977. 
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PHYSICAL EDUCATION 



STRATEGIES WHICH ACCEPT THE FACT THAT 
INTEGRATED CLASSES ARE NEW EXPERIENCES 
REQUIRING A NEW SET OF CONCEPTS 
( SPIRIT OF THE LAW) 



Review own priorities and commitment to 
education in general and physical educa- 
tion in particular. 

Survey own strengths and weaknesses in 
teaching to provide for the best program 
in physical education for combined classes. 

Renew or develop team teaching skills so 
that integrated classes can be organized 
with provision for interest and skill 
levels. 

Involve students in decisionmaking as to 
which activities and skill level (s) are 
better handled in single-sex classes. 



Recognize the integrated class as a new 
opportunity for enhancing the cognitive 
and effective as well as the psychomotor 
domain. 

Develop and/or adopt tests for ability 
which will help divide students into 
skill groups for those activities in 
which skill is the important factor 
for safety cr for enjoyment. 

Accept the opportunity to widen the scope 
of student interest in new kinds of 
physical education activities. 

Utilize new teaching arrangements to 
provide for additional learning exper- 
iences for those who are not prepared to 
engage in sport and games at the level 
of the upper quarter of the class. 

Modify, or have students suggest modi- 
fications of activities to allow for 
participation by a wide skill range. 

Pay special attention to psychological 
security of students participating in a 
new kind of experience. 



STRATEGIES WHICH ACCEPT THE FACT 
THAT INTEGRATED CLASSES ARE A 
REALITY 
(LETTER OF THE LAW) 



Assume that it is "business as usual" 
with only a change in clientele. 



Continue with current, provin teach- 
ing styles. 



Recognize the law and unilaterally 
combine classes except where it is 
possible to maintain traditional 
segregation. 



Retain proven tests which may or may 
not be a disadvantage to either sex. 
Assume that girls just can't perform 
as well as boys. 



Maintain current program which has 
proven to be satisfactory. 



Recognize new arrangement as coo diffi- 
cult to handle from d safety standpoint 
and "throw out the ball" for a recrea- 
tion session. Use the time to "spot" 
and "train" future varsity athletes. 

Adhere to the rules, assuming that 
everyone has a need to participate by 
the standard rules. 

Expect that psychological needs will 
be met from the nature of the program 
and your own warm personality. 
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ATHLETICS 



STRATEGIES EMPLOYED WHICH FULFILL 
THE SPIRIT OF THE LAW 



STRATEGIES EMPLOYED WHICH FULFILL 
THE LETTER OF THE LAW 



Performing a thorough self-evaluation 
to see where inequities exist in 
number of opportunities to participate, 
number ard quality of coaches, number 
of events, etc. 

Establishing committees which have the 
power and the responsibility for analy- 
sis and formulation of long-range plans 
for facilities and programs, both 
intramural/recreational and athletic. 

Administering and using student interest 
surveys to evaluate athletic and recrea- 
tional offerings and to establish data 
regarding the needs, interests, and abil- 
ities of boys and girls. 

Encouraging boys and girls to respect 
each others' achievements. 



Systematically planning for growth of 
the recreational and athletic offerings 
to match student needs and interests. 

Ensuring that women coaches and coaches 
of girls' sports are involved in deci- 
sionmaking. 

Establishing a true rotation of facili- 
ties use with equal access to desirable 
hours. 

Using small amounts of money to change a 
portion of existing facilities (e.g., 
constructing a door for boys' entry to 
former girls' physical education office; 
constructing a door for girls' entrance 
to training facilities.) 

Attempting to equalize equipment for 
single-sex and integrated teams. 



Sponsoring sex-integv ated athletic 
banquets and award ceremonies. 



Performing a self-evaluation. 



Establishing committees with respon- 
sibility but no power to effect change. 



Administering but not effectively 
using student survey data. 



Giving u .due emphasis to those activ- 
ities in which strength and size are 
the main criteria of success. 

Planning for, but waiting until 1978 
to actually make adjustments where 
obvious inequities exist. 

Representing the interests of women 
and girls through decisionmaking 
bodies which are traditionally male. 

Scheduling the use of facilities for 
girls' teams after the boys' teams 
have been satisfactorily accommodated. 

Saying that the law provides no funds 
for facilities renovation, thus 
delaying making the needed changes 
for as long as possible (1978). 



Providing equipment, but not checking 
as to its equitableness insofar as 
age, condition, etc. 

Failing to involve coaches of girls' 
teams in planning, thereby perpetuating 
unequal recognition (e.g., planning a 
banquet for one sex and belatedly 
inviting the other). 
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STRATEGIES EMPLOYED WHICH FULFILL 
THE SPIRIT OF THE LAW 



Encouraging boys and girls to develop 
their skills through sports made avail- 
able to them by the school district in 
order to achieve the goal of overall 
opportunities to participate. 

Increasing the number of opportunities 
for an excluded sex to participate on 
teams over a long-range plan (e.g., 
provide volleyball for girls as an 
equivalent to football for boys). 



Encouraging current teachers to beccTie 
qualified as coaches. 



Encouraging development of integrated 
teams where there is no disadvantage 
to a given sex in terms of being se- 
lected to a team (e.g.. coed track and 
field, swiinming, (jyninastics, or tennis 
teams which compete against other coed 
teams ) • 

Emphasizing interest, rather than sex 
or level of skill, as the criterion 
for participation in intramural and 
recreational activities. 

Disseminating information from state. 
Federal, and private sectors to those 
who are responsible for the program. 



STRATEGIES EMPLOYED WHICH FULFILL 
THE LETTER OF THE LAW 



Converting current boys' teams into 
sex-integrated teams, on the assump- 
tion that such action provides a real- 
istic opportunity for girls. 



Saying that a sport is offered and 
that girls may try to make the team 
if they can do it (e.g., say that 
football is offered, inferring that, 
if girls are good enough, they will 
make the team). 

Stating that changes are difficult 
to make until there are replacements 
for current personnel. 

Giving minima*' consideration to but 
not implementing, survey results which 
indicate that boys have needs and 
interests in participating in sports 
other than just the traditional ones. 



Rationalizing that those who do not 
participate in intramurals and rec- 
reational activities just "don't 
have what it takes." 

Retaining information at the admin- 
istrative level . 



A WORD OF CAUTION 



Title IX is a Federal law brought about by legislative process. As such, it 
will or could be modified through the same process or through the establishment 
of case law as various segments of the regulations are tested in courts. "What 
is'' today may not be "What is" tomorrow. Districts must act, however, in con- 
junction with the required timeline. Therefore, constant surveillance of the 
Office for Civil Rights and the Office of Education publications is recommended 
so any changes can be promptly incorporated into one's Title IX efforts. 
Further, most state departments of education have personnel who are Title IX 
specialists and they can be contacted for up-to-date information. 
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Medicine 4 (February 1976): 46-52. 

Balazs, Eva. "Psycho-social Study of Outstanding Female Athletics." Research 
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Education and Recreation 43 (1972): 63-65. 

Edwards, Harry. "Desegregating Sexist Sport." Intellectua l Digest (November 
1972): 82. ^ 

Elliot, Patricia. "The Beneficial Outcomes of Requiring Coeducational Programs." 
Journal of Physical Education and Recreation 43 (1972): 35-36. 

Engle, Kathleen. "Revolution in Sports: The Greening of Girls Sports." 
Nations Schools 92 (1973): 27-34. 

Gerber, Ellen. "The Changing Female Image: A Brief Commentary on Sport 

Competition for Women." Journal of Physic al Education and Recreation 42 
(1971): 59-61. ~~ 

Gillette, J. "When and Where Women Are Injured in Sports." Physician and 
Sports Medicine 5 (1975): 61-66. 

Harris, Dorothy. "Resea-ch Studies on the Female Athlete: Psychosocial Con- 
siderations." Journal of Physical Ed ucation and Recreation 46 (1975): 
32-44. 
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Thrust 5 (October 1976). 
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of Wome.i in Team Sports vs. Women in Individual Sports." Research 
Quarterly 38 (1967): 686-90. 
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Films and Films trips 

"All the Self There Is" 

Color— 13Js minutes Available from: American All iance for Health, 

Physical Education and 
Recreation 
c/o NEA Sound Studios 
1201 16th Street, N. W. 
Washington, D. C. 20036 
(202) 833-4415 
Rental $15 Purchase $90 

This film stresses the importance of positive self-concept, as instilled 
by individualized instruction. It shows the importance of movement education 
for the development of self-confidence, and lifetime sports skills for adult 
success. 

"An Equal Change Through Title IX" 

Color— 22 minutes Available from: American Alliance for Health, 

Physical Education and 
Recreation 
c/o NEA Sound Studios 
1201 16th Street, N. W. 
Washington, D. C. 20036 
(202) 833-4415 
Rental $18 Purchase $275 

This film provides school personnel and conmunities with the facts of 
Title IX in physical education and athletics programming. It also shows 
positive images of young women and men learning physical competence together. 

"Every Child A Winner" 

Color— 1355 minutes Available from: American Alliance for Health, 

Physical Education and 
Recreation 
c/o NEA Sound Studios 
1201 16th Street, N. W. 
Washington, D. C. 20036 
(202) 833-4415 
Rental $15 Purchase $150 

This "case history" film documents the success of individualized movement- 
based physical education in an elementary school. The film focuses on the 
human values of physical education for the child by concentrating on a single 
award-receiving district in Georgia. For use with: instructional staff, board 
members, administrators, and parents. 



ERIC 



112 



-90- 



"Hey! What About Us?" 
Color — 15 minutes 



Available from: 



Rental $14 



University of California at 

Berkeley 
Extension Media Center 
Berkeley, California 94720 
(415) 642-0462 
Purchase $200 



This film depicts sex-role stereotyping in physical education classes, 
playground games, and classroom behavior, and contrasts these examples with 
nonstereotyped sequences. The film considers the exclusion of girls from 
sports, the reinforcement of the hero ethic in boys, differential teacher 
treatment of girls and boys on the playground, exclusion of boys from dance, 
and differential physical interaction of teachers with girls and boys. In 
contrast, children are shown engaged in activities typical of the opposite 
sex: a girl displays competence in football; a boy excels in dance. Most 
events occur in multiracial elementary school settings. A handbook on sex 
bias in our schools. In All Fairness , accompanies the film. For use with: 
students, grade 4 and up; teachers, counselors, school administrators, parents. 

"Title IX" 

1 slide carousel cassette 
tape— 15 minutes Available from: Margaret McCormick 

Human Relations Program 
St. Cloud State University 
St. Cloud, Minnesota 56301 
(612) 255-3023 
Rental $35 Purchase $150 

This slide/tape presentation provides basic information on the requirements 
of Title IX and explores the spirit behind the law. For use with: school 
administrators, faculty, parents. 



"Young Women in Sports" 
Col jr— 1 5 minutes 



Available from: 



BFA Educational Media 
221 1 Michigan Avenue 
Santa Monica, California 90404 



Rental $17 Purchase $215 

Four young female athletes— a discus thrower, gymnast, runner, and swinmer— 
are shown training and competing. They explore their feelings about strength, 
competition, and themselves as women and as athletes. For use with: junior 
and senior high school students, teachers, counselors, school administrators, 
parents. 
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Make-Your-()v'n Survey 



ATH LET ICS 



annl.V.Ki/f'' following suggestions may be helpful in developing a form that is 
applicable tor your own use, if you have not alreadv done so. 



the school, grade level, and sex 



1. Includ-^ ^ part that will identif 
of the respondent . 

2. Include a paragraph or more which indicates the reason for the 
survey and the importance of the respondent answering onlv m terms 
of his or her individual interests. 

3. Try to have assigned numerical values for the responses; a number- 
ing svstem of some kind will help in summation of results 

4. Include a space where respondents can enter another activitv in c ise 
your li'iting was not exhaustive. 

5. Make a separate form and explanatory statement for athletics and 
intramural/recreational activities; construct separate forms for 
elementary school and secondary school. 



An ex^r..jle of these suggestions follows 



School district 

School 

Sex 



INFORMATION STATKMENT: Participation in interscholast ic athletics involves daily 

ITJloT'r^^^ r l-^^l' Pl— complete the following 

indicates VOIR OWN feelings about participating. 

(Note: List vertically the names 
of activities currently offered. 
They might be arranged: by season, 
.as they are currently offered for 
boys only or girls only, or simply 
in alphabetical order. Include a 
space for *'other") 



Dcf in itelv NO 
interest in 
participating 



Might be inter- 
ested, but not 
-.ure 



B.tdmi nt on 

Boys* basket ball 



Oof in! telv 
i ntcr€*stod 
in parlL- 



3 



Wrest ling 



0 



1 



KXTRACTKl) FROM: 

''Tracking Kqwal OpporLu^i^v in I>hv.,c.' Kduction, Recn-ation, Athletics" 
r tarv Lou Fn.erg, Washington Stat, f^ntv^rsu^, State Department of 
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Samplc of frrimplnr artlvlblci nnd follow-up ccvnputalion. 

8tli CIlADi; Slil.LCTION CHART 



name 



class section time 

Choose whicli activities you would like to participate in. Follov; 
the dix'cctiojis for making your choice for each group. 

Fall - Group I - Number from 1 to 10 in the order ycu would like 
to participate in tlie activities. 

Soccer and Flag Football 



Soccer and Field Hockey 



Soccer and Cross Country 



Soccer and Tennis 



_Flag Football and Field Hockey 
_Flag football and Cross Country 



Flag Football and T.^nnrs 



_Ficld Hockey and Cross Country 



Field Hockey and Tennis 



Cross Country and Tennis 



Winter - Group II - Put a check in front of One activity in each 

set of two. One check should be in A, one check 
in B, one in C, and one in D for a total of four 
checks. 

A. ^Basketball or Tumbling 

B. ^ ^Badminton or Wrestling 

C. ^Floor Hockey or ^Personal Witness 

D. Volleyball or Weight iraining 



Courtesy of Norwalk Schools, Norvalk, Conn.; and Athletic Sports Consultants, Ind., 
Chevy Chase, Maryland. 
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-*^P^^»K - ('^roup in . Nnmher from 1 to 9 in the order you would 

]ikc to participate in t!ic activities, 

Gymnastics (apparatus) and Baseball 

Gymnastics (apparatus) and Softball 

Gymnastics (apparatus) and Tennis 

Gymnastics (apparatus) and Track 5 Field 

^Baseball and Tennis 

^Baseball and Track fi Field 

Softball and Tennis 

Softball and Track 5 Field 

T ennis and Track 6 Field 
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STUDENT INTEREST QUESTIONNAIRE FOR JUNIOR HIGH SCHOOL 



Directions: 

1. Circle grade level: 



8 



3, 
4. 



Read entire list of activities before makinc any choj.ces. then circle 
your^favor, ta activity as No. 1. second choice as No. 2. etc.. up to 

Example: Speedball 1 2 3 4 5 6 G) « 9 iq 
Tennis 1 2 © 4 5 6 7 8 9 10 

Swimming 1234Ci)6789 10 

You should have circled ten (10) numbers when you are finished. 

Return this fomi to your teacher. 

* If one of your favorite P.E. activities is not listed, please add 
It under Other and circle your pre'ercuce. 



ACTIVITY 

Basketball 

Conditioning/ 
Height Training 

Dance 

Square 

Folk 

Flag Football 

Gymnastics 
& Tumbling 

Leadership 

Personal Defense 

Soccer 

Softball 

Table Tennis & 

Recreational Gaines 



CHOICES 
5 6 



8 



8 



8 



9 
9 



10 
10 

10 
10 
10 

10 
10 
10 
10 
10 
10 



1 



1 

A 4 
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Tennls 

Track & Field 
Volleyball 
Weight Training 
Wrestling 
Ot>>er : 



1 2 3 4 5 

12 3 4 5 

1 2 3 4 5 

1 2 2 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 



6 7 8 5 10 

6 7 8 9 10 

6 7 8 9 10 

6 7 8 9 10 

6 7 0 9 10 

<i 7 8 9 10 

t> 7 8 9 10 
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NORWALK, CONNECTICUT - MIDDLE SCHOOLS 
GRADE C TOTALS {N=1269) 





BOYS 


GIRLS 


ALL 




Per 












STUDENTS 




Total 


Ranking 


Total 


Ranking 


Total 


ranking 


of 




No. 


No. 


No. 




Badminton 


180 


IB 


323 


8 


503 


12 


40% 


Basketball 


382 


1 


332 


6 


714 


1 


56% 


Baseball 


324 


2 


302 


10 


626 


4 


49% 


Cross country 


204 


15 


193 


18 


397 


19 


31% 


Dance (Folk & square) 


68 


20 


230 


14 


298 


20 


23% 


Dance (Modern & Jazz) 109 


19 


348 


5 


457 


16 


36% 


Field hockey 


210 


14 


223 


16 


433 


17 


34% 


Flaq football 


315 


3 


218 


17 


533 


10 


42% 


Floor hockey 


266 


7 


255 


13 


521 


11 


41% 


Gymnastics 


191 


17 


413 


1 


604 


6 


48% 


Paddleball 


211 


13 


325 


7 


536 


9 


42% 


Physical fitness 


199 


16 


276 


12 


475 


14 


37% 


Soccer 


286 


6 


280 


11 




o 
o 


45% 


Softball 


249 


10 


323 


8 


572 


7 




Swimming 


305 


4 


400 


3 


705 


2 


55% 


Tennis 


239 


12 


411 


2 


650 


3 


51% 


Track 


246 


n 


226 


15 


472 


25 


37% 


Volleyball 


250 


9 


363 


4 


613 


5 


48% 


Weight training 


293 


5 


186 


19 


479 


13 


38% 


Wrestling 


263 


8 ' 


141 


20 


404 


18 


32% 
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Title IX - P lan for Implementation 



Athletics (86.41) 

No person shall, on the basis of sex, be excluded from participa- 
tion in, be denied the benefits of, be treated differently from 
another person or otherwise be discriminated against in any inter- 
scholastic, intercollegiate, club or intramural athletics offered 
by recipient, and no educational institution shall provide any such 
athletics separately on such basis. 

Separate teams. Notwithstanding the requirements of paragraph (a) 
of this section, an educational institution may operate or sponsor 
separate teams for members of each sex where selection for such 
teams is based upon competitive skill or the activity involved is 
a contact sport. However, where an educational ins*'itution operates 
or sponsors a team in a particular sport for members of one sex 
but operates or sponsors no such team for members of the other sex, 
and athletic opportunities for members of that sex have previously 
been limited, members of the excluded sex must be allowed to try 
out for the team offered unless the sport involved is a contact 
sport. For the purposes of this part, contact sports include boxing, 
wrestling, rugby, ice hockey, football, basketball and other sports 
the purpose or major activity of which involves bodily contact. 

Equal opportunity. An educational institution which operates or 
sponsors interscholastic, intercollegiata, club or intramural 
athletics shall provide equal athletic opportunity for members of 
both sexes. In determining whether equal opportunities are 
available, the Director will consider, among other factors: 

i Whether the selection of sports and levels of competition 

effectively accommodate the interests and abilities of 
members of both sexes. 

ii The provision of equipment and supplies. 

iii Scheduling of games and practice time. 

iv Travel and per diem allowance. 

V Opportunity to receive coaching and academic tutoring. 

vi Assignment and compensation of coaches and tutors. 

vii Provision of locker rooms, practice and competitive 

facilities. 

viii Provision of medical and training facilities and services. 

ix Provision of housing dining facilities and services. 

x Publicity. 

Unequal aggregate expenditures for members of each sev or unequal 
expenditures for male and female teams if a recipient operate:? or 
sponsors separate teams will not constitute non-compliance wich this 
section, but the Director may consider the failure to provide necessary 
funds for teams of one sex in assessing equality of opportunity for 
members of each sex. 

^ • Pflt:a To Be Reviewed 

a. Survey student athletic interests by age, sex and school. 

b. Identify policy materials relatxng to the operation or admin- 
istration of athletic programs or teams. 

c. Identify policies or materials relating to eligibility for 
participation in any component of the athletic program. 

Reprinted by permission of Trident Educational Consultants, Inc., San Mateo, CA. 



ERIC 



120 



-98- 



d. laentify rules for by-laws of any interscholastic athletic 
association or league in which the agency or the teams 
participate. 

e. Identify descriptive materials relating to agency athletic 
programs (including student handbooks). 

f. Identify schedules of all athletic events operated or 
sponsored during the current year. 

g. Identify existing records regarding student participation 
in athletics during the past three years. 

h. Identify materials concerning athletic facilities and 
equipment, including schedules for use, inventories and 
policies regarding student access. 

i. Identify publicity issued during the past year concerning 
sports events or team members. 

j. Identify descriptions of coaching, tutoring, training, 

medical and related services provided to athletes and 

criteria for student elegibility. 
k. Identify budget materials pertinent to athletic programs. 
1. Identify organizational description or job descriptions 

of all positions related to the provision of athletic 

programs. 

m. Identify contracts with athletic personnel, 
n. Identify and review information related to policies, 
procedures, etc., pertaining to athletic offering. . 

Data To Be Collected and Analyzed 



Athletic Offerin^^s 



Sport 


Inter- 
Scholastic 


Intra- 
Mural 


Teachers ![ Students 


Male 


Female 


Jiale 


Female 










! 

il 


i 


i 
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Athletlc Policy 



Policy 


Applicable To 


Male 


^ Female 









Qualified Coache /Referees 



Sport 


Male 


Female 









\ 

1 
1 
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o 
ft 
01 



ft 

8 



< 
ft 

» 

w 

ft 



I 

ft 
C 
*i 
ft 

ft 

ft 

*i 
m 

o 
d 





SPORT 




Average Expended For 
Supplies Per Person 




No. of Scheduled Games 




Per Week 




Time of Day of Practice 




Time of Day of Games 




Amt. of $ Per Person 
For Travel 




Coached By Male 




Coached By Female 




Tutoring Available 




Coach's Salary 




Hrs./Days of Season 




No. of Games In Season 




Facilities Used 




Assistant Coach 


■ ■ ""I 


Medical » Trainings 
Services Available 




Support Services 




Equipment t Uniforms 




Regular Publicity 
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s 



8 



8 



e 
1 
• 

• 

»i 

•d 
• 



Average Expended For 
Supplies Per Perso*' 



No. of Scheduled Games 



No. of Days Practice 
Per Week 



Time of Day of Practice 



Time of Day of Games 



Amt. of $ Per Person 
For Travel 



Coached By Male 



Coached By Female 



Tutoring Available 



, Coach* 8 Salary 



firs./lDays of Season 



ho* of Games In Season 



Facilities Used 



lAisletant Coach 



Kedlcal, Training. 
Services Available 



Support Services 





F.Qulpment, Uniforms 




Regular Publicity 
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STUDENT INTERESTS 



Sport 


Utile 


r V IT, n i c 


Grade 9 






Grade 10 






Grade 11 






Grade 12 







e. Are student interests being accomioodated in athletic 
proKioms? 

b. Are policies ond procedures relating to athletic progroras 
free from discrimination on the basis of sex? 

c. Are lcftf:ue rules and by-laws in compliance with Title IX? 

d. Are descriptive material? (handbooks, curric^xlum guides, 
etc.) free from dis criminatory practices? 

c. Arc there equal facilities and equipment for male and 

female students? 
f • Is there equal pay for equal services for both male and 

femjile coaches? 

g. Arc Job specifications so written that they do not dis- 
criminate on the b/isis of sex? 

h. Is there un in-i:ervice pro/jram avnilnblc for coaches? 
!• Are opportunities for participation available to both 

females and males? 



Rcmcdiution find /or Modifi cation 



Action 




Responsibility 


What Needs To Be Done 


By W)iom 


By U'hcri 


1 or:- 







STUDENT INTERESTS 



Sport 


Mnl G 


T»'r* IT r» 1 o 
r t iitf I Lv. 


Grade 


9 






Grade 


10 






Grade 


11 






Grade 


12 







a. Are student interests being accommodated in athletic 
programs? 

b. Are policies and procedures relating to athletic programs 
free from discrimination on the bacis of sex? 

c. Are leaf:uo rules and by-laws in compliance vitli Title IX? 

d. Are descriptive materials (handbooks, curriculum guides, 
etc.) free from dis criminatory'' practices? 

c. Are there equal facilities and equipment for rtaie and 
female students? 

f. Is there equal pay for equal services for both male and 
female coaches? 

g. Arc Job specifications so written that they do not dis- 
criminate on the basis of sex? 

h. Is there tax ln-r.crvicc pro/jram available for coachcG? 

i. Are opportunities for participation available to both 
females and males? 



Remediation and /or Modification c 



Action 


Responsibility 


What Needs To Be Done 


'&/ V/liom 
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CHtXKLIST FOR EVALUATING TITLE IX 
COMPLIANCE PROGRESS 



I'hc lollowini! \s .1 chcc'kliNl which cilucndoii inMitu(ion>/.i*!cnc'ic> m.iy use to j>>c>> Title iX eomph- 
iincc pn^grcNN m phyMCiil oducalioii progniim Two kinds of qucslions arc piovulcd. The numbered qucs- 
lions rellcct specific rcpuialory requircfncnls; ihe sections of ihe regulation relevant to each question are 
indicated in brackets. The questions listcu under these either are derived from the regulation or are pr(Ke- 
dures which would be useful in meeting regulatory requirements. Indicate "yes'' answers to these ques> 
tions by placing a check in the appropriate columns. 



1. Are physical education rt'qtiircmcntj; the same for 
males and females? Li^86.34| 

— Have policy directives regarding these requirements 
been disseminated to administrators and members 
c*T the physical education staff? 

— Has a statement regarding these requirements been 
disseminated to ail students? 

2. Do course descriptions make it clear that all physi- 
cal education courses are open to male and female 
students? [$86.9(2)1 

— Have all students been infc>rmecl of their right to 
nondiscrimination in physical cnlucation programs ' 

— Do course descriptions state the criteria for mea- 
surement of skills where these are employed as a 
condition of co»:i.>c admission? 

— Have counselors and staff who assist with course 
enrollmem been provided clear guidelines for non- 
discrimination in course enrollment/assignment? 

3. Are physical education classes conducted on a co- 
educational ba.sls except during participation in 
contact sports? (^86.34(c)l 

— rx> classes provide for a range of activities which 
meet the interests, skills, ami abilities ot male and 
leinalc stiiclenis? 

— Have course enrollments been examined by sex to 
identify disproportionate enrollments? 

— Have the criteria used in assigning students to 
courses, classes, or ability groupings been reviewed 
to ensure nontMscrimination? 

— Have, all phvsical education staff received guide- 
lines and/or training for the use of sex-segregated 
groupings during contact sports*^ 



Has this 

l>cen 
reviewed? 



Is the 



institution/agency 
in compliance? 
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ilas tills 

been 
reviewed? 



institution/agency 
in compliance? 



is the 



4. Are criteria used tor measurement of pro^revs 
within a physical education course or pro}>ram 



free of adverse effects upon students of one sex? 



— Have Ihc criteria used lor measurement ol progress 
been delineated h\ the physical education stafl? 

— Have guidelines lor the measurement of progress 
been provided ti) all members of the physical educa- 
tion sialf ^ 

— Are criteria used for measurement of, progress m 
phssical educath)n classes made available to stu- 
dents' 

— Has the application of evaluation criteria been re- 
viewed to ensure that they do not result in an adverse 
effect on students of one sex? 

— if evaluation criteria have been identified which 
have an adverse effect on members of one sex* has 
one of the follow ing alternatives been implemented: 

• delineation of two separate sets of ciitena. one 
for males and one lor lemales? 

• delineation of criteria for the measurement of 
indtviiluiil progress? 

5. Arc physical education facilities and equipment 
equally available to males and females according 
to the same criteria? l§86 .31(2)1 

— Has an analysis been made of the policies used in 
allocation of facilities and equipment? 

— Has the application of these policies been examined 
to ensure that it is free from adverse effect 
on students of one sex? 

6. Do all physical education employment policies and 
practices require and provide equal treatmera of 
stair on the basis of sex? {§86.51(a)] 

— Arc j<ib avsignmcnts made on the basis of qualifica- 
tions ami not on the basis of sex? 

— Arc schedules of compensation free from differ- 
entiation on the basis of sex? 

— Are all extra-duty assignments equally available to 
nfKjmbers of both sexes? 

— Is compensation for extra duty comparable for male 
and female staff? 

— Are decisions regarding staff access to equipment 
and facilities made without regard to sex? 
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lions ot cinplovincnl b;isc<l on l:K.l!)rs oihcr lhan 
sc\? 

- IXh^s ihcculniiiiisiialnc slrucuiic^l pin sic.il cUik.i- 
lioii nn»i!rains ciis>irc C(|Ual ()p|H>rlunily lo male ami 
Icmalc members ol ihe slalf' 

7. Was an institutional scir-evaluation of the p<»licics 
and practices within physical education programs 
completed? |§86..Vc)| (Required by July 21, 1976) 

— Have suf'lieient dala been colloeled Irom existing 
records and rcprcscnlalivc samples of siaff and slu- 
Jen Is* 

— Have all neeessarx eorreeli\e sicps Kvn taken 

unless harriers lo iheir immediate implemenlation 

have been idenlitied?* 
— Have all neecssarv remedial steps been taken 

unless harriers it) their imniediaie implementation 

have been identilieil' 
— Have plans been made and timelines established lor 

Ihe elimination ol barriers toeomplianee'^* I )o these 

involve 

• staff traini,;^'' 

• eiirrieiilum revision? 

• rosehedulm*! ' 

• rt*novation or reeonstnietion of taeilities' 

8, Have records of corrective and remedial actions 
been placed on file and scheduled for maintenance 
for a minimum of a 3-}ear period ($86.3(d)| 

— Has inf<vmation regardinj: Title FX cof*iplianee 
eflorls in physical education been made available to 
staff, students, and interested niembers of the coni- 
munitv ! 



Il;is iUis 
rt viewed'! 



is ihv 
iiistitiitioii/aKciicy 
in compliance? 



List any activities referred to above which have not been completed. 



II any ol the numbered activities appear on your list, you may neetl lo take immediate steps to ensure 
Title l\ compliance. If other activities are listed, you should consider the positive bcnclils and. in some 



•.Sw«.ndjf\ and p«»slsrtorwlar% ^^hiH^is .irc pcrmilktl ^tlju ,Hwm pcruKf until Julv 21 . I97K iit which to jch.c%c lull tnnipir ifkc /^v,gnif rcinl 
h«nef\ <o immc.lijlc ciwnplufHc hjvc been ihKiimcnfctl ElemcnUfv sth(x»U wore required lo jthie\c full toinphance hv July 21. 1976 



-107- 



instantcs. Jhc iniplicH rcquircmciil ol iinplcmcnlmg ihcsc slcps us a mclhud ol cnsurnii: lull ci)inpl,„,. 
You may wish io review ihc Tillc IX rcgulalton as a method of eslabhshing pr.onlics lor implcmcnlal 
of (he aclivides 

In Jhinking about ihe tasks thai need lo he ttimplclcd. iho lol lowing loim may bo usclul 
TASK TO BE ACCOMPLISHED: 



uncc 
ion 



Steps required for Person(s) Date to be 

^ responsible completed 
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Reprlntcd by permission of: 



McDonald, Scott. "Title IX I-nplo-ne nation Asjsess-niinh In-^tni-nm 
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cal Education , A B C D E 

15. lbs the district ti<kcn steps to cnsiiro that its IM. rc(|uire- 
merits do not discriminate in thn v/ay they provide student 
access to physical education courses? 

A. District has not yet investiqated its P.E. curriculum to 
determine obstacles to compliance with Title IX. 

B. District has reviewed the P.E. curriculum and has iJenti- 
fled problem areas; suggested modifications have been 
drafted and are currently pending. 

C. District has modified P.E. requirements to ensure that P.E. 
objectives and requirements aie the seme for males and 
females. 

D. District ho^ implemented equitable P.E. requ ircpients and 
has disseminated them thoroughly to students and staff. 

16. Has the district reviewed all course descriptions and writ- 
ten literature pertaining to the P.E. procjram to eriswre 
that thcs ^e free from gender bias and compatible with 
Title IX? 

A. District has not yet reviewed the course descriptions 
and written literature pertaining to the P.E. program 
for gender bias problems. 

B. District has reviewed cour-se descriptions and descrip- 
tive literature .^nd has removed all obvious barriers to 
student pursuit of non-traditional P.E. activities 
(including biased use of language, sex-typed course 
titles, etc.). 

C. District has further analyzed its course descriptions 
and descriptive literature, has identified any pre- 
requisites, perfdniionce standards, guidelines, and 
criteria for measuring skills that have an adverse 
effect on student pursuit of non-traditional P.E. acti- 
vities. 

District has modified all P.E. course descriptions and 
other descriptive liter'ature to eliminate those titles, 
standards, prerequisites and guidelines that have an 
adverse effect on student pursuit of non-traditional P.E. 
activities. 

17. Has the district Implemented a co-ed P.E. program for all 
activities (except contact sports) at all grade levels? 

A. District has not yet implemented a co-ed program. 

District has Implemented a co-ed program for 50Z of its 
P.t. activities (excluding contact sports). 

District has implemented a co-ed P.E. program for lOOX 
of Its P.E. activities (excluding contact sports) at all 
gride levels. 
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18. 



19- 



?<). 
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D. District bet^ iiiiplcnientod .i to-ed ?.Z. profjcam at nil 
grade levels; furthermore, district frequently conducts 
on-site observation-, of P.E. classes (or interviews with 
y.t. students) to ensure that activities in P E classes 
(ex.:ept contact sports) are actually conducted on a 
co-ed basis. 

Has the district taken steps to ensure that instruction in 
all P.E. courses and activities (including contact sports) 
IS provided in a manner that is free from gender bias and 
compatible with Title IX? 

A. District has not reviewed the manner in which instruction 
IS provided in P.E. classes and activities. 

B. District has established a P.E. policy that requires that 
instruction in all P.E. courses/activities findudinq 

oTtoV, IZl:^ ^" -y>or students 

C. District has further assured itself that P.E. instruction 
is provided in a manner that is free from gender bias by 
making frequent on-site observations of P.E. instruction 
periods (or by interviewing students, staff, etc); dis- 
trict has identified any problems in this area. 



A B C D E 



District h.is token positive steps to rcwdy ,iny gender 
inequities identified in the provision of insL.uction 



in 



Has the district taken steps to ensure that the P.E. program 
provides stud'^nts with a range of activity options that 
allows them to pursue their interests in an environment free 
of gender bias? 

A. District has not undertaken any review of or restructur- 
ing of its P.E. course/activities options in connection 
with Its Title IX compliance efforts. 

B. District has expanded the range of P.E. activity options 
open to students, but has not based this on any survey 
of student interest. 

C. District has conducted a survey of student P.E. activity 
interests and has revised its range of P.E. activity 
options in accord with this survey. 

D. District periodically re-surveys students and revises its 
P.E. activity options accordingly. 

Has the district collocted and analyzed dota on th'> gender 
patterns of student enrollment in P.E. courses/activities 
to ensure that aspects of the P.E. program's content, format 
or operation do not adversely affect student freedom to pur- 
sue non- traditional P.E. courses and activities 
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A. District hds not collected or analyeed rl.it.i on qonder 
patterns of student participation in various P.L. classesy 
activities. 

B. District has collected and analyzed data on gender pat- 
terns of student enrollment in P.E. coursns and activities 
and has identified tfjusc courses/activities with more 
than an 802/20% gender disparity. 

C. District has further investigated those courses with more 
than an 80^/20'!; gender disparity and has identified more 
subtle influences that adversely affect student pursuit 
of non-traditional courses/activities (e.g. hostile 
teacher attitude, inflexible and sex-type groupings of 
activities in curriculum options, etc.). 

D. District has taken positive steps to reduce the idpntificc 
gender disparities and to remove all subtle barriers to 
student pursuit of non-tradi tional P.E. courses and acti- 
VI fies. 

21. Has the district taken steps to ensure that P.E. facilities 
and physical resources are allocated in an equitable manner 
that is free of gender bias a. id compatible with Title IX? 

A. District has not reviewed the allocation and use of faci- 
lities to identify possible gender biases. 

B. District has reviewed all policies, procedures, and 
written. ducuinentb pertaining to the use of P.E. facili- 
ties and has identified all inequities in the allocation 
of physical resources (e.g. inequities in the favorobili- 
ty of sch'?dulcs for facility use, purchase, use and 
repair of equipment). 

C. District has further investigated the allocation and use 
of facilities to determine that, in practice, facilities 
and physical resources (e.g. playing fields, tennis 
courts, swimming pools, weight and gymnastics equipment, 
gymnasia, locker room equM""ont, etc.) are oqjally avail- 
able to female and male students; inequities have been 
identified. 

0. District has taken positive steps to remove any inequi- 
ties identified in the use and allocation of P.E. facili- 
ties and physical resources. 

22. Has the district taken steps to ensure that P.E. staff are 
treated in a fair and equitable manner that is free of 
gender bias and compatible with Title IX? 

A. District has not reviewed and evaluated its policies and 
practices regarding treatirient of P.E. staff to ascertain 
possible gender biases. 

B- District has reviewed distribution of class and activity 
asslgnnientSt allocation of fiscal and space resources 
fringe benefits, extra pay, etc., and has identified any 
iniquities In the treatment of P.E. staff. 
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C. Di*.trirt kis further invest ted Iho trc<Un;iMit of t' f. 
staff by interviewing P.L. sMff mcMil)ors uml solicitinq 
their perceptions of any inequities in staff treatment. 

D. Based on information collected in "B" and "C*' above, 
district has taken positive steps to eliminate inequities 
in treatment of P.F.. staff. 

23. Has the district involved the P.L. staff in the process of 
implementing Title IX? 

A. District has not involved P.E. staff in the process of 
implementing Title IX. 

B. District has minimally involved P.E. staff in formulating 
plans for Title IX implementation, but it has tried to 
facilitate staff acceptance of Title IX by sponr,orinq 
inservice training for P.E. staff. 

C. District has considered P.C. stoff ^Utitudes as important 
to successful implementation ot Title IX; hence it has 
substantially involved the staff in planninq Title IX 
Implementation and has also sponsored inservice training 
to facilitate positive attitudes and enthusiastic accept- 
ance of Title IX among P.E. staff members. 

24. Has the district taken steps to ensure that all students 
have equitable opportunities to participate in extra- 
curricular clubs (including service organizations, student 
government, dramatics/forcnsics activities, choral groups, 
pre-professional clubs and recreational clubs)? 

A. District has not undertaken a thorounh study of bias in 
student access to extra-curricular clubs. 

B. District has reviewed student handbooks, regulations 
and descriptions of extra-curricular clubs, and has eli- 
minated biases in language and requirements. 

C. District h'"^s collected and analyzed data on gender pat- 
terns of student participation in extra-curricular clubs 
and has identified major aisparities. 

D. District has further investigated extra-curricular club*-, 
with gender disparities in stnd'^nt participation and lias 
taken positive steps to eliminate those disparities. 

25. Has the district taken steps to en'>ure that all student 
activities programs are free of gender bias? 

A. District has not undertaken a serious study of gender 
bias In student activities program. 
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B. District h.i<; received dnri rinoly/od fho participation in 
and the content of all student at. LiviLi<*s (including 
school spirit groups, <;chool social ovonU, dances, 
rituals, homecoming coromonies, niothor-dauqhter/father- 
son banquets, etc.) and has identified areas of non- 
compliance with Title IX. 

C. District has taken positive steps to eliminate gender 
bias in student activities programs. 

26. Has the district taken steps to on&ure that all honors and 
scholarships are free of gender bias? 

A. District has not undertaken a serious *">tuJy of gender 
bias in student activities programs. 

B. District has reviewed all written liternture, descriptive 
material ond regulations per'taininq to honors and schol- 
arships, and has removed all biased requirements and 
language. 



C. District has collected and analyzed data on tlie distri- 
bution of honors and scholarships, and has identified 
any gender disparities. 

D. District has further investigated procedures used to 
award honors and scholarships and has taken positive 
steps to ^^liminate gender disparities in the distribution 
of awards. . 

Athletics | 

34. Does the di^^trict have and maintain a written general plan 
for evaluating and achieving compliance with the Title IX 
regulations pertaining to school athletics? 

A. District has no general plan for implementing Title IX's 
requirements regarding athletics. 

B. District has written a general plan for evaluating and 
achieving compliance with Title IX's regulations pertain- 
ing to school athletics, however, this plan has some 
serious flaws (e.g. it lacks specific timetables, it is 
overly vague, it does not detail technical points, etc.). 

C. District has a written general plan for compliance with 
Title IX*s regulations pertaining to athletics, and this 
plan is adequate in its detail, scope, and faithfulness 
to law. 

D. District has an adequate writtrn plan, and it has been 
maintaining the plan by implementing prescribed program 
changes on schedule. 
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35. Has the dishict tak(»n stri)*; l > (»nsiirc that the ar.hlelics 
proc|nim meets tlu? identified eds and iriLere^to of the 
students? 

A. District has not surveyed students regarding their 
interests ond abilities in athletics. 

B. . On one recent occasion* district surveyed j>ijai^nis re- 

garding their interests and abilities in athletics. 

C. District has conducted more than two surveys of student 
interests and abilities in athletics (in connection with 
district efforts to implement Title IX). 

D. District has periodically surveyed students reoarding 
student interests and abilities in athletics* and has 
designed an athletic protjram to acconnrodn te U)er.c 
interests and abilities. 

36. H..S the district tak(n steps to ensure th/it b'^ys' and 
gii^ls* athletic proyrams are comporable in terms of equip- 
ment and supplies? 

A. District has not modified athletic programs to guarantee 
comparability of equipment and supplies. 

B. District has reviewed distributions of athlotic equipment 
and "Nupplies* hdS developed on intermediate plan for 
equalization of existing resources and/or a lona-tenTi 
plart for further equalization of resources (when capital 
outlay permits). 

C. District has adjusted allocation and scheduling of faci- 
lities and equipment so as to equalize programs for men 
and women. 

37. Has the district taken steps to ensure that the athletic 
stoff are treated in a fair and equitable manner that is 
free of gender bias and compatible with Title IX? 

A. District has not reviewed and evaluafpd its policies and 
practices regarding treatment of athletic ^tdft to 
ascertain possible gender biases. 

B. District has reviewed distribution of coachina assign- 
ments* allocation of fiscal and space resources* coaching 
pay rates* frinqe benefits* etc.* and has id'^ntitied 
inequities in the treatment of athletic staff. 

C. District has further investiqated the trpatmcnt of 
athletic staff by interviowing athletir r.taff mcnibers 
and soliciting their perceptions of any inequities in 
staff treatment. 

D. Based on inroni.ation collected in "15" and "C" ,:bove* 
district has taken positive steps to eliminate inequities 
in the treatment of athletic staff. 
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38. Has the district takon steps to ensure that boys' and 

girls dth I'tic pronraHis ..re comp.irable in terms of Uudoni 
support groups and staff personnel? stuncni 

til SJrlH-^^^"''''!!''* P'"''"^'' ^^^^^) ^'^ve knowledge of 
bien'c2:J?euS! ' ' °' '''''''' ''''''''' 

B. Basic jnequities have been discovered, analyzed, and 
action steps to correct them are being taken. 

C. Basic inequities have been discovered, analyzed and 
action steps are being taken to correct them. 

0. All support services arc comparable, in accordance with 
Title IX regulations. 
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39. 



40. 



KIC 



Has the district laicen step:, to ensure that boys' and 
girls' athletic programs are comparnblc in terms of publi- 
city and general school support (e.g. from faculty)? 

A. No review of publicity activities has been conducted, 
and Uifcre is little or no faculty and student body 
support for both boys' and girls' athletic programs. 

B. Knowledge of this part of the rcqiilation is wide-spread, 
a review of the existing policlfs and practices has been 
conducted, and needed change? planned. 

C. Knowledge of this part of the roqulotion ir. wide-spread, 
a review o^ exi«;ting policies and practices has been 
conducted, and needed changes planned and implemented. 

0. Publicity efforts are equitable, and observable support 
from faculty and students is in evidence for both boys' 
and girls' athletic programs. 

Has the district reviewed all athletic practice schedules 
to ensure that boys' and girls' athletic programs enjoy 
comparably favorable schedules for practice? 

A. No review has been conducted, and teams are scheduled In 
accordance with tradition. 

r 

B. A review has been conducted; inequities discovered and 
analyzed, and plans for correction are being made. 

C. A review has been conducted; inequities discovered and 
M>alyzed; plan, for correction made and implementation 
1$ in progress. 

D. Teams in like sports have equal access to facilities and 
practice schedules are equitable insofar as prime time 
and days of use; teams have adequate practice time and 
appropriate, safe facilities. 
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41. Has llio ^ll^rri(.t t*ikrri stop^ to ''iisurr thril firhli^tic pro- 
groms alfoid c mu i tt»l)le oppot tuf) 1 1 ies for <'wnt^ls, scholar- 
ships and rrcoonUion for qirl nnd boy athletes? 

A. No review has hi^n made, avards ajo not comparable, and 
pep rallies, etc. are geared principally for boys* 
athletics. 

B. A reviev/ of policy and practices has hcefi made and pljis 
are now being developed for eliminating existing ineqii- 
t1es. 

C. A rev.iew of policy and pr^^ctices has been made, plans for 
eliminating ineouities formulated, and initial implemen- 
tation begun. 

0. Awards are conparahle in all sports, the same in like 
sports, and oppoi tuni ties for recognition are equitable 
for boys* and girls* athletics. 

42. Has the district taken steps to ensure that efforts and 
procedures For recruitment from the student body of athletes 
for particioation in athletic programs are of comparable 
scope and intensity? 

A. No review jf recruitment rractices hjs taken place and 
coaches inake individual efforts to attract participants 
for the OAisting athletics programs. 

B. A reviev/ of rpcruitmc^nt efforts has been made, inecjuitie' 
discoveied and analyzed, and plans inade for the over- 
coming of the identified short-comings. 

C. Efforts ^re being made to staff sports with qualified 
coaches and to develop retniitment policies a»id ptactices 
v/r ich are equitable for bo^h hoys* and girls* athletics 
prograirs. 

D. All sports are staffed with competent roacn<^s who recruit, 
publicize, and encourage full participation from all of 
the student body members. 

43. Has the district taken steps to ensure that athletic budgets 
are comparable with respect to the needs and interests of 
i^tudents? 

A. No data !ijs hcen (ollectod for rwiparison, and budgets 
are established in traditional ways. 

B. Pata has been collected and analyzed, and plans for the 
development of equitable processes for budget development 
and implernentdtion set. 
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C. Iffcsrt^ lire l»cin<) raido to u\^\r^^ hurlf|»»t <il It)C'iti()ns (H|uir- | 
ablCt and full compliance will tio achieved no later than 
July 2K 1978. 

0. Budqet reflects cciui table attention to bervicos ncc«Jr>d, 
provides for the needs, interests and dbil'tics of the 
students Lo be served, aro the same for like sports, and 
provide for the elininaticn of past budgetary discri.hina- 
tlons. 

44. Has the district Involved the athletic coaching staff in the 
process of implementing Title !>:, and has the district pro- 
vided support services (e.g. inservise triininc)) to facili- 
tate positive staff acceptance of Title IX implementation in 
,ithlet1cs? 

A. There is no recognized neod for total <;taff dcvolopmorit 
or Inservice in order to insure a positive Inpleiiientation 
of Title IX as it relates to atliietic;. 

B« Some of the coaching staff were involved in Title IX dis- 
cussions, review, and analysis, and in accompl ishinc) or 
completing the needed subsequent ch-ingob; no inservic»i 
activities were necessary. 

C. Inservice regarding the law has been provided alj[ monibers 

of the atnletics staff, arbl they are now pldnnTng the , 

needed action steps for the positive and full i mpl onion ta- 
tlon of Title IX. 

D» Involvement of all athletic personnel was paramount in 
all Title IX reviews, analysis, ar:<l siibsc(iuent needed 
changes In the policy, programs, procedures, and philo- 
sophic tenet; Inservice opportunities were provided to 
Insure a smooth, positive implementation of the spirit 
and the letter of the law as It affects athletics. 
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QUESTIONS RELATED 
TO ATHLETICS 
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SUGGESTED QUESTIONS REL.\TED TO ATHLETICS 
FOR USE BY SCHOOL DISTRICTS AND OTHER AGENCIES 
WHEN INITIATING TITLE IX REVIEW PROCEDURES 

(Related Sections of the Law: 86.41, 86.31(b), 86.51-86.61) 



1. Are there any Interscholastlc athletic teams consisting of only one sex? 

2. If the answer to question number one Is "yes", are these teams formed on the basis 
of competltl--^ skill and/or able to be clat^slfled as contact sports? 

3. Are there any coeducational Interscholastlc athletic teams? 

4. If the answer to question number three Is "yes**. Is there evidence that the needs 
and abilities of both sexes are met by such a provision? (NOTE: If a school or 
league, etc. decides that anyone, regardless of sex, may try out for a team, and 
there is substantial Interest on the part of females in that sport, but very few 
members of that sex have skill sufficient to be selected, the provision of the 
co-ed team would not be sufficient to meet the interests and abilities of both 
$exes. ) 

5. Does the existing athletic program adequately accommodate the interests and 
abilities of both sexes in type of sports and levels of competition offered? 
How was this determined? 

6. Are students of one sex for whom overall athletic opportunities have been limited 
in the past permitted to try out for teams in noncontact sports offered only to 
the other sex? 

7. Have the athletic interests and abilities of both sexes been assessed? If so, 
how was this done? 

8* Are necessary and equitable athletic equipment and supplies provided for both 
male and female teams? 

9- Are necessary and equitable athletic travel and per diem allowances provided for 
both male and female teams? 

10. Are adequate opportunities to receive coaching and academic tutoring available to 
members of both sexes? 

11. Is necessary and equitable access to locker rooms, practice areas, practice times 
and competitive facilities provided to both male and female teams? 

(Continued on next page) 
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SUGGESTED QUESTIONS RELATED TO ATHLETICS FOR USE BY SCHOOL DISTRICTS AND OTHER AGENCIES 
VfflEN INITIATING TITLE IX REVIEW PROCEDURES 

Page 2 

12. Is necessary and equitable access to medical and training facilities and services 
provided to both male and female teams? 

13. Is necessary and equitable publicity provided for both female and male teams? 

14. Are the lengths of athletic seasons and/or number of games or contests the same 
for male and female teams in like sports? 

15. Are opportunities to compete before an audience comparable? 

16. Is necessary and equitable access to housing and dining facilities and services 
provided to both male and female teams? 

17. Are rules regarding eligibility, medical, examinations, scholastic averages, etc. 
the same for all athletes, regardless of sex? 

18. Are support services provided on an equitable basis? (NOTE: This would include 
such items as pep rallies, appearance of the cheerleaders and/or the band at 
contests, provision of a co-ed letter club, etc.) 

19. Are all by-laws, constitutions, policies, etc. of any interscholastic athletic 
association or league in which teams participate in compliance with Title IX 
guidelines? 

20. Are all awards given in athletics comparable? 

21. Are coaches assigned to teams based on ability and not sex? 

22. Are employer-sponsored activities, including social and recreational programs, 
provided to members of both sexes? 

23. Are salaries for the same or comparable jobs and the same or comparable 
responsibilities equal for men and women? 

24. Is equitable funding available for both boys' and girls' sports programs? 

25. Does equitable opportunity for and quality of uniforms exist for boys' and girls' 
teams? 

26. Is officiating (including quality) equitable fo both boys' and girls* competition? 

27. Are staff development opportunities and inservice training equally available to 
men and women employees? 

28. Are there impediments which would preclude immediate compliance to the law? If so, 
can you justify the needed delay(s) and have you established a time line for their 
prompt elimination so as to comply with the July 21, 1978, deadline? 
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